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FOREWORD 

When life is so new that all we can see is the life-giving character of life itself, we 
learn all that we see.  To learn like this as a grown-up is superhumanness, by definition. 

We are witnesses to the fact that the traditional methods of learning crumble upon 
the impact of the Information Explosion.  Men and women are finding that even twenty 
years and more of their lives spent in the search of information and work-skills through 
traditional learning practices are not proving to be enough anymore.  We are seeing daily 
how the number soars of those who have reached their mid- and late twenties and still are 
not information-valuable to the extent that they can do what they want to.  Many more 
years of the same is not proving to be the answer.  The press is to become as information-
valuable as possible in as short a time as possible or to remain relatively information-
worthless.  We are all meeting that most delightful necessity of becoming experts on 
basic learning dynamics:  speed of comprehension, completeness of retention, sense of 
applicability, etc.  It all boils down to the fact that it doesn’t suffice anymore for others to 
try to teach us; we are having to learn to teach ourselves. 

In no artificial system for learning are there any dynamics whatsoever to compare 
with those which all people exhibit in consequence of the spontaneous attitude we have 
toward life when it is new.  We call this attitude the “New Learning Attitude.”  We 
explore this attitude at great length in the text of this “Professional Learning Program” 
which you have, and the material in the program is specifically tailored to be learned by 
the learning dynamics which come in consequence of having the New Learning Attitude, 
i.e.:  maximum speed of comprehension, maximum completeness of retention, maximum 
sense of applicability, etc. 
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WHY? 

 

The prevalent struggle that it is to learn the language of other people can be pointed out 
dramatically by roughly computing the amount of time and mental effort that has been 
required of you in order to learn the last 3,000 words that you have added to your 
vocabulary.   (You will need to know the 3,000 most used words in a language in order to 
follow the thought of a writer writing in the language.) Unless you have been engaged in 
professional training or its equivalent it will have taken you years in order to learn that 
many words and have required all of the mental effort spent during that time learning 
concepts so removed from those which you knew before that new terms were needed to 
express them.   On the other hand, a professional linguist, working under ideal conditions, 
can learn that many words “literally” as fast as he can see them, in about one week’s 
time. 

It is in order to bring these savings in time and effort to the public that New Learning 
Center has prepared language courses intended to be learned under these ideal conditions. 

What are these ideal conditions?  In the first place the linguist will try to get off by 
himself away from all distractions both physical and mental.  Of great importance will be 
the arrangement of the material that he is going to work with.  It must be put into the 
easiest possible way that he can think of to memorize it.  It must be lucidly legible.  It 
must be arranged according to the structure of the language within which he will wish to 
retain it in his memory.  It is all-important that he be able to trust that the translations for 
the terms in his native tongue be accurate:  i.e. the meaning of the word must be that 
which is most frequently used.  It is of importance that he be able to trust that the terms 
are so arranged that he can learn the most important ones (those most frequently used) 
first, those of secondary importance secondly etc.  Within our present abilities the word 
list which you will need to learn in order to be able to professionally translate your new 
language has been arranged to meet the demands of these conditions.  The most 
important condition of all, though, has not yet been named; that is the mental attitude of 
the linguist. 

If interrogated about this “mental condition” that the linguist gets himself into that allows 
him to commit such vast numbers of words to memory with such extremes of both 
rapidity and recall, he might possibly retort with such an answer as, “There is a certain 
dynamic ‘feeling’ about languages which is shared by each language; I simply get myself 
into that feeling and start working.”  A “feeling.”  How can anyone put down on paper 
how other people can get themselves into a certain “feeling”?  Yet, this condition is so 
important that all of the others listed above are struck into insignificance when put to 
comparison with it.  A person could learn a great number of languages and then 
understand specifically what the linguist was talking about, but that is no help to a person 
who is trying to learn his first new language.  One might say, thinking of the “structure of 
the language” mentioned above, “I wonder if I could figure out this ‘feeling’ by studying 
the ‘grammar’ of the language?”, and that question brings us right down to the business at 
hand. 

Throughout the history of what modern man calls “Science” the answer to that question 
has been “No!”  The reason lies in the concept of “Grammar” itself; it is not considered 
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to be a science but an art, and what does that mean?  It means that Science has not 
discovered till now a logical explanation for language and has had to get along with 
nothing more than a description.  If there were such a thing as a logical explanation for 
language it would then constitute a regular science.  There would have to be a point of 
departure from which everything begins which would then serve for the explanation of 
everything that happens.  And what would be the benefits?  A person who knew a certain 
language would be able to explain all of the peculiarities of that language to another 
person who would like to learn it, without the stock grammatical expressions, in about 
one hour’s time.  That is the length of time that it now takes for such an explanation 
between two people who both know these stock grammatical expressions.  The benefit?  
A considerable one.  You wouldn’t need to learn the grammatical expressions anymore.  
From the point of view of a language teacher, though, the main benefit is everything.  
The main benefit?  A linguist could explain with great precision exactly what it is that 
one must do to get oneself into that mental attitude or “feeling” by which one can learn 
words with such speed and recall. 

Among the many wonders for the exclusive enjoyment of modern man and coincident 
with the publication of this series of books, language, after all of these centuries of 
confusion, has been established as an exact, regular science.  There is at last a logical 
explanation for language which one can follow from the beginning to an effective end in 
just a few hours time; that is the sum and substance of this book. 

The format of this book is a conversation between a physicist and a language teacher.  In 
the first portion, “The New Learning Center,” occurs the encounter which here illustrates 
the fortunate chain of events which led to the establishment of language as a science.  
Together, the two men have hit upon the starting point of language. 

The second portion of the book, “Language,” is the long-sought logical explanation of 
language in general. 

The third portion of the book, which is entitled with the name of the specific language 
that the book explains, is the long-sought logical explanation of the language that it 
names, 

The fourth portion of the book, again entitled “The New Learning Center,” is a recapping 
of the essential in language.  After this recapping the linguist, the Language Teacher, is 
able to specifically advise his conversation partner how he can get himself into that 
“mental condition” wherein he too can learn words liter ally “as fast as he can see them,,” 
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THE NEW LEARNING CENTER 

 

1.  Hey!   Language Teacher!  I have a question for you.   

2.  What is it, Physicist? 

1.  What is the one thing upon which everyone agrees?   

2.  What did you say? 

1.  I said, “What is the one thing upon which everyone agrees?” 

2.  Is this a joke?   

1.  Why should I be joking?   

2.  I have been hunting for years for such a thing as that. 

1.  What for? 

2.  I work with some twenty languages.  On the surface they may seem to be quite 
different, but they in reality all work exactly the same.  At present it takes weeks and 
even months to teach any one of them because no one has come up with a point of 
departure from which all language learning begins.  If I could only find such, I would be 
able to teach all that need be taught about any one of these languages in not much more 
than only one hour’s time.  All that is missing is the starting point.  It has to be something 
upon which everyone agrees.  I have thought and searched but in vain.  Now, do you 
seriously know something that everyone agrees upon? 

1.  Yes.  I do. 

2.  Well then, please tell me.  I’d love to know. 

1.  No, I’m not going to.  You already do know.  You are one of “everyone”; you say it 
too.  I’m going to let you tell me; then you will see how much it was right under your 
nose all of the time. 

2.  You say that it is something that everyone “says”? 

1.  Yes. 

2.  Of themselves? 

1.  Yes. 

2.  Positive? 

1.  Yes.   

2.  Is it something that everyone says about the way that they feel about themselves? 

1.   No.  It is something that everyone says about the way that they feel about something. 

2.   Does everyone say that they like a certain something? 

1.   “Like” is weak. 

2.   Does everyone say that they love a certain something? 
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1.  It would be most correct to say that everyone says that they love a certain something 
of a certain something. 

2.  Well, now you have me stopped.  I had one idea that occurred to me.  I just now 
thought that since today the educational system of nearly every people on Earth is based 
upon the western concept “philosophy,” which in Ancient Greek means “I love wisdom,” 
that that might have been what you had in mind. 

1.  You are already there.  Just tell me specifically what the word wisdom means. 

2.  Well, it is just an old Anglo-Saxon word that means knowing. 

1.  Hmm!  Uh uh.  No wait; “Why not?” …but “knowing” what? 

2.  I think that I need some help again. 

1.  Well, does everyone say, “I just love ‘knowing’ what fails”? 

2.  No.  Of course not.  Everyone says that they love knowing what works. 

1.  When? 

2.  All of the time. 

1.  That is correct.  That is the one thing upon which everyone agrees.  Every single 
person says, “I love knowing what works always.” 

2.  Why, that’s it.  That is the exact thing for which I have been looking.  What a fabulous 
discovery! 

1.  Well, I can scarcely see how you can be justified in calling it a “fabulous ‘discovery’,” 
it is completely common knowledge.  For example, should it ever occur to anyone to 
want to know how all knowledge is classified in our civilization:  that is the order into 
which we put all books and all other printed material, the way in which the departments 
of large modern universities are arranged in relationship one to another, or moreover the 
pattern according to which the Science of every modern nation on Earth proceeds 
forward in an orderly march, all that a person so interested need do is examine the 
arrangement procedures of the largest modern libraries:  that procedure will be the 
manner in which their card catalogue is arranged.  They will immediately see that the 
point of departure from which this arrangement is laid out is, as it has been in all of the 
greatest libraries of our civilization for the past 2300 years, “Philosophy.”  Within 
Philosophy they will find the starting point to be under ancient Greek Philosophy.  Under 
that of course they will find the point of departure to be within the writings of Plato, and 
under Plato they will find the starting point to be what he, himself, gives to be the starting 
point for all learning:  “knowing”, gained through love of it, of that which works always.  
In reflecting upon how universal the acceptance of this starting point has become it 
dawned on me, “Why, the reason that this starting point is so universally accepted is 
because everybody says it:  everybody says, ‘I love knowing what works always.’“ It was 
just one step further to say to myself that this was the one thing upon which everyone 
agrees. 

2.  This has got to be the greatest day of my life. 
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1.  You’re certainly going overboard; I’ve just explained how commonplace and 
omnipresent with us this concept is. 

2.  Let me explain my point of view a little more clearly.  You are busy and occupied on 
the very most applied pole of the activities springing from modern thinking:  the very 
most objective.  I can now see how it would be nothing but natural for you to familiarize 
yourself with the theoretic framework within which you operate and come to the 
conclusions which you have.  But consider my position.  In the first place let me say that 
regardless of what the theoretic starting point for human knowledge may be, in actual fact 
all formal human knowledge as taught in the great modern institutions of learning is 
based upon what boils down to be nothing more than plain, old everyday “talking.”  The 
Greek word for word was “logos.”  Using such, words, then in a conversation becomes 
having a “dialogos” or dialogue.  To have a conversation upon a specific subject until it 
makes sense is called “Logic.”  Therefore, to have a conversation or to talk about life, 
“bios,” until it makes sense to us is “bios-logic” or Biology.  To talk about minerals until 
they make sense to us is Mineralogy.  And so on it goes with all of the sciences:  all of 
the “-logies.”  In actual fact all that I have been able to see is the actual, operational 
beginning of the sciences:  talking, and that is the area where I have been concentrating:  
language.  Now, I haven’t been impressed with any Greek philosopher:  not Plato, not 
Aristotle nor any of their successors down to this day when it comes to thinking up 
starting points.  Because, the only real starting point to the sciences that I’ve have ever 
been able to make out is talking or language, and not a one of them has ever dared hazard 
himself to attempt to establish this:  the actual starting point of the actual starting point.  
As I have mentioned earlier I have sought so hard for the missing starting point to 
language, and all philosophers have left me so totally abandoned in my search.  Here I am 
spending all of my energies in the very most subjective precincts of inquiry, and what 
help do I find from the philosophers.  They have provided a stop-gap called “Grammar,” 
but upon inspection Grammar turns out to be nothing more than casual observations of 
language from a great distance and when applied is so circuitous that non-initiates to it 
find that they can almost learn a language faster by avoiding its jargon than by learning it.  
No, I have looked in vain for help from the philosophers here on the actual “nitty-gritty” 
front line of trying to find, in all sincerity, a workable starting point for language 
learning.  That you even mention the philosophers as sincerely meaning the sentiment 
“loving to know what works always” comes as a kind of a bad joke seeing all of this time 
and sacrifice which I have spent at the precise battle station where they say they belong:  
that of establishing a beginning for acquiring language knowledge, and when after all of 
this not a single trace of their presence is to be found there in the form of a genuine 
contribution to the cause.  That you even make mention of them, from my point of view, 
comes as purest chance.  But then that the slogan which they have adopted as their own 
occur to you to be the one thing upon which everyone agrees and then on top of that the 
fact that you come pouring in here and pass it on to me indeed is fabulous.  More than 
that.  It’s miraculous. 

1.  Well, I guess that you’re entitled to have your way about it if you’ve actually found it 
at last.  You say that you have, didn’t you? 

2.  I just know that is it, what’ you just told me.  Now all that we have to do is find out 
specifically what people mean when they say, “I love knowing what works always.” 
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1.  Now see here.  Do you actually think that you and I are capable of further refining 
what has served as the ultimate starting point for Plato and all of the other finest minds 
which the Earth has produced after him in all of these 2300 years down to our day? 

2.  Now just take it easy.  I told you that we’re working in an area where they haven’t 
bothered to do any R and D.  And I’ll set the stage by telling you the law which is going 
to make everything which we say from here on out exceedingly elementary and simple.  
If a child comes to this country from a foreign language environment before a certain age 
in childhood that child will, without exception, learn to speak this new language here 
without any trace of an accent.  If, however, a child should come after that age, also 
without exception, that child will bear some trace of accent for the rest of its life.  Let me 
say that by accent I mean not being entirely “into” the language; there will be some 
expressions that are not completely fathomed etc. etc.  If there are any exceptions to this 
universal law, I don’t know of them.  It would be a delight to meet such exceptions under 
a very searching scrutiny.  What is that age in childhood? 

1.  Well, I don’t know.  Would it be somewhere between six and ten? 

2.  You do too know.  It is exactly between them,.  It is at age eight.  As I have already 
said, this is an absolute law to which there are no exceptions.  The beauty of it, as laws 
go, is that it is so easy to verify.  Have you ever heard of any exceptions? 

1.  No.  Stopping to think about it I can’t say that I ever have. 

2.  Neither have I.  Do you know what the import of this law is? 

1.  No. 

2.  Language, in all of its essentials, is the exclusive product of children under eight years 
of age. 

1.  Hey. 

2.  Do you see what I meant now?  All that we have to do is to see what people under 
eight years of age are talking about when they say, “I love knowing what works always.” 

1.  You know, you’ve probably really got something there. 

2.  What does a little child mean when saying, “I love knowing”?  We have got to figure 
out this word “know.”  How is it that we “know”? 

1.  Are you kidding?  That one concept has eluded the World’s best thinkers for… 

2.  No, I’m not thinking of anything enigmatic; I’m thinking of something that we all say, 
“Oh yes, of course” to.  Let’s see; how do we know … I know.  Regardless of what 
different personalities might presume they see amiss, the idea of “school” has somehow 
in its essence got to be a reaction to this one mutually expressed sentiment of all humans.  
It can’t be for something entirely different.  Essentially it has got to, in theory at least, be 
a response to this universal demand.  Now, I’m looking for one idea that “school” is 
supposed to be.  Have you got any suggestions? 

1.  Let’s see.  Training for skills? 

2.  Training… 

1.  Forming habits for useful productivity, teaching attitudes...   
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2.  That’s my word.  You’ve done it again.  That is the way that we know. 

1.  What, attitudes? 

2.  Yes, attitude was the word that we were looking for.  Let’s have a look at where it got 
its significance for us. 

1.  You know, “attitude” does somehow kind of mean “school” to me. 

2.  Let’s have a look at why.  If I were to remove the cap from this ball-point pen and 
then fix or fasten it back on again, the action of doing that would be, in Latin, “apere.”  
The cap is now “fixed” or “fastened” on to the pen; in Latin that is “aptus.”  The state of 
“being fixed or fastened on to something” became the French word “aptitude.”  We 
started spelling this word for one specific significance “attitude” around the year 1700 in 
the English language.  This significance was popularized as such by painters and 
sculptors in the period of European history that is called the “Renaissance.”  It was 
because of them that so much all-pervading moral significance became attached to the 
word.  They used to say that the most important thing in their paintings or pieces of 
sculpture was what the “mind’s eye “of the subject which they were representing was 
“fixed” or “fastened” on to, because what the mind’s eye was fixed on to would 
determine the manner in which the subject’s whole body would be represented; and the 
way in which the subject’s whole body was represented would determine the make-up of 
all of the rest of the painting or scene. 

1.  That’s interesting. 

2.  What the “mind’s eye” is “fastened” on to… Do you think we are getting any closer to 
figuring out what children mean by “knowing”? 

1.  I think that I am going to stop “thinking” and just start listening. 

2.  Don’t do that; you are my pot of gold at the end of the rainbow.  Do you realize that 
the “mind’s eye” of all children is fixed or fastened on to something that apparently 
“works always” and stays fixed on to it until the age of eight? 

1.  Yes, I thought that you would be getting around to something like this.  Well, let’s see 
if we can’t find out what. 

2.  Good man!  Now let’s see.  What could it possibly be? 

1.  Well, the Universe is made up of matter and energy; it has to be of one or the other; 
that’s all that there is. 

2.  Are you sure. 

1.  You know, if you are insulting me I’m going to leave. 

2.  Honestly, I’m not insulting you; I really mean it.  Now just listen to this.  Sunlight 
coming through the sky is… 

1.  Energy. 

2.  And a tree seed laying on the moist ground is… 

1.  Matter. 
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2.  Now when that energy affects that matter the result is that the seed responds to the 
sunlight and grows up toward it.  As a result what is it that we can tell about the seed? 

1.  We can tell what kind of a tree it is becoming. 

2.  We can tell what color, shape, texture etc. that it is assuming.  In other words, we can 
tell the “whats” of the seed? 

1.  The qualities. 

2.  Perfect!  Now let’s look at something else.  You fire a tracer bullet through the 
evening sky.  The bullet flies “redly” or “hotly” through the sky.  The powder exploding 
is... 

1.  Energy. 

2.  The bullet reacting against that exploding powder and the sky reacting against that 
bullet piercing through it are… 

1.  Matter. 

2.  The matter is exhibiting effect upon the exploding energy; the result is that we can see 
the “what” of the explosion in the red tracer line going across the sky? 

1.  The quality. 

2.  When energy affects matter we see the quality of the matter.  When matter affects 
energy we see the quality of energy.  We can see matter.  We can see energy.  We can see 
their interaction which is… 

1.  Quality. 

2.  Do you know of anything else that it is possible to see other than energy, quality or 
matter? 

1.  No. 

2.  Neither do I.  Let’s go on now and see what it is that the children are looking at.  
Whoa!  I just had a flash.  Let me think about it for a little while.  I’ve got it.  I know 
what it is that all people are talking about when they say, “I love knowing what works 
always,” and what it is that the mind’s eye of all children under eight is fixed upon that 
works always. 

1.  Well please tell me.  Now it is I who would love to know. 

2.  Let me get a little steadier first.  We will have to talk a little about the sense of sight 
first.  What I would really love to know is why so frequently this sense is thought of 
alone in relation to knowing, 

1.  At the beginning of his Metaphysics, Aristotle says that humans prize their senses but 
prize the sense of sight most. 

2.  Now, that doesn’t answer it.  Proceeding from your citation we can say that the 
position that the sense of sight is foremost among the senses has found a formal 
acceptance, but that isn’t what I asked, I want to know why it is that in their spontaneous 
outbursts people disclose the feeling they have that would make knowing a function of 
sight alone. 
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1.  I’m afraid that I’m at a loss. 

2.  Well, maybe it will come.  Let’s go on.  We have two words for the sense of sight.  
What are they? 

1.  “Look” and “see.” 

2.  Very good.  What is the difference between them? 

1.  Let me see... 

2.  I’ll make it easy for you.  There is a patient lying on a table in the hospital.  He is just 
barely conscious and has no control over his body.  His eyelid falls open.  Sight takes 
place.  Now, another scene.  A little boy has wandered off into the hills at the edge of 
town.  The area is thick with marauding coyotes that come out in the evening to hunt.  
The sun is going down.  A number of men have hurried to the area and rushed off into the 
brush.  Which is looking, and which is seeing? 

1.  The men look; the patient sees. 

2.  What is the difference? 

1.  The former are exerting themselves mentally. 

2.  What do we call this within us that we exert that makes the difference between 
looking and just plain seeing? 

1.  Our force of will. 

2.  Very good, the “Will.”  And what again are the three things that we can see?   

1.  Energy, quality and matter. 

2.  Which of these three things that we can see takes least will or least looking in order to 
be seen, which is intermediate, and which of the three demands most will or the most 
looking in order to be seen? 

1.  It takes the least amount of will-power to see matter, it takes an intermediate amount 
in order to see quality, and it requires the most will-power in order to look and see 
energy. 

2.   That is so very true, but for people of what age? 

1.   For all ages. 

2.   No.  Not for children under that age. 

1.   Oh, come on now. 

2.   What is the human will? 

1.   Energy. 

2.   When a child is first born that is all that it knows.  It sees energy connected with 
matter through quality, but of the three all it knows is energy.  Energy works all of the 
time:  always. 
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1.   What!  Are you trying to tell me that energy per se ...  that ...  Are you trying to tell 
me that just because the human will is energy and doesn’t know anything else when we 
are born... 

2.   That’s what I’m trying to tell you. 

1.   Why… 

2.   How would you like to see a sketch showing the outline of every language on Earth? 

1.   You can do that now, going on from what you just told me? 

2.   Watch.      

ENERGY QUALITY MATTER 

1.  Energy  1.  Energy    1.  Energy 

2.  Quality  2.  Quality   2.  Quality 

3.  Matter   3.  Matter     3.  Matter 

 

1.   That is the outline of every language on Earth? 

2.   Want to see it in operation?   

1.   Most gladly! 
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LANGUAGE 

 

2.  When the mind’s eye is fixed upon energy, the will retains all that it sees:  it retains 
the energy and the matter connected to it through quality; this is the frame of reference 
through which it looks at that which it subsequently sees.  Therefore, all that the outline 
of every language on Earth is the three ways we look at the three things we see.  Now… 

1.  Wait.  Will you please just hold on for a minute?  Now you listen to me.  (looking 
squarely into the Language Teacher’s eyes) “T’aint so!” 

2.  Wh… 

1.  Do you have any idea at all of what kind of a fool you are making out of me?  Do you 
have the slightest grasp of the fact of what you are saying that I and every other man of 
Science in the whole world are?  A bunch of blithering idiots.  I’ve been on this faculty 
for over twenty-five years now.  I started here when you were just a child.  I’ve served as 
dean.  I’ve helped send literally thousands of young men and women off to their 
professions, and then you, just at the start of your career, have the impiety to come here 
and state that what all of us here are spending our whole lives searching for is something 
that we wouldn’t even have had to go to… to kindergarten to find out?  Listen, there’s not 
one man of Science on this entire staff that would listen to you for a second.  There’s not 
a one of them that wouldn’t turn you right off so fast… Now listen, one more time; 
“t’aint so.” 

2.  I haven’t said one thing with the intention of being disrespectful; you must know that, 
not to you, to the staff, to anyone or anything.  You know that, don’t you? 

1.  Well… I… I didn’t mean to impugn… 

2.  But my dear, loyal pal, we have here encountered one another at nothing less than 
your and my great moment of truth. 

1.  How’s that? 

2.  You receive a salary because the persons who attend this school pay.  I feel many pay 
feeling that they can become more valuable by learning what works.  They or their 
parents pay you and me because they feel that we have what works to give.  They feel 
this because of the understanding, which indeed you and I officially profess, that we love 
knowing what works always.  I really can’t believe that you or most of the other people 
here on the staff are here for any other reason than that you sincerely are trying to help 
these young people become, in some way, more valuable by learning what works.  Now, 
I know that you do not recognize me as a scientist, but the scientific method which you 
profess has language as its real basis.  I am telling you that I know the starting point of 
language, therefore of all logic, therefore of all science.  Besides that making language a 
science and me a scientist that also puts you right on the spot.  I can’t possibly see how 
you, or any of the other people here for that matter, who officially profess that they love 
knowing what works always, can live with themselves in any degree of sincerity and 
ignore it when apprised that they can be told the exact thing which they profess they love 
to know and moreover indeed are paid for. 



 15

1.  I’m sorry.  I want to hear, but not for the reasons you give.  I’m listening because you 
are my friend and I know that you are sincere in trying to help your people become more 
valuable by learning what works.  I’m quite interested to know what you are up to since 
you obviously wouldn’t have gone to all of these lengths if you weren’t working at 
something.  Maybe I can say that I will just incidentally listen to you because I like to 
treasure somewhere down deep inside me the hope that I would sincerely like knowing 
something about what works always, 

2.  I’ll tell you what I’ll do.  In respectful deference to the opinions of yourself and of all 
of the World’s scientists, the title for the over-all outline of every language in the World 
will not be “HOW MAN LOOKS AND SEES ENERGY” but “HOW MAN LOOKS 
AND SEES ‘IT’“.  This outline (see page 17) bears this title because of the fact that for 
some reason or another people show that they think of knowing as a function of the sense 
of sight alone,, Now, I can show you that that upon which the language makers, little 
children, have their mind’s eyes fixed is nothing other than “Energy” itself; in deference 
to Science however we will simply call it “It” until we have covered all of the points in 
the outline.  After we are through you can decide for yourself whether this is true.  As for 
me, I have already decided; but I have something else that I am going to be looking for. 

1.  Oh, what’s that? 

2.  As I said previously, when the mind’s eye is fixed upon energy, the will retains all that 
it sees:  it retains the energy and the matter connected to it through quality; this is the 
frame of reference through which it looks at that which it subsequently sees.  It’s for this 
reason that all that the outline of any language on Earth is the three ways that we look at 
the three things we see.  I’ll explain this in just a minute.  But first, the all-important thing 
for language learning is what happens, within this “frame of reference,” whenever the 
will sees “energy” again. 

1.  What is that? 

2.  Whenever, within this frame of reference, the will sees energy again it gets the feeling 
that it is completely alive.  This feeling is both the key to the structure of all languages as 
well as that certain dynamic feeling that a linguist gets himself into that allows him to 
learn words practically as fast as he can see them.  Now, this feeling has something to do 
with the reason that people think about knowing as a function of the sense of sight alone; 
but I’m not sure as yet why.  All that I do know is that this feeling is the one memory we 
bring with us from the first hour of life; and it stays with us, in a greater or lesser degree 
of intensity, very strongly throughout those first eight years.  We all know that “feeling,” 
I’m presuming that “all” retain some memory of their lives before age eight; but if only 
we could figure out what that “feeling” has to do with the fact that people seem to think 
of knowing as a function of the sense of sight alone, we could explain to anyone very 
specifically how they can get themselves into that “feeling” in which they can learn 
words practically as fast as they can see them. 

1.  Well, I’ll tell you.  I’ll be content if you can just show me that it is “Energy” itself that 
people have in mind when they say, “I love knowing what works always.” 
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2.  All right.  Let’s start out by seeing the relationship between the little sketch that was 
made for you as a physicist to see the general outline of every language on Earth and the 
big, operational outline that a language teacher uses in a classroom. 

II Quality of Action 

ENERGY QUALITY MATTER       I Action       III Quality of       IV What we Name 
                        What we Name 

1.  Energy  1.  Energy   1.  Energy      1.  Action      1.  Action           1.  Action 

2.  Quality  2.  Quality   2.  Quality    2.  Classes     2, Classes             2.  Classes 

3.  Matter   3.  Matter     3.  Matter     3.  Individuals 3.  Individuals      3.  Individuals 

 

The subheading below “HOW MAN LOOKS AND SEES ‘IT’“ on the large outline reads 
“WHAT WE SEE.”  This applies to the four items preceded by Roman numerals I, II, III, 
and IV.  IV What we Name corresponds to the entity MATTER.  We give names to 
material things.  IV What we Name-is what grammarians call “nouns.”  This heading will 
be the heading for approximately 50% of the words in a dictionary.  To the left of IV we 
have two items grouped together:  II and III.  They are grouped together because together 
they compose the entity QUALITY at the top and center of the sketch.  III Quality of 
What we Name will be the heading for about 25% of the words in a dictionary and is 
what grammarians term “adjectives.”  II Quality of Action will account for about 5% of 
the words in a dictionary and is what grammarians term “adverbs.”  On the large outline 
you will see 1 - I Pure Action in the upper left-hand corner.  This has been broken down 
into its two parts here:  I Action and 1.  Action.  I Action corresponds to the entity 
ENERGY.  It will be the heading for about 25% of the words in a dictionary and is what 
grammarians term “verbs.”  Therefore, I, II, III and IV, the four items which represent the 
three things which we can see, make up about 100% of the words in a dictionary.  They 
will take up all of the pages of a dictionary except for about two or three.  These two or 
three pages will contain words for the three ways that we look plus one other group. 
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1.  Hey, that’s interesting that adjectives and adverbs make up the QUALITY that stands 
between ENERGY and MATTER. 

2.  Yes, whenever energy acts upon matter, such as sunlight upon the tree seed, we see 
quality of matter or “adjectives.”  Whenever matter acts upon energy, such as the tracer 
bullet and the sky reacting against the exploding gunpowder, we see quality of energy or 
“adverbs.” 

As you can see from the extract that I have made from the large language outline, 1.  
Action, 2.  Classes and 3.  Individuals are used as the equivalents of 1.  Energy, 2.  
Quality and 3.  Matter.  Either word of these three pairs can be used to express the three 
ways that we look.  It ought be fairly obvious how “Action” can be used as the equivalent 
for “Energy.”  “Classes” is used as the equivalent for “Quality” since we separate things 
into classes according to their quality.  “Individuals” is used as the equivalent for 
“Matter” since when we look upon anything as matter it will of necessity be an individual 
material thing. 

Now down to the business at hand:  to see wherein language shows us that what people 
have in mind when they say, “I love knowing what works always” is nothing other than 
Energy itself. 

As little children, when we are learning language and are the dynamic force building it, 
our mind’s eye is fixed upon Energy, As long as this lasts the will retains all that it sees:  
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it retains the energy and the matter connected to it through quality; this frame of 
reference through which it looks at all that it subsequently sees is our memory.  This 
frame of reference is here shown, for the first time, as the three ways:  1., 2. and 3. that 
we look at I, II & III and IV.  Now, whenever any human sees anything, he or she 
immediately looks at it to see what energy there is in it.  We... 

1.  Oh come on now. 

2.  I know, I know; that was the big sentence; but let me explain. 

1.  This better be good. 

2.  We look within the frame of reference of our memories; the nine categories of the 
language outline are the nine categories (the three ways we look times the three things we 
see) into which our memories are divided.  When as little children our will, looking 
within this frame of reference, sees Energy again, it feels completely alive.  This feeling 
is the key to language.  So, this outline “HOW MAN LOOKS AND SEES ‘IT’“ is really 
an outline of how the human mind works:  the human will constantly looks to see “IT.”  
Since this is such a touchy subject, I’ll call it “IT” instead of “Energy.”  Do you have any 
questions? 

1.  No.  I’m all ears.  Go on. 

2.  Let’s begin at the upper right hand corner of the outline with IV What we Name.  
We’ll get back to the subjects represented by that which is enclosed within the brackets a 
little later.  Let’s start out with 1.  Action.  A small child walking along beside his father 
might stop and stare at a giant beast in front of them chewing its cud and every once in a 
while emitting the noise “Moo.”  Wide-eyed, the child points toward the giant animal; 
and, by earnestly shouting “Daddy!”, summons his father’s attention to the extent that he 
bends down and assures the child, “cow.”  “Cow?” the child asks.  “Cow” the father 
assures.  “Cow!”  the child shouts.  The naming process has taken place.  What precisely 
took place? 

The child is only interested in energy:  action.  But for one moment this giant beast before 
him “is” action.  The father assures him, “cow.”  This sound goes all of the way in, all of 
the way in to the child’s very will.  The child can’t forget this; it is emblazoned upon his 
very will.  “Cow!”  comes the shout back, full-throat and charged with excitement.  That, 
is the only way that humans ever name anything.  They only name what they see “(1.) 
acting.” So, when they excitedly name it, the name comes out strong and distinct; there 
will never he any “ending” on it.  Note the heavy mark to the side of the word “name.”  
This heavy mark will be placed to the immediate right of every specific about which little 
children are spontaneously excited.  Now for the benefit of the sensitivity of feeling of 
the nice ladies and gentlemen everywhere engaged in “Science” we will just call this 
heavy black mark the “IT” mark, but just between you and me it stands for energy.  The 
human will is “Energy”; when it sees “Energy” it is changing and feels completely alive.  
The word that comes out to show this feeling is strong, lively and complete.  The words 
that have these “IT” marks to the right of them are the “root” words of language:  they 
will never have any “endings” on them.  These are the ‘‘original words” upon which 
endings have been placed to make the other words in the other instances listed with the 
“IT” word. 
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Children are not spontaneously excited about what they see being “(2.) acted upon.”  That 
is because in all of the other instances other than the ones with a heavy black “IT” mark 
off to the right of it the will is “discharging” to a greater or lesser degree by looking at 
what it sees., The will feels therefore, to a greater or leaser degree, dead by looking at 
what it sees and words don’t escape the body with the same dynamism as the “IT” words 
do.  They will be pronounced differently or an ending will be attached as this is the will’s 
way of saying that what it sees isn’t “IT.” 

When children see the chain hanging about the cow’s neck, they are no longer excited 
about the cow when they say “cow’s chain.”  They are excited about what they name as 
“he.”  The excitement and the clear, strong breath have gone to something else when they 
speak of his possession; the sound has been altered by the lack of excited breath and an 
ending “-s” has been added to show that this is not “IT.”  Likewise not “IT” or not object 
to spontaneous excitement is that which children see acted upon either directly or 
indirectly.  “He” in English becomes him.  The sound is altered; and we add the ending “-
m” on in both cases, although in many languages a different ending is added for each of 
the two.  In some languages there is alteration or addition for that which is seen acting 
upon itself.  Likewise is there change for that which is seen acted upon through 
“touches.” 

What are “touches”?  Of the words found on the two or three pages of a dictionary which 
do not come under headings I, II, III or IV, “touches” will be the first, that we will 
consider, “Touches” are the approximately thirty different ways that man sees IV.  What 
we Name touched by I Action or MATTER touched by ENERGY.  These are what 
grammarians call the “prepositions.” As the group of words that is associated with this 
first way that we look, 1.  Action, they are the most used words of the three groups of 
words associated with the three ways that we look; indeed touches are the most used 
words in any language.  You may have been wondering what the difference was a bit ago 
when I spoke of what is acted upon directly and what is acted upon indirectly.  This entire 
first way that we look at IV What we name — 1.  Action – is when we look at MATTER 
as it is in the midst of ENERGY (or whence look at What we Name as it is in the midst of 
“Action”); it is either acting or being acted upon.  It may be looked upon as being acted 
upon by Action directly, or it may be looked upon as being acted upon by Action 
indirectly through touches. 

Do you have any questions? 

1.  No, but that is very interesting that children never name anything but what they see 
acting and that their spontaneous excitement at it draws out the name vocally crisp and 
distinct. 

2.  If you stop and think about it for a moment, the eight year-old law and all, Nature 
programs the young so that they are not interested in anything but that which is vital, 
alive, healthy, sane.  It only makes sense.  Children will flee in terror at the sight of a 
cadaver; they have no morbid curiosity.  The cadaver is dangerous to them.  It has germs 
that can kill them as well.  This exclusive interest in nothing but that which is most lively 
is a built-in, natural assuring influence that they will make it through the helpless years 
alive and sound. 

1.  Yea.  Why not? 



 20

2.  Now let’s talk about the second way that we look at MATTER or What we Name:  
examining it for quality and thereby differentiating it into classes.  In the first place we 
have a most important small group of words associated with this way of looking:  
“classes we name.”  Each one of these serves as the name for vast numbers of What we 
Name which share a common quality.  For example “he” serves as the name for all of the 
many things among What we Name which share the common quality of maleness.  “She” 
serves for all of those which share the common quality of femaleness.  “Who” serves for 
that which may be both alive and unknown.  These much used words are what 
grammarians term “pronouns.” 

What is the one quality associated with MATTER or What we Name that children 
become most dramatically aware of and sensitive to? 

1.  Life?   

2.  Okay, but among things which are living? 

1.  Sex? 

2.  Young man, I would like to talk to you about sex.   

1.  Oh you would, would you?   

2.  How many little girls under eight do you know that want to be little boys? 

1.  Practically all of them. 

2.  How many little boys do you know that want to be little girls ?  

1.  None. 

2.  The sentiment that you have indicated among the little ladies is something that is of 
complete interest to me.  It is nothing less than the emotion of purest love at work in their 
young lives.  When they are grown they will find their fulfillment in the knowledge that 
they may walk into and be the very most welcomed in any one of the rooms in their 
husbands’ inward house.  Their ultimate delight is in being Mrs. Dwight D. Eisenhower, 
for example, A very real problem there is in the fact that there aren’t very many of us 
men around that can extend that kind of a welcome, out of consideration of heaps of raw 
refuse or other unmentionables laying around in the middle of the floor, but…  The fact is 
that both the little girls and the little boys respond completely to maleness.  This is “IT.”  
There are never endings or alterations made upon it.  Call it what you will; we expand 
male names to create female but never the other way around.  One might say that he can 
perceive Nature at work once again in teaching both sexes that the initiative for life must 
come from the male, but the fact remains as a certainty that neither will respond to that 
which has no sex. 

1.  Very interesting. 

2.  And now for the third way that we look at MATTER or What we Name.  To look at 
MATTER as Matter is the very easiest human act; it is so because this is one of the two 
times within the nine alternatives of mental activity in which looking and seeing are 
exactly the same thing.  The will encounters one major difficulty here, however, in that 
all of the things which it doesn’t like:  death, misery, stink, etc. are intimately associated 
with the matter thrust before it.  So what does it do?  It just keeps bouncing off of one of 
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these material things and then another and then another.  In this bouncing-off process, 
however, the all important thing is the precise point of impact of the bounce.  The 
Universe within which the will exists is material, the housing-within which the will 
operates is material, the will cannot ignore MATTER.  So what does it do as a 
consequence?  It picks as the precise point of impact for each bounce that particular, 
solitary one unit of matter which at this specific moment possesses the most promise of 
the all-redeeming virtue of energy.  In this “IT” is always one; it is never many.  The little 
ones get excited over one, though so often disappointed; they don’t ever get 
spontaneously excited over many since this is distracting and confusing to them.  Because 
of this, in this process of singling out impact points, man needs a type of word which are 
best styled “individualizers.”  We use them since they help us to individualize in our 
material thinking.  Grammarians call these “conjunctions.” 

And now to the central portions of our charts to examine the two elements which make 
up our central entity:  QUALITY.  These are II Quality of Action and III Quality of What 
we Name.  The point here is that when we look at QUALITY as being the result of 
Energy or II and III as being the result of Action we find no ending in any language.  The 
little children are excited about “green,” for example.  They see it as the coloration of the 
tree, made that way by the action of the Sun etc. upon it.  This is “IT.”  It is not “IT” 
when we get to comparing all things of this coloration class, though.  Then we hear 
“greener.”  We are not looking at “IT” anymore, and on comes the ending “-er.”  When, 
of a class, one individual material presents itself to our will, we look at this the third way.  
The ending in English is “-est.” 

Before leaving off speaking of III it must be added that we often look at III as being IV 
and therefore add the same endings to it that we do to IV.  That is why both Quality of 
What we Name as well as Classes we Name are shown in the brackets under IV. 

And now to 1 - I Pure Action.  This is looking at Action as action or looking upon 
ENERGY as Energy.  It is the other of the two times of the nine alternatives where 
looking and seeing are exactly the same thing.  Since QUALITY is a composite of two 
elements it extends no such ability as the other two do.  Looking upon ENERGY as 
Energy, or pure action, is the very most difficult human act; however, at the same time, it 
is the very most desirable:  both because we feel completely alive and because our minds 
are working at the limits of their capacity.  That is why everybody says that they love to 
do it.  It has a language all of its own:  the language of shouts and outbursts.  These 
shouts and outbursts may not be intended for ears which may hear them so they are 
regularly set off from other words which are in a sentence by commas.  The outbursts are 
called “interjections” by the grammarians; the shouts are the key to language.  The way 
that the little children shout at one another:  “Come!”, “Stop!”, “Go!”, these are “IT.” 
They never have “endings.”  All alterations are made and endings are put upon them in 
order to make the words in the other instances here that I will show you about. 

You’ve made me a millionaire, friend, by your coming in here and asking me what 
everyone says.  They all say that they love seeing (they use the word “knowing”) 
ENERGY as Energy.  That is what makes human beings shout and is therefore the “IT” 
onto which we place all of the endings. 

1.  And how does that make you a millionaire? 
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2.  If you pick up any language book that you choose it invariably has some little note in 
it to the effect “Don’t learn the way that the little children shout at one another; it’s 
impolite.  Learn the more dignified forms.”  Then they will give you some silly stem for 
you to put the endings onto, conjugating, which somehow never seems to really work.  
I’ll just give you all of the shouts that you need to know, spend about five minutes 
showing you how to put the endings on them; and that’s it.  And there are never any 
exceptions to this universal rule now that we have it. 

1.  It’s really all that simple? 

2.  After you know, yes.  I’m showing you all that needs to be shown you by a teacher, 
I’m doing it all in about an hour’s time, and after this you could do everything on your 
own. 

1.  I haven’t seen your magic, “oops,” pardon me, “universal” rule work for conjugating 
verbs yet. 

2.  And I’m happy to tell you that you never will because as of now that is a thing of the 
past.  But I will show you in black and white how you and I look at ENERGY or Action, 
Do you want to see? 

1.  You bet. 

2.  Here we go.  1-1 Pure Action.  The very first law of language is this:  whenever you 
and I look to ENERGY we see it.  This action, human beings looking to ENERGY as 
Energy is Pure Action.  When we do three things take place:  A., B, and C.  Let’s begin 
with A.  Whenever humans look to action or ENERGY they see “IT,” doing everything, 
and we are all happy as big sunflowers; that is why man speaks in the first place.  No 
endings here.  However, to the extent we are looking at anything less than Pure Action, 
we see things being done to:  this is not “IT,” and we put endings on to show that it is not.  
We say, “Bat the ball!”  No additions.  But we show that we see something being “done 
to” when we say, “The ball is batted.”  by these ‘ additions that I have underlined here. 

1.  All right. 

2.  The second thing that happens, B., is nothing other than human happiness, what the 
grammarians throughout the centuries have been terming “mood.”  This is nothing but the 
relationship between our “mind’s eye” and our physical eyes.  Now, since this one item is 
so all-important to all of the rest that we are going to be saying, let’s just slam on the 
brakes at this juncture and take a few moments out to talk about the “mind’s eye.” 

1.  As you please. 

2.  With my eyes closed now I am still looking at your face.   

1.  Yes, I get the message; you are looking with your mind’s eye.  I can do the same 
thing. 

2.  All right, I know it might sound too elemental; but I had to make sure that our 
communication is very exact at this point. 

1.  Very exact. 
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2.  All right; “Onward!”  Your physical eyes close and don’t see when you are asleep.  
When does your mind’s eye close down? 

1.  Never. 

2.  Never? 

1.  Not for one micromillisecond. 

2.  What is it doing when you are sleeping? 

1.  Looking at all of the things that I have ever let it look at when awake, plus. 

2.  Plus? 

1.  Plus other things that I’m not able to explain. 

2.  This is called...”   

1.  Dreaming. 

2.  Good.  We understand one another on the subject of the basic operation of he mind’s 
eye.  Everybody understands well enough the operation of our physical eyes.  So, let’s 
talk about the different relations between these two operations:  human feelings.  Let’s 
begin with that one feeling which is the key to and the producer of language. 

1.  I think that we are down to the point where we might as well talk about what I came in 
here to talk about in the first place. 

2.  What?  How’s that? 

1.  All right.  It’s no secret that the way that you are able to learn a new language so fast 
has obtained for itself a considerable amount of respect among the faculty and the 
students.  You’ve been going around telling everybody that it’s easy to do, that all that 
one has to do is to get oneself into the “feeling” that language has to it.  You’ve been 
adding though that you aren’t able to explain to anybody else how to get themselves into 
this feeling except by learning a number of languages and then possibly catching on 
themselves.  I’ve come in here and shared my treasure with you.  I knew that there was 
one “feeling” that everyone has:  it is moreover the code of my craft.  If it is of any 
meaning to tell to anybody else, that code is the meaning of life to me:  that’s the final 
boost that I have to fall back on to get me up out of bed in the morning and to keep me 
going through long, dreary days, weeks and even sometimes years.  Why should I come 
in here and tell this to you?  Because two things put together are everything to me.  They 
are “respect” and “human feeling.”  Where there is respect, human feelings live.  Where 
there is no respect human feelings die.  It is that simple.  Now, this “feeling” that you talk 
about has the spontaneous “respect” of both the whole staff and student body, as far as I 
can tell.  Do you have any idea what the crucial heart of the issue is?  You don’t.  I will 
tell you. 

The only thing that will motivate any human being on this Earth one inch out of his chair 
is his or her personal concept of what “life” is; and if they don’t know I’ll tell them, Life 
is nothing more nor less than “human feelings” and “respect.”  Where you have respect, 
you have life.  Where there is disrespect you find death.  It’s that simple. 
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Both here on this campus and throughout the entire Earth, we are the witnesses of a 
plague.  It’s spreading completely out of control because there is nothing around to stop it 
anymore.  Throughout the length and breadth of the Earth the pools are all drying up of 
anything which it is possible to respect.  Try to find something that is unassailable 
anymore.  Try if you like.  I’m despairing.  Look at the young men on this campus.  What 
do we have to give them that they can respect?  Nothing.  Or at least nothing is being 
given to them as far as I can see.  What is the result?  So many of them get caught up in 
this hurricane of disrespect that is stripping us of everything that used to seem to give us 
purpose.  Hippyism, or what the staff generally talks about:  dress, hair, drugs, no 
“morality”, is nothing.  It is just a child’s play externalization of the complete internal 
disrespect of everything that is in sight.  What can possibly stop it?  I don’t know.  
Everything that tries is simply battered down and carried off with it.  The two people who 
gave the young person life are the first to go.  Where will it stop?  It isn’t stopping; it’s 
growing.  There is nothing sacred.  It is attacking every vital organ of the body.  How 
long can a body stay alive when it is similarly attacked with cancer?  You know, the 
popular cheapness of women doesn’t even phase me anymore; it’s just a rather mild 
externalization of our problem which in this one instance has reached the proportions of 
pitched war.  What is the stricken other side?  The dearest treasure of the human race I 
feel:  the natural, born-in sentiment in little girls which sees its fulfillment as being the 
source of life.  Nothing is stopping it.  It is going to snuff out all “Life” unless something 
comes along quick.  It is all over in every country.  The “Black Death” of the 20th 
Century, the plague of disrespect of everything is getting so close to its full flame in just 
about every country that I know of.  So what?  So they are nearly all armed to the teeth 
with the most hideous mass-death weaponry that man can conceive of.  It would stop the 
hearts of all the feeble-hearted right now if they knew.  I know what it will do; I should, 
I’ve spent most of my adult years in on the development of the very most ugly.  So what 
do we do about it?  In my studied judgment right about now the fire is just now starting to 
burn up the sides of the powder-keg.  What do we do?  We try to discover the source of 
our problem and fight it if we can. 

Well I’ve tried to figure out what the cause of this all-consuming plague of disrespect is.  
I once thought that this is just a natural result of the complete disrespect for and mad, all-
out scramble to exploit the different skinned people around the world near the turn of the 
century on the part of the white man which resulted from our invention of how to mass-
produce steel and resulted in the world wars of this century.  Then I thought, “No, it’s the 
result of some sixty odd years of cheap, war-atmosphere propaganda.  But the older I get, 
the more the mists clear; and all that I can see as a possible culprit for the imminent, swift 
universal death causing plague of universal disrespect is one single, solitary, aloof, 
hitherto inviolable, hitherto unquestionable candidate. 

If you will take a close look at the history of the last hundred years or so of the country 
from which the School System of modern man comes from:  Germany, you will discover 
a very interesting chain of circumstances.  After it was first instituted Prussian Germany 
quite quickly rose up to a prominence all out of reach of its neighbors.  There is no 
gainsaying the fact that this land was able to equip itself with considerable external 
wherewithal much more quickly than any country we have ever heard of up to that time.  
Were there any concomitant after-shocks that followed in the wake of this apparently 
significant external accomplishment,, When the chips were down the government of 
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Germany betrayed a disrespect for everything that before had been thought unneeded to 
assail that it has bequeathed what appears to be a permanent element of nausea to the 
concept of man dealing with his fellows.  America was the home of the farmer-boy, Tom 
Sawyer, down to the end of the 1930s, let’s say, when it became the route that all of our 
children would be put thru the mill of the modern Prussian Germany invented School 
System that is the dominant force in the lives of this people.  Nobody on Earth can.  
gainsay the considerable external advances which we have made vis-a-vis any or all of 
them.  Our fall from among the Earth’s most virtuous to far and away the most morally 
dying is the topic of hushed wonder in conversations all over the Earth among those old 
enough to be witness of the transition.  Any country where you please that takes up this 
schooling process for its young in order to try to keep up with the sprinting white man 
will register considerable external progress in comparison with its past record.  But 
somehow that isn’t the “big deal” that it used to be anymore.  Somehow, somehow their 
previous wholesome respects start to disintegrate. 

That is our problem, just as sure as I’m alive:  this System of Schooling.  You find one 
man that will come forward staking his life on one thing perpetually respectable in it and 
I’ll point out a man who doesn’t have any time left.  The modern School System is the 
breeder of this all-consuming plague of disrespect that is wiping everything that is 
wholesome right out of our lives just as sure as I’m sitting here breathing so hot and 
heavy into your face.  It knows nothing that it respects and therefore drives human 
feelings right out to their grave.  And so then at last, here we come to you.  You are 
getting all ready to tell me about the “human feeling” that is the “key to language.”  Well, 
young fella, let me tell you something.  If you miss this one thing where “respect” and 
“human feeling” can unite, as far as I can see, regardless of what you might think that 
you have come up with, “You blew it.” 

2.  Well I don’t know… 

1.  Well, let me start you out then.  You’ve mentioned how you find yourself 
disrespectful of the earliest philosophers’ sincerity just the same way that you’ve let it be 
known that the sincerity of the feelings of myself and all of the rest of the faculty are not 
above your disrespect should it be that we don’t happen to be in agreement.  You feel 
yourself so much on the defensive, not unlike so many young men your age nowadays, I 
can appreciate that.  But building up such frantic defenses is one uncalled for, often, and 
certainly one of the most mutually dangerous types of disrespect.  Another thing that 
comes to me, that pun you made about the moral inadequacy of married men.  You know 
that “raw sewage on the floor” bit.  In very poor taste, very disrespectful of the most 
critical psychological problem that I know of in the life of a conscientious married man.  
I’m listening to you for the sole motive of estimating if you have the foggiest notion of 
the life and death important connection between “respect” and “human feeling” in this 
“learning through a feeling” business of yours that has excited so much spontaneous 
“respect” for it here around the campus.  Then here I find you a quite typical victim of the 
problem that I’m trying to see some way through.  Let me tell you something.  Don’t be 
afraid of the men and women of Science around the world.  Don’t be on the defensive 
against them.  You really have no need to be.  What have you got to lose in pretending 
that they are sincere?  What have you got to lose by pretending that all of the men and 
women of Science all around the world really mean it sincerely, in their heart of hearts, 
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when saying, “I love knowing what works always.”  So they don’t know how to put 
“respect” and “human feeling” together in their system.  That’s a pretty big order in 
anybody’s book.  Those two things together are “Life” just as sure as those two things 
apart are “Death.”  Do you know what that means if somehow or other the two of them 
are together in this “new System for learning” of yours?  They are all sincerely asking 
you for nothing other than “Life” itself.  We are down to the life and death phase of the 
“disrespect plague” and all knowledgeable people must realize it.  Think of it this ways 
they are all sitting here in this room sincerely asking you to save “Life” for them...  No.  
No, wait, better yet.  They’re all lying here at our feet, begging for it. 

2.  I’ll proceed through the remainder of this presentation without making any more 
disrespectful comments about “human feelings.”  And...  What is more, I’ll make what I 
feel is a powerful admission.  I am unendingly grateful to every man and woman of 
Science who ever lived who, by picking up the motto of their work:  “I love knowing 
what works always,” led you to see that that one feeling is the one feeling which all 
humans share.  I feel this gratitude because of the exactness with which I can now 
describe the “feeling” that produces language and by which it is possible for a 
professional linguist to learn them so fast.  We are now at 1 - I B.  1.  on the outline. 

This feeling is the one memory which all retain of their first hour of life.  This is the 
feeling that we are completely “alive.” We get this feeling when the will sees ENERGY 
as Energy.  This is Pure Action.  This is why we speak.  This is the key to language since 
this is the feeling that produces language.  This is “IT, “since it is with this feeling that 
words come out powerfully and clear-cut with no “endings” or alterations.  This is the 
“feeling” with which little children shout out actions.  This is the “stem” onto which 
endings are put in language.  This is a universal law; there are no exceptions.  When we 
have this feeling our minds are racing at their fullest capacity.  I can’t say why it is, but 
there is something about the way that we see Pure Action or ENERGY as Energy that 
makes men think of knowing as a function of the sense of sight, looking and seeing, 
alone.  That is the reason that language is just an audible expression of “How Man Looks 
And Sees ‘It’“.  This feeling is entitled “enthusiasm” since with this feeling we want 
enthusiastically to see with our physical eyes that which we see with our mind’s eye» 

1.  Now that is a respectable human feeling.  How could anybody disrespect such a thing?  
If only we could figure out how to explain how people can get that feeling to learn by... 

2.  ...they would be able to learn as fast as they can see.  But there is the whole problem.  
How can a person explain it? 

1.  Maybe if we have the entire presentation down before us we might be able to come up 
with something. 

2.  Now you would like to find out too, huh? 

1.  Yes, now I would like to find out too. 

2.  Well, let me see now. How are we going to do this?  We could contrast this feeling 
with all of the others.  I know.  Let’s have a look at the theoretic framework into which 
these things listed here on the left side of the outline could fall (see page 17), and then we 
can see clearly how the “feeling of enthusiasm” stands off from all of the rest of them.  
For a language theoretically any one of the four alternatives under B.  could be used with 
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either of the two alternatives under A.  Then, any one of the six alternatives under C.  
could be used with any of the four alternatives under B.  Then, any one of the three 
alternatives under 2.  could be used with any one of the six alternatives under C.  Then, 
either of the two alternatives under 3.  could be used with any one of the six alternatives 
under 2.  In fact, though, very few of all of these possible combinations find much use in 
any language. 

We will be able to see how completely different the feeling of enthusiasm is from all of 
the other feelings by examining in depth the precise point upon which all of the feelings 
divide.  That point is represented by either the word “see” or the word “know.”  How do 
we know?  Well, it is the will that knows.  How?  How does the mind’s eye fit into 
knowing?  Though not the will, how tightly connected it is to the will.  What a tool it is!  
It is not any poetic concept; it is an actual working organ.  With this organ the will scans 
the entire gamut of human acts, from the very most difficult:  looking at ENERGY as 
Energy, to the very most easy:  looking at MATTER as Matter.  With this tool the will 
tunes down all of the other senses or tunes them all up as high as they can go.  It is the 
will that “knows,” but the mind’s eye?  Its role?  What is it?  There is something about 
the way that we all sense Pure Action in the first hour of life that makes us think that we 
can “know” ENERGY by physical sight.  This is why children “name” as we recounted 
with the little boy, father and the giant beast that for a moment “was” ENERGY to the 
boy.  The mind’s eye of all little children is fixed upon ENERGY.  When, therefore, they 
wish to see ENERGY with their physical eyes, this is the “feeling of enthusiasm.”  Older 
people retain the persuasion of knowledge coming through a fixation of the mind’s eye 
upon what works always but lose the expectation that they can “know” it by physical 
sight.  So, once again, in the “feeling of enthusiasm” little children wish enthusiastically 
to see with their physical eyes that upon which they have their mind’s eye fixed.  The 
other feelings are merely other relationships of the mind’s eye to the physical eyes, and 
the key word in each relationship will either be “see” or “know,” 

And now to see wherein the feeling of enthusiasm is so different from all of the others.  
In the first place, when we are in the “feeling of enthusiasm” the will feels no burden of 
time.  In the other feelings “Time” weighs heavily upon us, more or less.  But we must 
remember that when we speak here of “us,” we are speaking of us when we were little 
children learning language, when we were the dynamic, vibrant force that was building it.  
Time weighs heavily upon us because of the effect of what we will discuss under 2.  
Classes and 3.  Individuals.  So… 

B.  “Eye” - eyes – the different relationships between which give us our – Feelings 

B.  1.  enthusiasm:  the shouts — “Go!”, “Stop!”, “Come!”  These never have any 
endings on them in any language on Earth.  They have no endings to show time, the will 
is completely occupied with what is going on right now:  the present; nor do they have 
endings to show anything else.  That point upon which the feelings divide from one 
another, in this instance, is the word “see,” we wish enthusiastically to see with our 
physical eyes that which we see with the mind’s eye. 

B.  2.  equanimity:  This way of feeling or “mood” is entirely different from that about 
which we have just concluded speaking.  We are no longer speaking about Pure Action 
because in this “mood” the will feels itself beleaguered, and endings or alterations are 
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placed upon the Pure Action “shout” to show this beleaguerment.  No ending is placed 
upon the shout to show the “mood” itself since we get into this mood by talking ourselves 
into feeling that “for all we know” what we see with our physical eyes is what we see 
with our mind’s eye.  This being the case, neither do we add any ending for the present 
time.  But we very definitely do add endings to show the arch enemy of the feeling of 
enthusiasm:  2.  Classes & 3.  Individuals, We add these in a very distinctive pattern 
which we will discuss later. 

B.  3.  depression:  An entirely different “mood” still is this third one,, This is the mood 
of damnation, frustration, ending.  It is the mood that we are in when we know that we 
cannot see with our eyes that which we see with our “Eye.”  In every language the direct, 
clear sound of the shout is drastically altered to make the word of this mood.  This is the 
mood that grammarians call the “subjunctive.” 

B.  4.  hope:  Still another mood is that in which we harbor some hope that we may see 
with our physical eyes that which we see with our mind’s eye.  There can be a more 
modest alteration to show this mood. 

Any questions? 

1.  Well let me see if I’ve got this straight.  You’ve been accenting the words “see” and 
“know” in your explanation of each of the explanations for each of the moods (underlined 
in the text); this is done to show the point at which the feelings divide themselves one 
from another ? 

2.  That is right.  Now let’s talk about “C.  Time.” 

C.  1.  present:  Pure Action is what is going on right now.  This is “IT.”  There are never 
any endings in any of the moods. 

C.  2.  future:  This may have a very significant alteration to show it.  This corresponds to 
the way that the will in little children feels about the future.  I think that it is most 
significant that in order to show this in English the word “will” is added. 

C.  3.  past.  The future hasn’t happened yet.  The present is this split second in which we 
are living at this very moment.  But, there has been an awful lot of past; and the kids hate 
it all.  Their sentiment toward it is quite analogous to that of the mood of depression.  For 
statements that things (1.  simple) simply occurred in the past, children alter the pure, 
clear sound of the shout practically to the same extent as they do for the mood of 
depression. 

C.  3:  2.  incompleted.  There is not quite so much negative feeling exhibited for that 
which occurred in the past and they do not know but what may still be going on.  This has 
the redeeming factor to it that it is still perhaps alive, still incompleted. 

C.  3:  3.  completed.  What is completed is dead.  They don’t even have an action word 
for it; they use a III Quality of What we Name instead, showing that in their minds this 
only has the slightest glimmer of energy still associated with it.  The looking at this 
faintest glimmer is a real force of effort, so much so that an intensive is used along with 
the III to call attention to this personal force of effort. 

C.  3:  4.  completed before.  What was completed before is expressed as even a greater 
force of effort to look at by placing the intensive into the past. 
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2.  Classes & 3.  Individuals,, And now for the extra sensitive topic:  why human beings 
negatively ripen at age eight and leave the mood of enthusiasm which characterizes their 
first years for a mood of equanimity or possibly even something worse in those 
subsequent.  Here we judge ourselves according to the quality of our looking and start 
thinking of ourselves according to the scheme indicated under 2.  Classes.  Let’s see this 
in operation.  We have a child sitting in front of a television set all by himself.  There is 
an old Lone Ranger serial playing, and the action is getting tense.  He yells “Watch out!”  
“Jump!”  “Duck!”  In the other room hears a grown-up say, “Listen to him; he thinks he’s 
the Lone Ranger.”  That stops him.  He sits back and thinks; in his mind’s eye he sees the 
grown-ups in the other room snickering at him.  He says to himself, “They’re right.  I’m 
not what I’m looking at.  I’m just a boy sitting here on the floor.”  There it is.  There is 
the transition from the mood of enthusiasm to the others.  When we are in the mood of 
enthusiasm, we are what we are looking at.  We are the Pure Action that we see.  The 
heavy “IT” mark off to the right of 2.  2.  looked at physically, joined together with the 
“IT” mark off to the side of 3.  1.  one stand for this.  However, these heavy “IT” marks 
relate only to Pure Action and have nothing to do with 2. Classes & 3.  Individuals in any 
of the other feelings or in the different times.  Indeed, 2 & 3 are the very mortal enemies 
of the feeling of enthusiasm.  Why?  Because, in the first place, within the classes listed 
under 2, Classes the will thinks to itself, “Hey, what’s going on here?  I’m only a looker.  
I can look at the grown-ups in the other room mentally; and I can look at the Lone Ranger 
physically; but after all is said and done I’m just a crummy, little old looker.”  Why does 
that make 2 & 3 the mortal enemy of the feeling of enthusiasm?  Because for a most 
precise reason, thus begins the “bounce” of the will through the Universe.  It is nearly 
everything for understanding why the will puts endings upon the shouts to understand 
this most precise reason most precisely. 

The will despises that which tells it that it is not really Pure Action because for some 
reason that it can’t grasp this telling jars it loose put of the state of Pure Action 
thenceforth to bounce off of some MATTER or dream or something through the Universe 
in what is essentially a self-deluding process to the effect that there really is some 
ENERGY in these things, when all of the time the only thing that it ever did or ever will 
really identify itself with, the only home that it ever can have is ENERGY looked to as 
Energy where, in the action of Pure Action, the will, which is itself an action, completely 
identifies itself with what it sees.  The will hates being jarred out into this bouncing-off 
process and “whirls” to identify its assailant.  Now, we will get very microscopically 
precise about the very beginning of this bouncing-off process; and then we will see most 
clearly why and how the will puts most of the “endings” which it does upon the shouts.  
It-is the “whirling” to identify its assailant that is the start. 

When the will takes the mind’s eye off of ENERGY looked on as Energy to direct it to 
the people snickering at it from the other room, this is the microscopic beginning of the 
will bouncing thence forth off every conceivable thing in the material Universe with 
which it cannot possibly lastingly identify.  Why is this the beginning?  Because the 
taking-off process itself, the “whirling if you will, is an immediate judgment on the part 
of the will that the mind’s eye associated with it is not anymore an Action or ENERGY 
like the will is itself but only a QUALITY:  a looker in a Quality scheme of Classes of 
lookers and looked at.  Why the bouncing? Why the hate?  Why the loss of enthusiasm?  
Because with that judgment the will at that instant makes itself a prisoner of MATTER 
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since QUALITY is bound in with MATTER.  The will doesn’t like this one bit, and so it 
tries to get out; it starts bouncing.  The result is a tight, uniform system of QUALITY 
bound into MATTER, corresponding to the quality of its looking which the will has 
acknowledged immediately with its “whirl”:  the grown-ups in the other room snickering, 
the Lone Ranger, and just crummy me; and the actual flesh and bone which these 
qualities of things are housed in.  This complete deflation of enthusiasm is shown in this 
tight, uniform system of “endings” which you will see over and over and over again in all 
of the “times” and in all of the “feelings” except the feeling of enthusiasm.  This system 
is: 

3.1.  one            2.  many  

         2.1. looker 

2.  looked at physically 

3.  looked at mentally 

 

3 .1.  one:  is one material person or thing bound in with the equanimous or depressed or 
hopeful quality of the will’s looking, either at or as, in the classes which it has acquiesced 
to acknowledge under 2. 

3.2.  many:  indicates many such individualities. 

As I indicated before, under 1 - I C.  3.3.  and 4., (that is under action looked on as being 
completed in the past and action looked on as being completed before something else in 
the past) there are times when we see things that we normally see as one of the four items 
I, II, III or IV as one of the others.  The example was that what is completed in the past 
seems so dead to children that they use a III Quality of What we Name instead of an I 
Action to express it.  This process hasn’t been included here on the large Outline, “HOW 
MAN LOOKS AND SEES ‘IT’, “ since it doesn’t belong there.  This process produces 
vast numbers of different words out of the relatively small stock of dynamic words in the 
vocabulary of a child, but it has none of the lively character about it that the process on 
this Outline of how the human mind works has about it.  The process of seeing either I, 
II, III or IV as being one of the others is merely a drudgerous effort reflected in the 
different endings put on to show the change. 

Well, that’s it. 

1.  And this tidy little system of yours is actually functionable in the hot, grimy arena of a 
teacher- student study session? 

2.  If my students know this information, I can show them all of the other things that they 
need a professional teacher to show them, in order to be able to read a language, in a half 
of an hour’s time. 

1.  That sounds too good to be true. 

2.  Pick a language.   

1.  Spanish 
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SPAIN AND SPANISH 

 

There is no way that a person can grasp the dynamics which have given us the Spanish 
language in particular without knowing the dynamics which give us Spain. 

What is Spain?  Militarily or strategically speaking, Spain is the “cork” that very nearly 
but not just quite bottles up the Mediterranean Sea.  One “lip” of the “jug” is the Pyrenees 
mountain range to the north.  The other “lip” is the Atlas mountain range to the south in 
North Africa.  The only passage, natural passage, into the Mediterranean and the exit for 
the runoff of all of the drainage systems of southern Europe, Asia Minor and northern 
Africa is a tiny opening between the south edge of the “cork” and the north coast of 
Africa:  the Straits of Gibraltar.  The “cork” is very nearly isolated from the rest of 
Europe as well.  Through history there have only been two ways to get to it.  One, the 
minor one, is around the eastern end of the Pyrenees where it meets the Mediterranean.  
The other, the primary entrance into Spain, which leads right into the heart of the country, 
is a pass at the western end of the Pyrenees:  the Pass of Roncesvalles. 

The people who have transmitted the Spanish languages to us were northern peoples who 
came to this part of the World as refugees.  They came fleeing before the most 
holocaustal war that Europe, or for that matter, the World has ever known.  The first to 
come settled in the more inaccessible western parts of the peninsula.  The latter group, 
which then rose to prominence over the entire peninsula, is the one that has transmitted to 
us the language that we generally think of as “Spanish”:  these are the “Goths.”  One of 
the major peoples that had been there before them then thought that they would find their 
future best across the Straits in North Africa.  Accordingly, they and some of their 
followers went over to live in that vast if sparsely settled lands these were the Vandals. 

The “World Powers” who dominated the Mediterranean from the eastern end of it were 
most unhappy to see the “cork” so occupied and therefore drummed up a “jihad” or holy 
war to get rid of them.  Egypt was given as a gift to the Arabs for the job, and away they 
went.  It took them sixty years to get through the Vandals (the Greeks called them 
“Barbars,” the Arabs call them “Berbers”), but the Goths had been softened up by the 
“castle builders” living among them so they collapsed quickly.  They either collapsed or 
withdrew up to the very northernmost coast of Spain between a very high range of 
mountains and the Atlantic Ocean of the Bay of Biscay. 

Heartened by all of this the world power castle builders decided to send “their boys” on 
against the next pocket of “resistance” on up the way, the northern peoples who had 
moved into the vacated, vast Roman fortified cities in Gaul:  the Franks.  The Arabs 
weren’t able to do much there though.  Then the Castle Builders of the Eastern 
Mediterranean took a good long look at the Franks and decided in their favor.  They 
could be used to subdue the next pocket of resistance “on up the way”:  the northern 
people who had gotten by fairly unscathed by the “most holocaustal war” mentioned a 
little earlier, these were the Saxons living between the Rhine and the Elbe rivers.  So the 
Castle Builders of the East showed the Franks how they waged war and invested in this 
enterprise greatly.  They showed them their “trick” of moving their armies swiftly from 
surrounding castles to anew strategic location and by merely planning for all possible 
eventualities beforehand to be always sure of victory.  Accordingly the Franks tore into 
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the Saxons by these plans.  Where they won they built a new castle both to dominate the 
area and to serve as a springboard for further advances.  After a most bloody series of 
wars the Saxons collapsed. 

Now the Castle Builders were really elated and decided to take on the biggest one of 
them all, the peoples living in the ancestral home of all of these northern “invaders,” 
(after all) Scandinavia. The attempt on the part of the “Castle Builders” to stamp out the 
previous way of life of these peoples still living in their ancestral “Scandza” introduced a 
stress into the life of the white-skinned man which has been constantly mounting until 
this very day.  “Charlemagne” has “magne” (the Great) tacked on to it for the sole reason 
that his Franks subdued everybody along the military road that he built from 
Constantinople’s off-shore Adriatic outpost, Venice-Grado, around the east of the Alps 
up to Kiel in Jutland.  The first frantic reaction of the Scandinavians was to build a huge 
wall across the narrows of Jutland to hold back these armies of the Castle Builders.  That 
wasn’t enough. 

The second reaction started things moving the other way.  The Scandinavians, Northmen 
or Vikings as they are variously called were the unequalled naval architects of those 
times.  Their large attack vessels got up to over 150 feet long.  They started building 
fleets of these attack vessels which literally numbered in the thousands.  They could 
“one-up man” the Castle Builders’ “trick.”  They could bring to bear a vastly superior 
force of men with vastly greater mobility with a practically complete element of surprise 
upon a much more specific location.  The only thing necessary for all of this was that it 
be accessible from the sea or rivers emptying into it. 

The fury of the reaction took different forms.  In the West it was:  kill anything and all 
standing in the way of us taking over the castles of the Latin-speaking Castle Builders.  
The result was that the Franks were kicked out and Viking families took over all of the 
significant castles of Western Europe.  That is everywhere but in the Mediterranean.  The 
Northmen could get into the Mediterranean all right, though they might have a very tough 
fight on their hands at the Straits; but once in, and everyone knew that they were in, it 
would be suicide to try to run the blockade waiting for them when they decided it was 
time to go back out.  The “Cork” was sealed shut.  But so the Latin-speaking Castle 
Builders were either dispatched or were now obedient slaves, so what?  They were just 
flunkies.  “Our Mortal Enemy is the citadel of the Greek-speaking Castle Builders:  
‘Mighty Castle’ (or Mikiagard as they called Constantinople) on the Bosporus!” So the 
fury took on another form because of Constantinople’s inaccessibility to them.  This was 
a fury of activity and gave to the World, Russia.  Since they couldn’t get right at 
Constantinople to cut its throat directly, the Vikings had their Eastern contingents take a 
whole different tack.  The Vikings of the East, who set up Russia, were told to go down 
to Mikiagard over the eastern rivers and find out all they could about it.  Give them 
anything that they want.  Be their most faithful, valiant troops; the imperial body-guard.  
Get real “buddy-buddy” with them.  But just find out what the source of all of their 
strength is. 

This they did, and the following was the report that they brought back.  The Greek-
speaking Castle Builders are so powerful because they have got a system in effect that 
enables them to buy and sell men’s minds.  What?  Yeah, it’s quite a show.  This is how 
it goes.  They ask everybody, “Do you know what works always?” Everybody that 
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answers apparently says “No!”  Then the next step is they say, “Look around you.  Just 
get your eyes full of this glorious castle that my buddies and I have built.  Isn’t it a 
dazzle?” Everybody, dazzled out of their hides say, “ Boy oh boy!”  At this stage they’re 
as good as bought and sold, but they have a nifty close.  They say, “I know for a certainty 
what it is that built and runs this gorgeous, beautiful, transcending castle; do you want to 
know, huh, huh?” “You mean that you will actually tell me?” “Well don’t get carried 
away with your own importance, but I’ll tell some.”  “Oh, thank you so much.”  “It is 
absolutely impossible to know by seeing with your physical eyes.”  “Well what good is it 
telling me that?” “Tut, now just hold your horses like a nice slav...  I mean castle fan.  
I’m getting to the point.  I know something that is every bit as good, works now and 
always has worked just beautifully.  I know for a certainty that it alone is what accounts 
for the unparalleled success of this castle and always has worked successfully for every 
other castle builder who ever lived.  Now do you still want to know.”  “Oh yes please 
Your Highness, Majesty, Sir.”  “All right.  Shut up!  Get down on your ugly face and be 
kissing the dirt under where I stand while I pass on to you the secret of how you too can 
be a ‘SUCCESS!!!’ in the glorious ranks of SUCCESS of all of the rest of us fabulously 
SUCCESSful castle builders.  Here is the secret.  Ready?  Well get to kissing then.”  
(Kiss) (Kiss) Every successful castle builder that has ever ruled or rules a successful 
castle has deserted forever any slight hope of knowledge through seeing physically like 
he wanted to when he was nothing but a child or like all of these disgusting serfs laboring 
in the fields outside of the castle walls and has completely consecrated himself to the cult 
of spending his whole efforts looking mentally exclusively.  Cut it, pound it, beat it, turn 
it upside down or any way that you like, that is the modus operandi  of every successful 
castle builder who has ever lived.  That is the entire gist of it.”  “Hey, yeah; that’s what 
all of those fancy guys riding around on top of all of those fancy camels have been doing 
all day long while I’ve been in the oasis all day long working up a sweat with my adze.”  
“Well, what about it?  Do you want to become one of us fancy people in the castle, or are 
you content to remain a disgusting peasant?” “Oh my no!  My wife and I both want me to 
become fancy in the very worst way.”  “Good!  I hereby pronounce you worth (that awful 
moment) five zambuzahs per week.  Report to work first thing in the morning.”  “Oh, 
thank you kind Superness!”  So you see, the clown has bought the guy’s mind.  The poor 
wretch will transfer his adulation of the fancy castle to the zambuzah, will work for it 
from now on; and it’s only worth what the castle builder jolly says it is. 

Quoth the Western Viking, “Hey are you quite through?  We sent you down there to find 
out the source of Mikiagard’s strength, and you come back and tell us nothing but this 
nonsense,” Eastern Viking, “You are cutting me off.  I wasn’t through talking.  Now it 
just so happens that if any of the people on the east side of Planet Earth want anything to 
do with any of the people on the west side there is really only one way that they can go.  
There is a very nice little valley that connects the Mesopotamia with the Mediterranean, 
and all trade coming from the East has to go through that valley, and all coming from the 
West going in the opposite direction has to go the same way.  Now it just so happens that 
their giant of a castle is plunked right down in the middle of that valley.  There is no other 
way to go but through.  Now it’s what happens when they get inside that’s the kicker.  
Who’s waiting for you with a scimitar in his hand as soon as you get inside of the gate 
but the guy that has gone to work for the five zambuzahs.  He promptly rifles everything 
that you have, takes out all that he wants (worth innumerable times what he gets) and 
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hands it all over to the castle builder.  And what is he doing?  He is sitting back 
controlling everybody in that whole part of the Earth that he’s got wound up to do the 
same thing. 

Quoth the Western Viking, “We’ve got to take that valley.” 

A completely new school of military knowledge was established in the West:  “Strategy” 
had become a western as well as an eastern word.  The plan, worked out from French 
headquarters took initial direction in three ways.  One, to the southeast, was to prepare 
Southern Italy as a rendezvous point.  The second, to the southwest, dealt with Spain.  
Let’s talk first about the third. 

A two-pronged attack was launched upon Britain,, One came from Norway and the other 
from Normandy.  The Saxons of the south reacted violently since they knew that they 
were going to get robbed blind.  Remember that the advanced Naval Architecture was a 
body of fact elaborated only in the old Norse language:  the language of the people who 
lived north of the Thames in the Danelaw.  The Saxons, who didn’t really have a chance, 
were told that Doom’s Day was at hand and their new king had to have a minute listing of 
all of their merchandisable possessions, all of the needed of which was confiscated and 
England was turned into a large-scale Shipyard. 

Then, through the pass of Roncesvalles came pouring the military talent that “overnight” 
produced Spain.  The people used, that were living in Spain already, spoke three distinct 
languages.  In the remote northwest corner of Spain they spoke Galician.  These people, 
who pushed southward now along the west coast gave their brand of “Spanish” to the 
new lands which they subdued.  In these new lands their language is called “Portuguese.”  
On the Mediterranean coast, at the eastern end of the Pyrenees, the people who were used 
spoke a form of “French.”  Pushing southward this language became established along 
the northeast coasts of Spain as “Catalonian Spanish.”  The people who lived in the area 
of the Pass, though, were the ones to be used to subdue the entirety of Spain.  These were 
the Goths, and their form of speech is the one that we think of when we say “Spanish.”  
With the need for mental uniformity quickly over an area as large as the vast areas newly 
subdued by the Goths it was necessary to build a great number of castles and cathedrals, 
the latter were the only formal schools in those days.  The castles gave their name to the 
newly acquired lands, Castile; and these lands gave their new name to the Spanish 
language that we think of as “Spanish,” Castilian.  The new type of cathedrals begun to 
be built then are extremely significant as well.  The name of the Goths has been used for 
them.  When you enter one you are appraised of the marriage of the Northmen to the 
Castle Builders.  The part of the edifice where one enters is called the “nave” which 
means “ship” of the building.  When you look around you see only walls built in the style 
which Roman and other Castle Builders had built them for millenniums, but that’s only 
because that is all that is “around.”  Looking up however you will see an entirely 
different type of structure used for the roof of the edifice.  Those slender, arching ribs 
which support the ceiling.  Where in the world did that type of a building innovation 
come from?  You will never know for certain unless you travel to Norway, examine the 
structure of the ribbing which support the sides of the ships (as fish bones and spine the 
body of a fish) on display in Antiquities museums, and then picture what it would be like 
standing in a room the roof of which, tipped upside down of course, was a giant Viking 
“Ship.” 
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The first, step of the plan of which we have spoken was extended by the conquest of 
Sicily by the Northmen. 

The plan went into operation.  The vast “English” fleet set sail from its shipyards in 
Britain, which went unmolested during the fleet preparation by virtue of its insular 
position.  The fleet passed through the Straits of Gibraltar, the “cork” had been 
effectively “popped” since the year 1085; and came to ride at anchor at its new 
operational supply stations on Sicily, again protected from military molestations by its 
insularity.  A vast army of “Vikings” began to gather in the south of Italy.  Under the 
leadership of a man named Bohemund they were ferried across to the Balkan peninsula.  
From there they marched to the Bosporus.  Across the Bosporus they went to Asia Minor.  
Across Asia Minor they marched down to the shores of the Mediterranean again until 
they drew to a halt before the walls of the city Antioch (one of the largest in this part of 
the World in those days and indeed “plunked” right down in the middle of that valley, the 
North Syrian Plain, through which all East-West trade went).  A vast army?  Well, Nazi 
Germany sent a vast army of some 300,000 men against the city of Stalingrad in the year 
1942 to begin the all-time battle of the titans theretofore; with the massive counterforces 
of the Soviet Union.  Well, Bohemund led his army to encircle the city of Antioch; and 
his army consisted of some 300,000 men; but this was the year 1097.  The walls of 
Antioch didn’t hold them out all of that long.  On the day that those walls failed and the 
troops of the “Viking” Bohemund raised his banner over the city of Antioch, on that day 
was born the concept of “business” as it rapidly came to be understood among the 
peoples living to the West.  The great trading depots of Pisa-Florence and Genoa 
accurately trace the birth date of their significance as such to the arrival of the first cargo 
vessels which came to them instead of to Constantinople or other cities of the East as they 
had done previously.  Bohemund and some of the others got feeling a little too “big for 
their britches” at this and tried to take on “Mikiagard” shortly thereafter, but it would 
have to be 100 years of building military strength in the West through dominance of 
world trade and a converse weakening of Constantinople by the loss of it before the 
armies of the children of the Northmen would be able to crash through the massive walls 
and ramparts of Constantinople and finish what their forebears had begun some 400 years 
before. 

The biggest part of the loot that they took back with them to the West was the formulas 
written out in the Greek language of how to prepare chemical weaponry.  It wasn’t long 
after this was done before the formula for making gunpowder was known throughout the 
West.  The surviving Constantinopolitan Greeks now became absolutely frantic:  their 
most jealously guarded secret of how to prepare chemical weaponry had been their ace in 
the hole.  Through connections to their east they called in the assistance of no less figure 
than that of Genghis Khan to enter into and radically change the land situation of these 
eastern regions from which the Westerners had been drawing such military strength.  
With the appearance of the Mongols in these regions the continent-situated fortresses of 
the Norman princes were doomed.  The Mongols kind of botched the job however, and 
trade over the shipping lanes remained quite alive.  The ever resourceful system at work 
among the Constantinopolitans just does not like that old “ten” count and so fished into 
its great grabbag of tricks and came up with something for its surviving annoyance too.  
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Being the father of (military) Biology as well, it just happened to know that a certain type 
of flea is the dispenser of a certain type of poison.  This flea just thrives on rats, and rats 
can be wholesale dumped into the holds of all of these noxious western ships, that is if 
you can get away with it.  They did.  Their little “Black Death” stunt worked wonders for 
them wherever these uninvited-guest western ships put in to dock.  But it couldn’t do 
everything, and the uninvited guest ships kept coming to the ports of the Eastern 
Mediterranean with the consequence that the West was getting ever more militarily 
strong and Constantinople’s significance as a “Castle” in the first place increasingly more 
non-existent:  this would be the death of its entire system.  Therefore it threw off all 
masks of previous amity of western folk to become the stronghold of all of the Muslim 
counter forces against them.  This effectively sealed off the eastern passages from the 
Mediterranean to the vast sections of the human race to the East, and with the approach 
of Turkish power up the south shore of the Mediterranean Spain was forced to unite and 
kick out the last adherents of that persuasion, from the north. 

Just as commercial centers sprang into being all over western Europe with the arrival of 
constant flowing exotic cargo from the eastern regions of the Earth, so Castile sprang into 
significance as a sea-power.  Unlike Venice and Genoa whose shipping was in the main 
concerned with shipping on the gentle “inland” waters of the Mediterranean and adjacent 
Seas, Castile was midway point between the depots which they frequented and 
counterparts over wild stretches of the storming North Atlantic Ocean, situated about the 
North Sea.  But what was Castile to do?  Here it was, “all dressed up and no place to go.” 

The career of one of its mariners is very instructive.  In 1477 Cristobal Colon took 
shipping to Iceland, across the narrows from the cliffs of which can be seen the 
mountains of Greenland.  The air was full of stories of how Iceland’s colonies in 
Greenland had recently been abandoned to numbers of yellow-skinned men (Eskimos) 
coming from the West.  “Hmm, bizarre, Genghis and his company of yellow-skinned 
men came out of Cathay from the East.”  Shortly after this, in connection with Spain’s 
takeover of the Canary Islands far down and off the west coast of the Sahara Desert, 
Cristobal took up lengthy residence in the Canary conquests.  Legend has it that he saw 
drift wood washing in from the West.  “Hmm, bizarre, Africa back over to the east is 
nothing but a lot of sand.”  “Hmm?” 

Well Spain wasn’t doing all that much business anymore, and it sure had a lot of North 
Atlantic Ocean caliber worthy sea-going ships around.  “Hmm.”  “Go West, young man!” 

And so the language of Castile was brought to the Western Hemisphere, and the order of 
the day was “business” (very much as usual) from the northernmost reaches of California 
to the tip of the Tierra del Fuego in the south. 

Argentina is some five times as large as Spain geographically but has a population 
roughly about only two thirds of its mother country. 

Mexico on the other hand, which geographically is about four times as large as Spain, has 
a population which is considerably greater than that of Spain.  More than that though it 
has a capital, the Federal District of Mexico, with a population of some eight million 
souls.  This makes it far and away the most significant Spanish-speaking city on Earth for 
our purposes. 
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Our standard, therefore, the language which we will study, is the “Castellano” (Castilian 
or “ “Spanish” of the central north coast, the center, and the central southern coasts of the 
Iberian Peninsula; thereby distinguishing it from Galician Spanish and its offspring 
“Portuguese” which is spoken along the west coast and from Catalonian Spanish which is 
spoken in the northeastern portion of Spain proper and on its off-shore Balearic Islands) 
as spoken by the little children in the families of the most responsible “business” people 
in the Federal District of Mexico. 

And now, to the actual “physical” tools to be used in an effort to provide a way to allow 
you to learn this new language as swiftly as is humanly possible for you to do so.  Your 
quickest member is your “Eye.”  To learn by a concept that employs sight as the primary 
is the only way.  This has been obvious to the point of needing no explanation from the 
very beginning of mankind.  The question is, though, “How?” Alphabets are the system 
in widest employ, but they are a nuisance and inadequacy that scarcely need be tolerated 
anymore in this “day of the computer” vis-a-vis the vastly superior concept of actual 
heart of a language representation employed by the Chinese and Japanese, that is of 
course in view of the ability to completely perfect the System through the use of the 
computer.  As it is though right now, in the good year 1971, we are still strapped with the 
strictures of teaching language through alphabets so we might as well learn how we can 
employ their principles to greatest advantage by understanding exactly what they are (and 
therefore what they are not) in a discussion of... 
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ALPHABETS IN GENERAL 

and 

THE SPANISH ALPHABET 

 

The ancient Chinese worked out a system for language representation based upon and 
serving the sense of sight.  The ancient Sumerians worked out a system based upon the 
sense of hearing but intended to be of service for the sense of sight:  this is the concept of 
an “Alphabet.” 

You can get into a lot of difficulties with such a system.  An opener is the fact that the 
human voice can and does make millions of different sounds.  Try and think if you will 
how you can alphabetically represent the delighted laughter of children at a Walt Disney 
movie.  “Ha, ha, ha’“?  That seems quite short.  How about a woman’s scream of terror?  
“Eeeeeeee!”?  The fact is that the simple physical limitations of the system dictate the use 
of nothing but signs for the very most frequently voiced sounds, say twenty-five or so.  
On the other hand the Chinese operate upon the principle, which indeed this series of 
books also does, that language is in fact nothing but an audible reaction to a very definite 
specific number of sights.  So you have your twenty-five different signs for sounds.  So 
everybody has a voice that sounds a little different.  So different families, different 
nationalities have different sounding voices.  Who is to be the standard.  So you yourself 
sound far different depending upon whatever “mood” you might just chance to be in as 
you are speaking.  Because of these factors languages change drastically, even over the 
period of a few short years.  What steps can be taken to insure that the way words are 
“spelled” will keep abreast of these changes?  Apparently no one knows because this one 
drawback certainly is the bane of the system. 

The main drawback though is that an alphabet is entirely arbitrary and artificial whereas 
the Chinese principle of identifying the few thousand specific sights with which human 
life is involved is as genuine as life on Planet Earth itself.  Not the least of our difficulties 
is the fact that the sense of sound is culture of that pesky little bacterium of discomfort of 
interhuman action called “the lie.”  It is completely impossible to falsify the sense of 
sight. 

The Sumerians were a negroid people who lived on the extensive fertile plain bounded by 
the Persian Gulf perhaps to the south but at any extent by the Euphrates river to their west 
and the Tigris river to their east all of the way up to a point where the two rivers came so 
close together that they make a narrows.  These people were doubtlessly closely akin to 
the giant Watusi-like people who as the earliest Pharaohs dominated the fertile Nile delta 
and founded Egypt.  The Sumerians had difficulty communicating with the Semitic-
speaking populations around them but hit upon an expedient.  Although the human voice 
can and does make a vast variety of sounds and although different peoples voices may 
sound very different, every human being has but a very standard set of speech organs; 
and when one of these bumps against one other in a more or less similar way a more or 
less similar sound comes out.  So… 
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Quoth the Sumerian to the Semite, “What do you call that there beast with the triangular 
face and the two horns sticking up from the top of his head that I see you working with 
all day long in your plowing?” “Oh, my ox?  Well that’s my trusty old-faithful ‘Aleph’.”  
“Great,” says the Sumerian, “now I’ll tell you what I’m going to do.  Whenever you and I 
have anything to do with one another this sign “A” for your Aleph’s head, only turned 
upside down like this “A”, is going to stand for that first sound ‘A’ as in ‘Aleph,’ O.K.?” 
“Fine.”  “What do you call that two-room mud hut over there that I see you haul your 
weary bones into every night?”  “Please don’t call it a ‘hut,’ that is my house, my 
‘Beth’.”  “Fabulous.  Now listen, from now on when ever we have anything to do with 
one another this sign “B “which stands for your mud hu...  house is also going to let both 
of us know that the subject of conversation is nothing otheter than that sound ‘B’ which is 
the first sound which you make when you want to talk about your house.  O. K.?” “Fine.”  
And so it went, all of the way through the twenty-five or so signs standing for the twenty-
five or so sounds made by the very most basic bumps of the very most basic speech 
organs against one another, the signs in general standing for the first sound of the name 
of a most frequently used object which again the sign is a physical attempt to display 
before the sense of sight. 

Proceeding upon the precedent of the principles displayed in that historic encounter, we 
will here present to you the Alphabet, from A through Z, which is currently being used to 
represent the Spanish language, presenting it upon exactly the same principles insofar as 
it is possible.  Starting with “A,” we will take the most used word in the Spanish 
language starting with “A” and use it as the standard for how that sound is produced 
throughout all of the other words in the list of the 3,000 most used words.  This sound 
will be identified off to the right by an English word with a sound in it which roughly 
approximates it.  The procedure will then dictate that any exceptions to this identification 
will appear off to the right of that, and these exceptions will appear, starting from the left 
and going to the right, as they appear in the order of their appearance in the word list of 
the 3,000 most frequently used words which itself is arranged on the principle of the most 
used word first and the 3,000th most used word 3,000th.  By proceeding in this way you 
will be able to immediately know, from the arrangement of the word list in this book, 
how significant the exceptions are.  Then on to the letter “B.”  The sound in the Spanish 
language represented by this sign is not generally made in the English language.  
Therefore, if you will look down to the bottom of page entitled “SPANISH ALPHABET” 
you will see the heading “Signs for Non-English Spanish Sounds.”  The format here will 
be exactly the same as it was for “A” with the exception that instead of identifying the 
sound represented by the letter “B” in the most frequently used word beginning with that 
sound with the same sound in an English word it will be necessary to identify it with a 
written explanation of how to duplicate it. 

This system will help you to understand the system of the Spanish Alphabet faster than 
any other system for learning being as it is an absolute adherence to the principles 
displayed in the original system which produces the Spanish Alphabet.  Nothing in it is 
arbitrary or artificial in the least, nothing that is but the “original system” itself.  There is 
however a mighty argument for every specific in it.  Even down to the order A, B, C; 
there is a potent causation at work there.  Hasn’t it ever maybe tripped in or maybe just in 
and out of your mind, “I wonder why they always call it the Alpha-Beta?  Why couldn’t 
they just as well have named it the Gamma-Delta instead?” Of course Alpha and Beta, 
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the Greek names for A and B, are just attempts on the part of Greeks to duplicate the 
sound of the Semitic names Aleph and Beth.  But why all of the nonsense?  Why these 
two letters always first?  And moreover why ought the entire system itself by called by 
their names?  There is a powerful reason, and it would be as obvious as the black from 
the white on this paper in front of you if you just happened to be from among the kind 
hearts and gentle people who call the Near East their home. 

It all boils down to the fact the political organization to which the Sumerians belonged 
was Ancient Babylonia.  From which name, if a little ‘surgery is applied to remove a 
rather clumsy bit of Latin camouflage in the ending “-ia” and Greek camouflage in the 
ending “-on” and exchange that silly “y” for something that makes sense, nothing less 
than “Babel” itself raises its ugly head.  Now Babel or “Babili” or some such is no joke to 
the denizens of the Near East.  It has been the very most potent political force among 
them for millenniums.  It continued to be right down into this very century.  So don’t 
poo-hoo.  It just so happened that once upon a time the Sumerians got the idea that they 
could get a little more of the whatever it might have just been that they thought they 
might be able to get if they built a good sized fortified “toll” gate in the middle of that 
“narrows” at the top of this country .that they had taken over the charge of.  If you 
wanted to get through that gate, and many many people did want to get through those 
narrows since this area between the two rivers (the “Mesopotamia”) was one of the most 
populous on Earth in those times, you had to cough up something of what ever it might 
have been that the Sumerians wanted you to cough up.  “What a dirty trick, the big guys 
taking advantage of the little guys.”  “What are you talking about?  It’s a sacred honor to 
be able to go through that gate.  That is undoubtedly tile most beautiful, fancy, classy 
gate that you are ever going to get the chance to see; and besides it doesn’t cost hardly 
anything to go through.  We only take enough for “upkeep” of the Gate itself.  We 
operate in the red most of the time.  We go to all of this extra effort just for the sole 
purpose of enriching your drab day with a chance to walk through our beautiful gate on 
your way to work and back.  You ought to be ashamed of yourself; what a privilege it is 
to walk through our beautiful gate.  Etc. Etc.”  And so on and on it went, extolling the 
virtues of their “gate” both vocally as well as in print.  And so they propagandized all 
throughout that part of the World.  It had its effect though.  A lot of good folks go along 
with them, so much so that we  will find that down to this day the Near East is still 
literally covered with them.  Every town of any consequence at all sports, big as you 
please, right over the main road right into town, through which you can’t go unless you 
are one of the boys, its very own, shiny “B-A-B.”  That has been the very most important 
political word in the Near East right down into our day.  As a matter of fact the whole 
idea of an alphabet was cooked up just to extol the virtues of a “B-A-B”; is it any wonder 
that we should call an alphabet an “A-B”?  The Sumerians got a little carried away with 
themselves, though folks in the Near East have still got a powerful lot of confidence in 
the essential worth of the “Babili” as they call it right down to this day.  But you see the 
Sumerians had a real big ball that they had to get rolling so they put forth the extra effort 
and went all of the way.  They told all of the boys and girls that if they were extra nice 
and paid right on time when they came through the “Bab” that they could have a guided 
tour that would take than right up to...   Do you know where?  Right up to the very top.  
And do you know who it is that you get to see there?  Well you can put two and two 
together.  “Bab-El” means the fortified gate (call it a castle in order to get the idea across 
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clearly for us Americans who don’t have enough castles around us over here to be able to 
distinguish fine shades of difference) of God. 

 

Explanations for the Spanish Alphabet 

3.1.  “con” Before “a,” “o” and “u” the letter “c” will be pronounced “k” as in “key.”   

3.2.  “ciudad” Before “e” and “i” the letter “c” will be pronounced “s” as is “silver.”   

6.  “e” unaccented at the end of a word, as in “comprende,” is frequently said “i” as in 
“pin.” 

8.2.  “g” before “a,” “o” or “u” or “gu” before “e” or “i” is pronounced as in “good.”   

8.3.  “gu” before “e” and “i,” as “gu” before “a,” “o” or “u,” is pronounced as in 
“penguin.”   

10.  “i” unaccented somewhere in a word, as in”partiria,” is frequently said “i” as in 
“pin.”  

20.  “qu” is pronounced “k” as in “key.”  It is the same as in English 

2.  In English “b” is produced by putting the lips together, making a soft growl in the 
throat and then by blowing the lips apart with the air let into the mouth cavity by the 
growl.  Spanish “b” is frequently made the same way.  The “b” sound is much softer in 
Spanish though.  The other way that the Spanish make the “b” sound is to let the lips not 
quite touch before being blown further apart by the growl air, 

5.  Place the tip of the tongue at the cutting edge of the upper front teeth to make the “d” 
sound.   

8.1.  “g” before “e” and “i” is said as in the Scottish pronunciation of “Loch Lomond.”  

11.  “j” is pronounced as is 8.1. 

13.  Place the tip of the tongue behind the upper front teeth to make the “l” sound. 

14.  Get your mouth all ready to make the “G” sound in “George.”  Let it come out as “y” 
in “yes.”   

18.  This is said without any final “u” “glide” as the English “o” has. 

21.1.  Single “r” in the middle of a word is made by letting the tip of the tongue “flick” 
one time against the flesh of the roof of the mouth in the same place the tip of the tongue 
touches to make the English “d.”  Single “r” at the beginning of a word or double “r”:  
“rr,” 21.2., is made by a rapid series of such “flicks.” 

23.  Allow the tip of the tongue to protrude slightly before the cutting edge of the upper 
front teeth.   

25.  “v” is pronounced as is 2.  27.2.  The consonant value for “y” is the same as 14. 
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SPANISH ALPHABET 

 

Letter Standard Spanish Word English Sound  Exceptions 

1.   a a    father 

2.   c 1.  con    key 
 2.  ciudad   silver 

4.   ch chino    church 

6.   e el    get   comprende = pin 

7.   f fin    fine 

8.   g 1.  (see below) 
 2.  gana, guerra  good 
 3.  vergüenza   penguin 

10.  I ir    seen   partiría = pin 

12.  k kilómetro   key 

15.  m más    mercy 

16.  n no    net 

17.  ñ año    canyon 

19.  p por    pull 

20.  q que    key 

22.  s ser    silver 

24.  u un    moon 

26.  x existir    excuse 

27.  y 1.  y    seen 
 2.  (see below) 

28. z zona    silver 
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Signs For Non-English Spanish Sounds 

 

Letter Standard Spanish Word  

2.   b bajo  softly with lips together or with lips slightly apart 

5.   d de  tip of the tongue to cutting edge of upper front teeth 

8.   g 1.  gente as in the Scottish “Loch Lomond” 

9.   h he  silent 

11.  j joven  same as 8. 

13.  l la  tip of the tongue behind upper front teeth 

14.  ll llega  start to say “G” in “George,” sau “y” as in “yes.” 

18.  o o  no final “u” sound 

21.  r 1.  para  one “flick” of the tip of the tongue against the roof of the mouth 
 2.  razón, tierra a rapid series of such “flicks.” 

23.  t ten  tip of the tongue slightly before cutting edge of upper front teeth 

25.  v vida  same as 2. 

27.  y 2.  yo  same as 14.
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LEARNING THE SPANISH LANGUAGE 

 

Little children “exist” for their sense of physical sight.  To know the Spanish language all 
that you have to do is to look like a Spanish-speaking child looks and see what a Spanish-
speaking child sees. 

The large outline “HOW MAN LOOKS AND SEES ‘IT’“ on page 17 was made oversize 
for a reason.  If you will look at it and study it until it is emblazoned in your memory so 
well that you can reconstruct its every detail by heart onto a piece of writing- paper, you 
will have in your memory the working outline that a Spanish-speaking child operates 
from naturally in its speech.  All of the material that will now be presented to you will be 
presented to you in the context of this outline. 

The material will be presented in the same order in which it comes under the two sub-
headings “What We See” and “How We Look.”  Let us begin with “What We See.” 

Page 59 is entitled “What The Spanish See As I Action.”  The page is the index to the 
645 shouts that Spanish-speaking children emit when they see the actions which evoke 
these shouts from them.  The majority of these shouts, 371 of them, are listed under the 
heading I.  1.1.:  I.  — because they are actions, 1.  __— because they end in “-a,” and 1.     
— because they undergo no changing.  They are listed in the order:  the most used one of 
their grouping first, the second most used second, the third most used third, etc.  
beginning in the upper right-hand corner of page 61.  The most used shout of this group is 
“llega”:  “arrive” in English. 

This is how a professional linguist will memorize this list of shouts literally “as fast as he 
can see them.”  First he will take the precaution to do his work where he can be confident 
of uninterrupted privacy.  He will place the notched card that accompanies the book 
directly over the list so that the English word “arrive” is in the notch and uncovered while 
the Spanish word “llega” is covered.  (He will have learned how to make all of the sounds 
of the Spanish Alphabet beforehand either by study of their normal values, as given on 
page 43 and 44, or through consultation with the coach who sold him his book.) He will 
get himself into the “mood of enthusiasm.”  His mind will now be racing at its fullest 
capacity.  He will vocally “shout” out the word, “arrive!”  A very specific picture will 
come to his mind.  That picture is the word.  That picture is the meaningful one that he 
saw when he himself was a child when he first acquired the word.  He will now drop the 
card down to uncover the Spanish equivalent to “arrive” that is to the immediate left of it:  
this is “llega.”  With the same child-like enthusiasm with which he shouted out “arrive” 
he now shouts out “llega!”  For as long as he lives that picture will henceforth be “llega”; 
it is emblazoned on his will in just exactly the same way as “arrive” is.  This will have 
taken but a few seconds.  He will then drop the notch down to uncover “pass” and repeat 
the process.  He will continue on until he has seen all 645 of the Actions or group I of 
“What We See.”  He will then move on and repeat the process until he has seen all 117 of 
the Qualities of Action or group II of “What We See.”  These are given on pages 105 and 
106.  Then he will continue on and do the same for the 618 Qualities of What we Name 
or group III of “What We See.”  Then lastly he will continue on until he has seen all 759 
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of the male of What we Name and all 724 of the female of What we Name, which two 
constitute group IV or “What We See.” 

These 2,863 pictures which the linguist will see are the language.  These pictures are 
learned by the sense of physical sight, and we only learn by the sense of physical sight 
when we are in the mood of enthusiasm.  The force driving the young, or a linguist for 
that matter, on to learn this way is the very force of life itself.  Of course everyone knows 
that there are tens of thousands of more words than just these in the Spanish Language; 
but these tens of thousands of other words are not, in general, learned by the sense of 
physical sight but rather by mental sight and in the mood of equanimity.  They will, 
therefore, again in general, only be varieties or non-dynamic agglomerations of this basic 
stock of dynamic pictures.  The entire key is to be able to get oneself into the mood of 
enthusiasm at will. 

There will be a detailed explanation of page 59, “What The Spanish See As I Action,” as 
soon as we have considered the first part of “How We Look”:  “How The Spanish Look 
At I Action” on page 60.  Just as the large chart, “HOW MAN LOOKS AND SEES ‘IT’“ 
is intended to be memorized completely, so is this outline:  “How The Spanish Look At I 
Action, “ meant to be memorized so completely that you can reconstruct it from memory 
upon a piece of writing paper, if you will just do these two simple tasks you will know all 
that there is to know about Spanish “conjugation” and it will only have taken you a 
couple of hours time probably in comparison to the months spent upon the subjects by 
your friends who approach the subject by other avenues. 

As you can see, page 60 is laid out in the format of that which is on the left-hand side of 
the large language outline on page 17.  If you have any questions at all about what the 
various things on the large language outline stand for, simply refer back to the section of 
the book entitled “LANGUAGE” where you can review the explanation of the particular 
in which you are interested. 

In the upper left-hand corner of page 60 is:  1-I.  This stands for “Pure Action, “the 
situation in the circumstances of a child’s life which causes it to shout.  This happens 
because of the occurrence of three things:  A, B and C. 

A.  1.     ,— the child sees action (physically) as action (mentally) doing and therefore 
shouts; the blank space before the comma shows that no ending is added here.  “[ -r]” is 
given here to show how IV is formed from I.  The explanation for the “-mos” will be 
given later. 

A.  2.  When something is seen being done to endings may be added in two alternative 
ways.  The most common is 1.  to add the word “se” in front of what is generally the 
shout.  The other alternative 2.  is to add the word “es” in front and add on the sound “-
do” as an ending to the shout.  The asterisk by the “-do” will be explained, later. 

B.  1.  The child is in the mood of enthusiasm when making the shout:  the will wants 
enthusiastically to see with the physical eyes that which is seen with the mind’s eye.  If 
the shout is directed toward one individual, 3.1., there is no ending.  If the shout is 
directed to many individuals, 8.2 , the ending “-d” is added. 

B.  2.  No endings are added for the mood of equanimity per se.  Endings are added for 
the different times which are sensed while in this mood.  Therefore the note:  “see C.” 
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C.  1.  No endings are added for the present time per se; but endings are added in the 
present time, in the mood of equanimity, for classes and individuals.  Therefore the note:  
“see 2-3.” 

2-3.  The arch-enemy of the mood of enthusiasm and of “pure action” in general, within 
which it exists, is when the will looks away from ENERGY looked at as Energy to 
identify and thereby defend itself from the assailant telling it that it is not “Pure Action.”  
This situation, inimical to and energy draining from the will, is almost the entire matter 
with which we are faced in “How The Spanish Look At  I Action.”  Look at the material 
at the bottom of the page on page 60, arranged as it is in the characteristic pattern for the 
endings for 2-3, i.e. two vertical columns of three units; and then look up and see how 
this pattern dominates everything else on the page:  all that is within elongated brackets 
and more.  This pattern exists because of the will’s exasperation in looking in different 
situations contrary to its nature.  The endings are the result of this exasperation.  The first 
situation with which we shall deal is that which exists in the mood of equanimity in the 
present time.  The will discovers itself to be nothing more than a looker in classes of 
things either looking or being looked at.  These classes are highly used words among 
Classes we Name.  These “Classes we Name” are added along with the endings.  Let’s 
examine them, both in English and in Spanish, (the underlined words below). 

ENGLISH 

 3.1.  one individual:      2.  many individual(s): 
2.1.  “I”   looker   “we”  lookers 
   2.  “thou” or “you”  looked at physically “you”  looked at physically 
   3.  “he,” “she” and “it” looked at mentally “they”  looked at mentally 

 SPANISH 

 3.1.  one individual:      2.  many individual(s): 
2.1.  “yo”   looker   “nosotros, -as” lookers 
   2.  “tú”  (“usted”)  looked at physically “vosotros, -as” (“ustedes”) 
                                                                                                      looked at physically 
   3.  “él,”   “usted”  looked at mentally “ellos”  “ustedes” 
       “ella”                                                                                            looked at mentally 
       “ello” 

In English the only ending which still remains is that for “one individual looked at 
mentally.”  Whatever this may say for the mental disposition of English-speaking people, 
this is the class of the assailant telling us that we are not “Pure Action”:  he, she, and it.  
Interestingly enough the Spanish-speaking add nothing for this class but rather make their 
most remarkable mutation to show the looker:  I, by the addition of the sound “-o.”  In 
general, Spanish shouts end either in “-a,” “-e” or “-i.”  Let’s speak first about the shouts 
which end in “-a.” 

In the lower left-hand corner of page 60 there is an “-a” with an arrow to the right of it 
pointing to the standard configuration for 2-3:  two columns of three units.  You can see 
this pattern duplicated all over the page, within all of the elongated brackets.  We will 
take this configuration for “-a” as our standard and explain the variations in the other 
instances when we get to them.  For actions whose shout ends in “-a,” when the Spanish-
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speaking child wishes to express that it as looker does the action, the sound “a” is 
changed to the sound “o.”  When the child wishes to express that the person to whom it is 
looking physically is doing the action, the sound “-s” is added on to the shout.  When the 
child wishes to indicate that that to which it is looking mentally is doing the action, most 
of the time it will use a word nearly indistinguishable from the shout with no ending and 
the sound change not such that it can be shown with the Alphabet.  These were the 
instances where one individual is under consideration in each case.  Now let us speak of 
the instances where many individuals are under consideration.  When the child looks at 
the action as being done by itself in concert with other lookers, i.e.  “we,” it will add the 
ending “-mos” to the shout.  When the child expresses the fact that many of the persons 
to which it is looking physically are doing the action, it adds the ending “-is.”  Expressing 
the fact that many individuals to which it is looking mentally are doing the action the 
child will add the ending “-n.” 

For shouts that end in “-e” exactly the same endings are added to or change made upon 
the shout as was the case for shouts ending in “-a.” 

The shouts which tiny children make ending in the sound “-i” are the most striking 
evidence available in the Spanish Language of the fact that the closer one can study the 
operations of the human will to the instant of human birth, the more sense the will makes 
of life.  The shouts that end in “-i” are considered to be baby-talk by the older Spanish-
speaking people, and they will spell and may pronounce these words with a final “-e,” but 
the fact of the matter is that they are wrong and the little children are right.  It will be 
necessary now at this juncture to break into our narrative and discuss the artificial 
pronunciation law in operation in the Spanish Language. 

Spanish shares a peculiarity common to a number of languages which is well termed 
“Unit Speech.”  It does not spring from the natural dynamics of the language at all but 
rather is a conscious effort on the part of adult speakers to have every unit of speech that 
they say, in Spanish every word, sound the same.  As a result Spanish-speaking grown 
people will put a stress in every word in their language upon the last syllable unless that 
syllable ends in a vowel or the sound “n” or the sound “s,” in which case they will put a 
stress upon the next to last syllable.  Any exceptions to this universal rule will be 
indicated by an accent mark.  You will be able to Identify Spanish syllables by the 
following four rules: 

1.  A single consonant forms a separate syllable with a following vowel, diphthong or 
triphthong. 

2.  “Ch,” “ll” and “rr” and pronounceable combinations with “l” or “r” go with the 
following vowel, diphthong or triphthong. 

3.  Two consonants, if not one of the foregoing combinations, are usually separated. 

4.  If there are more than two consonants between vowels, the last consonant or one of 
the inseparable combinations goes with the following vowel, diphthong or triphthong. 

All “regular” Spanish shouts end in a vowel.  For this reason, in view of the 
pronunciation law just cited, they all put their stress upon the next to last syllable.  This 
one fact is everything in understanding this subject of how endings are put onto the 
shouts.  The stressed vowel, for this reason, will be pronounced so that it is very clear to 
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everyone.  The final vowel however will be slurred.  This creates no real difficulty for the 
majority of the shouts, ending as they do in “-a,” since the Spanish sound “-a” is really 
quite distinct.  This fact produces all kinds of distinguishability trouble however for the 
shouts which end in “-e” and “-i.”  It has to always be retained in memory, when 
discussing this subject, that when little children say these shouts to one another they are 
in the mood of enthusiasm, as such they are hypersensitive to sound.  They will more 
than likely have first heard all of these key shouts from their parents who in all likelihood 
shouted these shouts to them in the mood of enthusiasm, at pains that they understand.  
On the other hand, as you listen to grown people speak to one another using the shout 
word but hardly in the mood of enthusiasm, you will notice that almost invariably they 
will pronounce many of these final “-e” sounds of the shouts ending in “-e” as “-i” in.  
“pin” rather than as “-e” as in “met” as the “rules” say it is supposed to be pronounced.  
Why they do it?  Who knows?  In a similar way, when adults speak to one another using 
the words of the shouts ending in “-i” for little children but speak to one another in the 
mood of equanimity, these adults will say these words with a final “-e” sound; but they 
spell them that way too.  As you will see from the listing of the Spanish Alphabet the 
letter “i” has two values:  one is the “ee” sound in “see,” and the other is the “i” sound in 
“pin.”  We have picked for our example of the shouts which end in “-i,” which are given 
on page 72, the shout “parti” because the final “-i” sound of this shout is very frequently 
pronounced “-ee” by adult speakers.  But in the main adult speakers, not in the mood of 
enthusiasm as a little child, will both say and write these shouts with “-e.”  Then why the 
idea of calling these shouts “shouts that end in ‘-i’“?  The reason is that the adults are not 
the standard of the language; little children are.  Let’s get down to cases, then we will see 
why. 

In the example for shouts that end in “-i” at the bottom of page 60 we see that “-i” 
becomes “o,” just as in the other two examples at the bottom of the page, to express “I.”  
However when it comes to “thou” we show the “-i” becoming “es,” The reason for this is 
the fact that this syllable, which ends in an “s,” is not accented; the previous syllable is.  
The result is that the sound of this syllable is so slurred as to be indistinguishable.  It 
could be the “uh” sound in the English word “come,” or it could be a most soft “-e” or “-
i” sound.  It is written “e,” but children don’t see it that way.  Neither do they see it that 
way for the similarly slurred syllables in the words for “he, she & it” and for “they.”  You 
will note that in each of these three cases the syllable cannot receive the stress, by the 
specifications of the pronunciation law, because in one case the syllable ends in “s,” in 
another it ends in a vowel and in the last it ends in “n,” One reason that they can’t see 
things this way is clear in the instance for “we” when the ending “-mos” is added right on 
to the shout.  By the pronunciation rule now the final “-i” of the shout is nothing less that 
the accented syllable, and it is sounded out loud and clear as a big, strong “ee” sound.  
The same is the case for the instance right below it for “you,” where the “-f” of the shout 
is accented as “ee” because of the accent mark.  Because of all of this, little children want 
to do up everything as “ee” or “i.”  They can’t say those instances shown in the example 
as an “e” with a “O” around it as an “e”; they have to say it as an “i.”  If you speak to a 
little child using the sound “e” for that which is shown in the example as “e,” it won’t 
have the foggiest idea of what you are talking about; it might even get scared and start to 
cry.  Use the sound “i” though, and the child will know exactly what you are talking 
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about.  In their wildest dreams little children have no concept of the utter abandon vis-a-
vis regularity in which adults live out their lives.  We are now at: 

C.  2.  future time.  To form this a little child adds an “-r” sound onto the sound of the 
shout and then the endings for looker and looked at, one or many individuals, as shown in 
the brackets by  the “-r-.” 

C.  3.1.  simple past time.  There is a radical change made upon the sound of the shout in 
order to convey the idea of a look back into the past.  The will of children doesn’t like 
this one bit.  Shouts ending in “-a” either have the “-a” changed or endings added to it as 
per the scheme shown in the brackets to the right.  Shouts ending in “-e” and in “-i” alter 
or add similarly as shown in the scheme in brackets to the extreme right. 

C.  3.2.  incompleted past time.  The sounds “-ba” and “-a” are added to show this.  The 
sound “-ba,” with the other additions shown within the brackets to the right, are added 
onto shouts which end in “-a.”  For shouts which end in “-e” and “-i” the “-e” and “-i” 
change to “-í-” and the sound “-a” and the other additions shown within the brackets are 
added to this “-í-.” 

C.  3.3.  completed in the past.  The child doesn’t even think of using the shout for this, 
since it is so dead.  Instead it puts the endings upon an intensely personal word which 
conveys the difficult personal effort which it is for the will to look to that which is dead. 

This a good time to explain the asterisks which invariably appear beside the “endings” “-
do” on page 60.  These “endings” that are shown “-do*” are not really endings in the 
same sense as all of the other true “endings” which are added onto the shouts directly and 
are being presented here on page 60 are.  This sound “-do” is merely a sound which is 
used to show that what was once seen as an Action is now being seen as a Quality of 
Action.  A chart showing this operation in full along with adequate explanations is 
included at the back of-the book on page 146.  Suffice it to say here that very often this 
sound “-do” (or the sound “-da”) will be added directly on to the shout just exactly the 
same as the other endings shown on page 60, but it doesn’t necessarily have to work that 
way.  Indeed, for shouts which end m “-e” the “e” sound-very regularly becomes an “ee” 
and is written “i,” 

C.  3.4.  completed before a specific time in the past.  The endings for the incompleted 
past are merely put upon the intensive. 

B.  3.  C.  1.  present time of the mood of depression.  For shouts which end in “-a” the 
sound “-a” of the shout is totally altered to become “-e,” showing the complete shock 
which the child’s will experiences in coming into the knowledge of that which it knows 
that it can see with the mind’s eye but can’t see with its physical eyes.  The standard 
additional endings are given in the brackets to the right.  Similarly, shouts ending in 
either “-e” or “-i” change these sounds to “-a,” registering the same “shock” which the 
small child’s will experiences. 

B.  3, C.  3.2.  incompleted past time of the mood of depression.  In Spain Castilian 
Spanish is spoken over a geographical area composed of many geographical pockets.  If 
this be the answer, it may serve to explain why there are two equally as serviceable ways 
to show this time of this mood.  One way is to add on the ending “-ra, “ and the other is to 
add on the ending “-se.”  For shouts which end in “-a” the “-ra” or “-se” plus the 
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additional standard endings shown in the brackets are added directly onto what looks like 
the shout but what is not pronounced like it since the accented syllable is one more back, 
toward the end of the word.  For shouts which end in either “-e” or “-i” these sounds first 
change to “~ie,” for a reason which we will get to in just a bit, and then the endings are 
added according to the patterns shown in the brackets off to the right. 

B.  4.  The mood of hope.  To show the fact that it senses the possibility that it might see 
with its physical eyes that which it sees with the mind’s eye, the child’s will will add the 
sound “-ría-” onto the shout and then the other standard endings shown in the brackets to 
the right. 

At the beginning of this explanation of “How The Spanish Look At I Action” it was 
stated that when the will of a child sees ENERGY as Energy this is the “Pure Action” 
which causes the child to shout, of which “Pure Action” are the three factors A, B and C.  
This portion of the book will nearly be complete with the further explanation that there is 
one, .single, solitary instance under which 2 - 3 is not the arch-enemy of the mood of 
enthusiasm which is a part of “Pure Action.”  That single, solitary instance is the one 
represented by the black “IT” marks off to the side of 2.2.  “(familiar) you” “thou” — 
looked at physically and off to the side of 3.1.  one individual.  In this solitary instance is 
the looker — looked at arrangement in complete accord with the mood of enthusiasm of 
“Pure Action.” 

The reason that the ending “-mos” is always given at the top of a page off to the right of 1 
- I A.  1.  will be given in the next paragraph.  Figuring in with it is an explanation of how 
the pronunciation law makes “-ie” etc. out of the stressed vowel in shouts.  As we 
continue on now with our discussion of page 59, “What The Spanish See As I Action” we 
will see that the change from “-e” and “-i” to “-ie,” mentioned three paragraphs above, 
occurs from the same demand of the pronunciation law. 

This index is really nothing more than a guide to the operation of the pronunciation law. 

As will be readily seen from page 59 the majority of all shouts in the Spanish Language 
are in group I.  1.1.  These 371 shouts all end in “-a” and experience no additional 
changing to that which we have just discussed for all shouts under the topic “How The 
Spanish Look At I Action.”  The three subgroups under I.  1.2.  do experience additional 
changi-ng though.  All of the shouts in these three subgroups under grouping I.  1.2.  end 
in “-a,” just as do all of the shouts under I.  1.1.  The difference though lies in the fact that 
in each of these subgroups there is an additional change which is caused by the 
pronunciation law.  Let us begin with subgroup Io 1.2.1., the list of eighteen shouts, 
arranged of course in the standard order used in this book of the most used word first etc., 
appearing on the right-hand side of page 45 with their English equivalents, which 
eighteen Spanish shouts all end in “-a” but have the additional distinguishing feature that 
the accented syllable in each is the sound “-ie.”  The reason for this lies in the fact that 
the demands of the pronunciation law make it necessary for the Spanish-speaking 
children to expel a lot more air for the accented syllable of the shout than was required of 
the people from whom the Goths have transmitted to us the Castilian Spanish Language.  
In all cases where this heavy breath is not required upon the heavy breath syllable of the 
shout, the sound drops back to what it used to be before the days when it “met up” with 
this Castilian Spanish breath law.  The result therefore is that when the little children say 
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the shout “piensa!”  there will be a great deal of breath escape with the accented “ie.”  
When, however, the endings among which we have “-mos” are added then the accent 
goes to a syllable closer to the end of the word and the “ie” sound drops back down to 
being nothing but a “e.”  This is then the reason why the word with the ending “-mos” is 
always given along with the shout at the top of the page, so that you can swiftly see the 
effect of an ending which alters the effect of the pronunciation law upon the shout. 

In subgroup I.  1.2.2.  the heavy breath “ue” sound of the shout drops back down to the 
sound “o” when unaccented according to the pronunciation law. 

In subgroup I.  1.2.3.  the heavily breathed “ue” drops back down to an “u.” 

Group I.  2.1.  contains the forty most used shouts in the Spanish Language which end in 
the sound “-e” and experience no additional changing due to the pronunciation law.  Be 
sure to note here the fact which is pointed out by an underline “ “ in each case that the 
Quality of Action word used instead of the Action does more than just add the ending “-
do” to the shout; for all shouts ending in “-e” the sound has been altered and in many 
cases is represented by “i.” 

Subgroup I.  2.2.1.  corresponds to subgroup I.  1.2.1.  In both the “ie” drops back down 
to “e.” 

Subgroup I.  2.2.2.  corresponds to subgroup I.  1.2.2.  In both the “ue” drops back down 
to “o.” Note however in the example of the shout “vuelve!”  the fact that the Quality of 
Action word that is used for it is quite a bit different from the ordinary as indicated by all 
of the letters that are underlined ( page 70). 

 

Spanish is confronted with a pronunciation problem which it handles quite nicely in 
group I.  2.3.  These shouts all end in the sound “-ee,” which as you can see from the 
explanation of the Alphabet will be pronounced as in the English word “sent.”  This is all 
well and good, but what are you going to do when the final sound has to be changed to 
either an “o” or an “a”?  This delicate little “s” sound is nearly blown away between the 
heavy breath sound of the pronunciation law’s requirements and the big, stark sound of 
either the “o” or the “a.”  The “s” sound is often substituted for by the “k” sound in the 
language; what about that?  Naw, now the “k” sound is too stark.  “I know what I can do; 
I’ll blend the two!”  The blend “sk” as in the English word “bask” is written in Spanish as 
“zc.”  This is an artificial rather than a natural alteration. 

Group I.  3.1.  contains the 55 most used shouts of the Spanish Language which tiny 
children, shouting to their own in an enthusiastic way, have end in the sound “-i” and 
which 55 experience no additional changing due to the pronunciation law.  These 55 
shouts, given with their English equivalents on the right side of page 72, are not written 
and may not be said with a final “-1” sound by grown persons speaking other than in the 
mood of enthusiasm (they are pronounced with a final “-i” sound when grown persons 
speak to little children in the mood of enthusiasm:  which, indeed, is the way that this is 
transmitted to the children) but rather with a final “-e” sound.  This is shown to be the 
case on pages 52 through 81 by representing the shout at the top of the page, to the right 
of A.  1.  , as “parti ө” is shown at the top of page 52.  We have used “parti” as our 
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example since it is so universally pronounced with a final “-i” sound by both children and 
grown persons alike.  The “ө” stands for the fact that you will encounter the word thus 
written.  All languages are in the process of powerful changings; Spanish is no exception.  
It is a matter that could go either way:  this two ways of saying the final sound of these 
shouts, depending whether or not the person saying them is in a mood of child-like 
enthusiasm.  All that remains for the present is the fact that during that period of life 
when the human child still retains the expectation of knowing ENERGY by physical 
sight, that is during the earliest years while it is learning language and assumes that life 
makes complete “sense,” this final “-i” sound on the end of these shouts retains its 
profound significance, i.e. serving as the moulding element of all of the other ways of 
looking at the Action of these shouts or in other words serving as their “stem.” 

Subgroup I.  3.2.1.  drops the “ie” back down to an “i” when unaccented. 

Subgroup I.  3.2.2.  corresponds to subgroups I.  1.2.1.  and I.  2.2.1.  wherein “ie” drops 
back down to “e.” 

Subgroup I.  3.2.3.  is our most outstanding example of the almost complete 
indistinguishability of the unaccented “-i” from the unaccented “-e” in Spanish.  In this 
subgroup accented “-i” is shown as dropping back down to an unaccented “-e.”  In 
numbers of the different ways of looking at these Actions, though, this is not felt to be 
strong enough to deserve a spelling change:  note, on page 75, the two underlined 
examples under B.  3.  C.  1., every instance under B.  3.  C.  3,2., and the two bottom 
instances of the six under C.  3.1. 

Subgroup I.  3.2.4.  corresponds to subgroups I.  1.2.2.  and I.  2.2.2.  wherein “ue” drops 
back down to “o.” 

“Luci” is I.  3.3.  and corresponds to group I.  2.3.  wherein the sound spelled “c” in the 
shout is made into “zc” before either of the sounds “o” or “a.” 

 

In group I.  3.4. the heavy breath accent of the shout falls upon a “u” sound.  A “y” sound 
is the natural separator of a heavy breath “u” sound from an unaccented vowel 
immediately following it.  When the accent moves further back in the word the “y” sound 
disappears.  It seems to be retained in the two examples underlined under B.  3.  C.  1., in 
all instances under B.  3. C.  3.2. and in the two examples underlined under C.  3.1.; but 
that is not so.  Under B.  3.  C.  3.2. and C.  3.1. this is only an arbitrary spelling 
convenience for representing the completely standard “-ie” or “-io” sounds as “-ye” and 
“-yo.”  They are always pronounced this way when accented.  In the two instances 
underlined under B.  3.  C.  1.  the “y” spelling is a mistake.  These two instances are not 
pronounced similarly to the other four, and it would be far closer to the facts to spell them 
with an “-i” rather than with a “-y.” 

Group I.  3.5.  is shown as a group merely to illustrate a spelling technicality.  This 
technicality is that “ñ” and “ll” do service for the unneeded spellings “ñi” or “lli,” being 
as they are the signs for the sounds “ny” and “y” already. 

The 23 shouts shown under I.  4. are the battle royal of the artificial and natural dynamics 
at work forming the peculiarities of the Spanish Language.  Of course the same is true for 
these shouts in any language, being as they are the most frequently seen Actions.  Just as 
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the natural dynamics of the mind of children can be seen here “blowing to pieces” the 
artificial pronunciation law, so can the arbitrary forces be best seen here at work by 
removing sections of the most well-known world-wide instances of baby talk for entirely 
different words.  A little English-speaking child will add “-s” to the shout “be” in saying 
“He bees a good boy.”  An entirely different word, “is,” is used by grown persons.  So 
you will find it often on these twenty-three pages.  There are a number of things to watch 
for from the natural dynamics.  The most important is the fact that many of the shouts 
seem to be only of one syllable.  They’re not, but the microscopic significances that they 
have are frequently not represented by spelling.  This makes for peculiarities in C.  2.  
(future).  There are powerful anomalies in the “mood of depression” and for the “simple 
past.”  The most basic anomaly of all, though, occurs under A. 2.1.  with words that show 
that in the mind of children, that which is seen “done to” is not the shout as spelling 
might lead one to believe but 2-3.  2. 3. – 3.1.  i. e.  “one” “looked at mentally.”  Thus A.  
2.1. is here seen as the force at work making “one” “looked at mentally” into almost but 
not quite the same word as the shout. 
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What The Spanish See As  I Action 
 
I Actions     645 
1.     “-a”    412 
   1.  __   371 
   2.1.  -ie-  >  -e-  18 
      2.  -ue-  >  -o-  22 
      3.  -ue-  >  -u-  1 
2.     “-e”    84 
   1.  __   41 
   2.1.  -ie-  >  -e-  10 
      2.  -ue-  >  -o-  10 
   3.   c  >  zc   23 
3.     “-i”    99 
   1.  __   55 
   2.1.  -ie-  >  -i-  2 
      2.  -ie-  >  -e-  11 
      3.  -i-  >  -e-  16 
      4.  -ue-  >  -o-  2 
   3.   c  >  zc   1 
   4.   y  disappears  11 
   5.   ñ  serves as ni  1 
4.   most frequent actions  50 
   1.  sé    1 
   2.  he    1 
   3.  está   1 
   4.  ten(i)   7 
   5.  haz   3 
   6.  puede   1 
   7.  di    1 
   8.  ve    1 
   9.  da    1 
   10.  ve   1 
   11.  quiere   1 
   12.  sabe   1 
   13.  pon(e)   9 
   14.  ven(i)   3 
   15.  sal(e)   1 
   16.  oyi   1 
   17.  ca(i)e   1 
   18.  tra(i)e   3 
   19.  produci   7 
   20.  anda   1 
   21.  val(e)   1 
   22.  ríi   2 
   23.  cabe   1
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What The Spanish See As QUALITY 

 

The listing at the top of page 84 is an index to the 117 most used Qualities of Action in 
the Spanish language; these are given on pages 85 and 86.  The arrangement of these 117 
most used Qualities of Action into groupings according to final sound is merely a 
learning device intended to facilitate your “seeing” these 117 words most quickly.  
Because of the pronunciation law, emphasizing as it does the final sounds in Spanish 
words, it is so advantageous to have I, III and IV words arranged to be memorized in 
groupings according to final sound; this of course is so advantageous because of the fact 
the will in little children changes these sounds so frequently or places other ending 
sounds upon them when looking at them as being other than “IT.”  The will in little 
children doesn’t place different endings upon II Quality of Action words, though, when 
looking at it as being other than “IT”; the alteration will consist of words added in front 
of it.  Then why go to all of the bother to have these 117 words arranged by final sound 
(i.e.  “-o,” “-a,” “-e,” “-y,” etc.) like the words that come under I, III and IV?  It’s merely 
a little device that might help you commit them to memory a little more quickly.  Of 
course within each of these final sound groups each word is given in the order “most used 
word first, second most used word second, etc.”  as in all of the other word lists in the 
book. 

The second listing on page 84, entitled “What The Spanish See As III Quality of What 
we Name,” is an index to the 618 most used Qualities of What we Name.  These 618 
words are given in the word lists on pages 87 through 92.  As for the words which come 
under II, so these words which come under III are given in groupings according to their 
final sound.  For these words under III, though, there is greater reason in having them so 
arranged than merely to facilitate initial memorization.  You will remember that the will 
in little children looks at III as it does at IV; the same endings are thus applied to III as to 
IV.  This being the case, you will need to retain these words given in the list on pages 87 
through 92 in your memory in these “final sound groupings” since the endings put on for 
looking as if at IV (which all will be explained when we get to “ How The Spanish Look 
At IV What we Name”) will be added on in a pattern that depends upon these final 
sounds. 

 

How The Spanish Look At QUALITY 

The bottom half of page 84 is an outline showing the additions or alterations which the 
will in little children adds on to words for QUALITY when looking at QUALITY as 
being other than the direct product of ENERGY or “Action.”  This outline is the 
representation for the Spanish language corresponding to the central portion of the large 
“How Man Looks And Sees ‘It’“ outline on page 17.  The pattern for these endings and 
alterations is most simple. 

It is that when the will in a Spanish-speaking child looks at either II Quality of Action or 
III Quality of What we Name as being the direct product of “1.  Action:” no additions 
made; this is “IT,” (refer to “IT” sign to the right of “1.  Action” in the middle of the 
outline on page 17). 
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In distinguishing classes (“2.  Classes :”) for a Quality, the will in the Spanish-speaking 
child requires the addition of the word “mas” in front of the word for the Quality for an 
increase of quality and the addition of the word “menos” in front of the word for the 
Quality for a decrease of quality.  This is the “normal” procedure for both II Qualities of 
Action and IV Qualities of What we Name. 

The “normal” procedure of addition for when an individual of a specific Quality presents 
itself to the will of the Spanish-speaking child is the placing of the word “el,” “la” or “lo” 
in front of either the word “mas” or the word “menos” (depending on whether an increase 
or decrease of Quality is at issue) depending on whether the individual be male, female or 
neither respectively. 

At the bottom of page 84 is the outline of the special procedures followed for certain 
most frequently seen Qualities.  This is merely the addition of an entirely different word 
for “2.  Classes” than for “1.  Action.”  (Distinguish the Ills from the Us by “3.  
Individuals” being listed for the IIIs.) 
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What The Spanish See As IV What we Name 

 

This heading is just “other words” for the fact that this part of the “game” comes down to 
your having to memorize one thousand four hundred and eighty three “names.” 

Let’s hope that this will be no stumbling block to you, but how much of a “stumbling 
block” do you think that this generally represents to people who want to learn another 
language?  This is, all by itself without even so much as competitors, the seemingly 
impassable roadblock standing in the way of mankind from learning the speech of their 
fellows.  No peripheral roadblock this; this is the problem.  We have on our hands a most 
tough nut to crack; how may we hope to split it unless we first “microscopically” 
examine its surface for the fissure of promise and then haul off and smack it with all of 
our mights? 

The “Third Edition” of “Webster’s Unabridged Dictionary” contains some 450,000 
words of the English Language.  However, only 1,000 of these 450,000 make up 90% of 
the things that people say.  If you add onto this the second 1,000 most used words then 
these 2,000 most-used words make up 95% of what we say.  The third 1,000 most-used 
words makes the total of 3,000 which represents 97.5% of our conversation:  practically 
everything that is ever said.  These 3,000 most-used words represent the approximately 
3,000 dynamic “LIFE CONCEPTS” of our early childhood:  approximately 3,000 
“pictures,” if you will, which indeed the Chinese and Japanese represent with pictures.  It 
will not be long now and these 3,000 “pictures” will be standardized, and this will 
revolutionize inter-lingual communication.  All of the other hundreds of thousands of 
words in the dictionary are, in general, but combinations of these 3,000 life concepts 
although principally in the Latin or Greek languages in English:  this is the “entire” 
definition of the study that we call “Etymology.”  In the Spanish Language it just so 
works out that of these 3,000 life concepts 1,483 are names. 

It might not be completely inconceivable to you how you could whip yourself up into a 
mood of childlike enthusiasm for a while and with luck be able to sustain it out over a 
long enough period to shout out all 645 of the “shouts,” among this number of the 3,000 
most-used words, in both English and then Spanish thus hoping to most quickly commit 
them to memory and thus be most quickly prepared to take and pass the language 
requirement test that stands between yourself and the reception of your degree.  
Repeating essentially the same process until you have seen those most lively “pictures,” 
in both English and then as being Spanish, which are represented by the “II Qualities of 
Action” among these 3,000 most-used words might not be too difficult since there are 
really so few, only 117.  It would no doubt be seen as requiring a “whole lot of doing” to 
visualize maintaining such potent “learning enthusiasm” up over a long enough period of 
time to be able to see 618 “III Qualities of What we Name” sounded out to the point, in 
first English and then again as usual in Spanish, that they will permanently remain.  But 
then again even these have a spark of “liveliness” about them, and by being herculean, 
“Who knows?” maybe even such a formidable cipher as 618 might not seem to be all that 
insurmountable. 
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But “names.”  One thousand four hundred and eighty three (1,483) “names!”?  
“Names!!!”  “How completely ARBITRARY they are!!!”  What is your “name”?  Did 
your people even tell about how they decided to give you the “name” that you bear?  
“Shall we name him Anthony or Charles?” “Shall we call her Beatrice after her 
grandmother or Heddy after my favorite movie star?” Are they all that arbitrary?  Take 
the Spanish word for “cow”:  “vacao” Consider the problem of the person trying to learn 
Spanish when coming to the word “vaca.”  By prodigious force of personal effort in 
calling out, with child-like enthusiasm, the word “cow” the faintest glimpse returns to his 
mind of that now long ago day when as a little boy he was walking along beside his 
father when they came upon a giant beast standing in front of them chewing its cud and 
every once in a while emitting the noise “Moo.”  Now by dropping down the notched 
card the cold, merciless alphabetic symbols “v - a - c - a” stare back at him. He attempts 
to take all of the “residual” energy that there is in the “life concept” “cow” and get that 
sound “vaca” represented by those alphabetic symbols “v - a - c - a” indelibly 
emblazoned on his will.  He is “dead in the water” before he ever starts.  Why? 

In the first place there is no “residual” energy to the “life concept” “cow.”  There is a 
great deal of “residual” energy to each one of the 645 “shouts” since they are all I 
Actions, There is quite a bit of residual energy to the life concepts represented by each 
one of the 117 II Qualities of Action.  There is some “residual” energy associated with 
each of the 618 life concepts represented in the III Qualities of What we Name since they 
are all QUALITIES, and QUALITY is the result of the interaction of ENERGY with 
MATTER.  But, there is no “residual” energy whatsoever connected with the 1,483 life 
concepts represented by the IVs:  What we “Name.”  The person that we have been 
talking about is going to have to come up with something better than the “residual” 
energy associated with the “life concepts.”  Let’s try to have a little look together to see 
what it could possibly be. 

When the child is young and learning-developing language the will of the child is only 
interested in ENERGY, but for “ONE MOMENT” the giant beast before him was 
ENERGY to that child.  That was the “learning split-second.”  The split second occurred 
only because of the fact that during those language learning-developing years ENERGY 
itself is the teacher.  If we want to be able to learn all of the “life concept” words in 
another language as fast as we can see them we are going to have to make ENERGY 
itself our teacher again.  Memorizing by the traditional route, through the “residual” 
energy associated with the “life concepts” slows down by degrees as we gradually go 
further and further from “Action” or ENERGY and comes to what amounts to 
agonizingly near standstill when we get down to trying to PERMANENTLY commit to 
memory the IV What we Name(s).  They have no “residual” energy about them; they are 
learned by the young while operating under an entirely different learning system from 
that which is standard, traditional procedure for older persons:  learning by the “residual” 
energy associated with things.  If we look most closely we will find that the child also has 
another “thing” going for him that is by no means standard for grown-ups to have had 
which works in extremes but not quite absolute harmony with this ENERGY — will-in-
little-children learning (New Learning) situation:  that is the precise manner in which the 
word itself, the name “cow,” was transferred from the mind of the father to his boy.  The 
father bent down and “assured” the child.  There was something about the way that his 
“daddy” said that that was just about as good as “Pure Action” itself, just about but not 
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quite.  The father doubtlessly was in the mood of enthusiasm when his attention was 
summoned to the extent that he bent down and assured.  This quality of almost perfect 
confidence in your source is another prerequisite which you are going to need to fill if 
you are going to be able to learn words “as fast as you can see them.”  Why? 

Well let’s come back to the poor guy who has dropped his notched card down and now 
sees “v - a - c - a” staring back at him.  “Vaca!”  he yells.  He goes on for a couple of 
words.  He stops.  He cogitates.  He comes back.  “Vaca!”  he yells again.  He goes on 
again.  He stops again.  The next day he starts up again.  He stops again.  “Now let’s see.  
What is that word that is the Spanish name for ‘cow’ again?” Back he comes to “v - a - c 
- a.”  He tries in his mind to find some way that he can lastingly identify this word “vaca” 
with the picture that comes to his mind when he thinks of “cow.”  He thinks and thinks 
and what comes to his mind but the picture of a tall, angular Holstein standing knee-deep 
in a field of lush green.  He thinks of spicy cheese, his favorite flavored milkshake then 
maybe a list of 1,001 other dairy delights.  “No, it isn’t working; I’ve got to try something 
else.”  He’s been hungry a number of times since he’s been grown up now so he tries 
another way.  He visualizes a tender, plump heifer eating range grass.  Now very quickly 
he switches to a view of his favorite cut, filet mignon, sizzling to a “just right” over the 
grates of a charbroiler in a cozy, comfortable restaurant.  “Vaca?” “No.”  He thinks of all 
of the other cuts that he’s ever inspected in the meat department coolers at the 
supermarket.  He thinks.  Somehow none seem to have a lasting “vaca-ness” about them.  
He looks back to the “v - a - c - a.”  “What a contemptible, ridiculous word!”  “There’s 
not one thing like ‘cow’ about it.  It looks like ‘vacant’; that’s what it looks like.  Why 
don’t the Spaniards learn how to speak English anyway?  What a completely unrelated 
name for a cow, a ‘vaca,’ hmmpf!”  “And besides, maybe the yokel writing this list is 
wrong!”  There goes all hope of speed. 

That last (silly) question brings up the question that this book is all about.  “Why doesn’t 
everyone call them ‘cows’?” “They really are ‘cows,’ aren’t they?” The whole problem 
lies in that word “call.”  The “life concept” picture is practically identical in the mind of 
every child on the Earth, so much so that one solitary “picture,” if it were done up just 
right, would be identified as the life concept picture by each one of them.  The problem 
isn’t here. 

Just exactly where is the problem then?  In the way the father said the word to the little 
boy, it is almost as good as Pure Action itself but not quite, remember?  In this tiny gap, 
this microscopic flaw, there is the problem.  The next section, “How The Spanish Look 
At IV What we Name,” will be about this exclusively. 

“Why doesn’t everybody call them ‘cows’; they really are ‘cows,’ aren’t they?” Well, 
everyone that speaks a language something like English seems to think that they ought be 
called something like “cow.”  But then everyone that speaks a language something like 
Spanish seems to think that they ought be called something like “vaca.”  In a language 
quite remote from either, Finnish, they seem to think that they are going to be able to get 
away with it by telling the children, when asked, that the giant beast is a “lehma.” 

Who’s right?  Who’s wrong?  Who’s lying?  Who is it that is “making up a story”?  Are 
they all right together?  Are they all wrong together?  In the final analysis, just how 
“arbitrary” is the whole naming process anyway?  That word:  “arbitrary,” that is our 
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problem.  That is the nut that we are going to have to get cracked together if we are going 
to get ourselves or anybody else for that matter “learning as fast as we can see.” 

“Arbitrary”:  that is the tough nut to be cracked; let’s get a real good look at it. 

You and I are at complete liberty to live life in complete abandon of any mental rule 
whatsoever if we want.  We can select at random any that we see.  We can live according 
to it, we can ignore it, in whole or part, be it eventually most good for us or eventually 
most rotten.  We can accept it; we can throw it away, any time we want, any way we 
want.  The one thing that seems to have entirely baffled us, all men, is how we can be 
able to rise above this mental “confrontation” state itself.  Who can?  Isn’t it always with 
you?  Isn’t it?  More than any food-hunger, which might come once a day or week or 
maybe you never have been really food-hungry; more than any creature needs, like rest 
which we need when tired, warmth when cold, coolness when vexed by heat.  These 
things may be with man now and then.  Just exactly how much is arbitrariness ever 
before him?  How much is it ever before you?  Do you really think that your situation is 
all that much different from that of everyone else? 

We could have tried to introduce you to the forces that have formed and are still today 
forming the Spanish Language in particular by some such “bla, bla” as “the glory that 
was Spain, etc.”  We could have, and it perhaps would have had the effect of a ladyfinger 
firecracker put between you and your chair:  it might have lifted a tiny part of the person 
a tiny way off of the wood, but that is poles apart from the “New Learning process” that 
this book is written to implement.  We have had to get down on paper here before us the 
big “over-all” of the operation of that word “arbitrary” in human lives.  That is the entire 
reason that you had to be subjected to that comic opera edition of the forces that created 
the political entity known as Spain.  We could have talked about “glory” and bullfights, 
and that might have slightly stirred your imagination for a second or so, but that would 
have scarcely aroused the entire you to the point where you could learn the designations 
for a whole series of concepts with the same mental impact with which you learned them 
now and then, here and there, one by one, when you were a little child.  The fact of the 
matter is that “Spain” was created quite as a by-product of the hideous, centuries long 
Byzantine-Norman murder orgy-duel that is the “Middle Ages” (whatever that phrase in 
the quotes is supposed to mean).  How completely “arbitrary” was the whole “filthy” 
business?  Read the Icelandic “Sagas of the Kings of Norway,” and you start to get some 
glimpse.  This might be a very startling concept for many of us, but do you know of 
anything that is more constantly before you than the “arbitrariness” to think the craziest 
possible thoughts and then just possibly to do them?  Do you think that you are the only 
one?  Don’t you think that that is the primary occupation of the mental existence of 
everybody else around you?  Why not for the whole world?  That is the way that it is, you 
know.  So what?  Why even talk about it?  Because of the fact that since it is so right in 
front of us, all of the time, we have absolutely no respect whatsoever for its product.  Its 
product is ridiculous to us.  So what?  We have enthusiasm at our disposal for ENERGY 
alone.  With this enthusiasm that is at our disposal we can learn things that have a 
residual “energy” about them.  For things which have no “residual energy” about them, 
grownups in general have no spontaneous enthusiasm at their disposal with which to 
learn them.  All material things that thrust themselves before the consciousness of man 
have no “residual energy” to them:  they all seem to die.  When the father passes on the 
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“name” “cow” to his little son, the father is hardly enthusiastic over either the cow or the 
English language name for it.  He is enthusiastic about his little boy’s learning the name. 

The little boy takes it all in.  He takes in the name to his very will, and from now on that 
“life concept” of the giant beast is tagged with the English language “name” “cow” in the 
little boy’s will.  So, why can’t we do the same?  We can if we can but overcome three 
problems. 

1.  We must regain the “New Learning Attitude” (like the little boy has and we had at his 
age).  Then the physical human eye, MATTER, enthusiastically anticipating the 
knowledge of ENERGY by physical sight, is a complete sensor again of QUALITY, their 
interrelationship, and is able again to pick up the “essential energy” (as contrasted with 
“residual”) in the MATTER which it sees, which “essential energy” is a QUALITY:  the 
“essential” relationship of that MATTER to ENERGY. 

2.  Handicapped by the physical impracticality of restaging all of the “learning moments” 
in your study (a real, live cow for example) we are thrown back upon the necessity of you 
having to employ your visualizing abilities.  The ability to substitute such convenience 
for such inconvenience is recognized by all who use symbolic representations.  But we 
get into an impassable difficulty oft times with the use of symbols.  Oft times they don’t 
work.  What do we mean by this word “work”?  Just as with the forces that produced a 
“Spain” and the words of the Spanish language so with the Alphabet we could have gone 
on to great lengths about the “glorious forces” which produced it.  This might entice 
students to initially give it a run for the money, but what happens when you come to 
some of the ludicrous inadequacies of the system, some of which you have already had 
pointed out to you under “How The Spanish Look At I Action” and some others which 
sad to say you will have to encounter as you take advantage of the convenience of this 
particular type of symbolic approach?  What happens?  The students lose their 
enthusiasm for the whole process; that is what happens.  In actual fact the very most 
“arbitrary” of circumstances for the very most “arbitrary” of purposes produced the entity 
known as the “Alphabet.” You’re just going to have to put up with the inadequacies of 
the system in learning your new language at this date, but with timely information all 
attempts are being made to reduce these inadequacies to a minimum for you.  There is 
one inadequacy that must be entirely eliminated if you are to learn with this high-speed, 
high-trust memorization that we have been talking about.  Your enthusiasm must be 
jealously protected from “arbitrariness.” We could have spoken about the glories of the 
“Alphabetic System” just as we could have talked about the “glories” of the forces that 
have produced Spanish “names,” but that would just have been “paving over the 
problem.”  Just exactly the opposite, it is imperative that you understand the problem 
blocking the way to your “speed-learning” of the Spanish Language, in the clearest light 
that it is possible for man to throw on it.  Both the forces that produced an “Alphabet” in 
the first place and the forces at work that have produced the words of the Spanish 
Language are some of the most completely “arbitrary” forces the World has ever known.  
The point is that dead standstill for your enthusiasm and mine is “arbitrariness.”  It is 
something that is so before everyone so all of the time that there is not one tiniest 
measure of our enthusiasm that can respond to it.  Where we find it in our path but we 
have to put up with it for the time being, as in the case of the Alphabet, we must most 
carefully “pick our way” around it.  Where we find it directly athwart our path, as in the 
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case of the complete “arbitrariness” of the forces at work which make up the “names” in 
language, we must crack it in twain and pass through. 

3.  A. The third problem that has to be overcome is the situation that the little boy has 
going for him in the trust which he has in his “daddy” which makes what comes from 
him almost as good, “but not quite,” as all of the rest that he learns in the “New Learning 
Situation” of “Pure Action.”  The source that produces the word list for you has to be so 
trusted that you will let all of the information on the word lists pass directly into your will 
just exactly as if you were a little child again and the New Learning Center was either 
your parent(s) or the completely trusted guardian who raised you and taught you to speak.  
A professional linguist who has learned many languages will know all of the most 
important and “life concept” words instinctively.  He will know how to best arrange them 
and then have them most rapidly committed to memory.  You must trust us just as you 
did your elders when you were small that these word lists are arranged in the very best 
possible way for you so that we may, so to speak, open your head and dump in Spanish 
vocabulary. 

B.  What?  What are you talking about?  Get away from me.  Nobody gets that intimate 
with me. Why...  Why I couldn’t get myself to trust anyone like that.  Nobody on Earth… 

A.  Aw.  Come on now.  Even if together we figure out how you can learn “as fast as you 
can see”? 
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How The Spanish Look At 

IV What we Name 

┌─       ─┐ 
Quality of What we Name 

Classes we Name 
└─     ─┘ 

 
Just as there is a very specific pattern that dominates the whole of “How We Look At I Action” in 
every language on Earth, for reasons that we have investigated in detail, (this pattern once again 
with which we have become so entirely familiar is: 

     3.1.  2. 
           2.1.  --   -- 
              2.  --   -- 
              2.  --   --) 
 

so also is there a very specific pattern that dominates the whole of “How We Look At IV What 
we Name (etc.)” in every language on Earth, The reason for this is the “microscopic flaw in the 
nut of arbitrariness” that we have spoken of earlier.  This “flaw” is the “but not quite” in the fact 
that what we grownups give to the children, if given in a “mood of enthusiasm for them” and 
accepted through the channel of their sensitivity to such, will be accepted as just about as good as 
all else that they learn in the “learning situation” understood in the concept “Pure Action” and it 
will stay emblazoned on their will.  It is just about as good, “but not quite.”  The following is the 
“but not quite”: 

    3.1.  2. 
          2.1.  2.   3.        1.   2.   3. 
    1.1.   --  --    --        --   --   -- 
 
       2.1.   -- --    --        --   --   -- 
          2.   -- --    --        --   --   -- 
          3.   -- --    --        --   --   -- 
          4.   -- --    --        --   --   -- 
          5.   -- --    --        --   --   -- 
 

Just as grownups just as arbitrarily as you please have been, throughout time, handing down into 
the will of their children the most arbitrary conceivable “names” for things, so the will in the 
children just as unerringly as you please has been, throughout time, telling them back why what 
they materially see with “What they Name” isn’t “IT.”  The three-fold reason which they give is 
just that which we have already covered in the first part of the portion of the book entitled 
“LANGUAGE.”  The three-fold reason is: 
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1.  It isn’t acting but is being acted upon, touched. 
 
    3.1.   2. 
          2.1.  2.   3.        1.   2.   3. 
    1.1.   --  --    --        --   --   -- 
                                        ┌─────────────────────┐ 
   ▼ 2.1.   -- --    --        --   --   --  ▼ 
          2.   -- --    --        --   --   -- 
          3.   -- --    --        --   --   -- 
          4.   -- --    --        --   --   -- 
          5.   -- --    --        --   --   -- 
 

2.  The second part has to do with sex.  What they see Isn’t sexually exciting at all, or it isn’t that 
which is most sexually exciting, to the will of a little child that is, maleness. 
 
 
     ┌─► 
    3.1. │  2. 
          2.1.  │2.   3.       1.   2.   3. 
    1.1.   --  │--    --        --   --   -- 
     │ 
       2.1.   -- │--    --        --   --   -- 
          2.   -- │--    --        --   --   -- 
          3.   -- │--    --        --   --   -- 
          4.   -- │--    --        --   --   -- 
          5.   -- │--    --        --   --   -- 
     └─► 
 
3.  This third reason is the fine inner reaches of the “flaw in the tough nut of arbitrariness.”  All 
human beings, of whatever age, are only spontaneously interested in ENERGY.  “Whenever any 
human sees anything, he or she immediately looks at it to see what ENERGY there is in it.”  In 
people older than that age before which we can learn language without a trace of an accent, this 
interest is made manifest in search for material which has the most QUALITY about it:  the most 
“residual” ENERGY.  In little children below that age, however, there is a fixation upon 
ENERGY itself which causes, in every language, some alteration or “ending” to be placed upon 
“names” when they no longer “possess the most promise of the all-redeeming virtue of energy”:  
that is when they no longer stand for that which has the ability to elicit spontaneous response 
from the will of the child.  The only thing that can do that is that which is “one.”  To the will of 
the child “one” can be ENERGY, “many” can’t; and the will shows this by adding endings as 
follows: 
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        ┌─► 
    3.1.    │  2. 
          2.1.  2.   3.   │   1.   2.   3. 
    1.1.   --  --    --   │    --   --   -- 
        │ 
       2.1.   -- --    --   │    --   --   -- 
          2.   -- --    --   │    --   --   -- 
          3.   -- --    --   │    --   --   -- 
          4.   -- --    --   │    --   --   -- 
          5.   -- --    --   │    --   --   -- 
        └─► 
 
These, then, are the three reasons which the will in little children gives telling why what 
grownups see with “What they Name” isn’t “IT, “ or isn’t ENERGY, shown in each case by the 
arrows.  We said that this last one, all children’s constant preoccupation with ENERGY which 
causes them to throw back with an “ending” or alteration on it all names for what isn’t one, is the 
“fine inner reaches” in the flaw in the tough nut of arbitrariness.  It is.  For children.  But, in our 
hands it is much more.  These three reasons together are the tool by which we can crack it open.  
The last of these three reasons is the tip of that tool.  This tip is most sharp.  It is infinitely sharp, 
and can go right through anything being as it is a straight line:  a straight line from the will, 
ENERGY, at work in all little children to its fixation, ENERGY itself. 

What is the main, overall purpose of this book?  It is to help anyone who wants to to see what a 
Spanish child “sees” in as short a time as possible.  The Spanish child “sees” some 2,863 most 
“lively” pictures.  These “pictures” are the language.  It has taken the Spanish child years to “see” 
them.  We can “see” them also; but by learning wittingly as a grown person rather than “just 
because he does,” as a child, we can learn them all at once “as fast as we can see them.”  If we are 
going to get to “see” what a little child “sees,” we are going to have to get ourselves to “look” 
like a little child “looks.”  How does a little child look?  For us older people language can become 
interminable multiplications of that dynamic little stock of 2,863 “life concept” words of little 
children.  This is language to us and indeed is represented by “pictures” in the Chinese system.  
But little children are not primarily concerned with dynamic “concepts” from out of their 
childhood; they are concerned about the dynamic “forces” at work upon their will “right now.”  
Therefore, their speech is not primarily made of words for these pictures:  their speech, in great 
measure, is made up of words for these forces.  If we wish to be able to most rapidly “see” the 
1,483 IV What we Name(s) that the Spanish child sees, then we are going to have to get ourselves 
to look at IV What we Name like a Spanish child looks.  This will be the ideal place, therefore, to 
interrupt our discussion of “How The Spanish Look At IV What we Name” to explore the forces 
at work which determine how a Spanish child looks. 
 
These forces are expressed vocally as 1.  Touches, 2.  Classes we Name, and 3.  Individualizers.  
These are not vocal expressions of “pictureable” concepts, rather they are for the forces among 
which the will of the child finds itself a traveler.  In presenting these next three word lists for 
memorization, therefore, it would not be correct to title them “What The Spanish See As etc.”  
since they don’t stand for anything which the Spanish see.  Likewise there is no valid reason to 
place off to the right of each word only the one English word which calls to mind the picture 
“most frequently” called to the mind of a Spanish-speaking person by the Spanish word; that isn’t 
the point with these words.  We will put off to the right of each Spanish word “all” of the English 
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words which are most frequently used to convey the direction of this particular “force.”  Don’t 
despair though; you’ll “get the picture” quite easily; these are still the forces among which your 
“will” finds itself a traveler.  Because of the fact that the will of the Spanish-speaking child looks 
the way it does among these forces “just because it does,” each of these three lists is titled, as you 
see ( next three pages), “How The Spanish Look With etc.” 

How The Spanish Look With 1.  Touches 

This list, page 118, represents the sixteen different ways that the will in Spanish children sees 
MATTER “touched” by ENERGY.  It isn’t interested in the “touches,” per se; it is only interested 
in ENERGY; but it takes the “touches” in vividly.  Indeed, “touches” are the most used words in 
language. 

How The Spanish Look With 2.  Classes we Name 

Little children don’t have all that much “truck” to do with IV What we Name.  Most of it is only 
nonsensical, arbitrary “names” for MATTER in which grown persons have talked themselves into 
believing there is some QUALITY or other which they have talked themselves into believing they 
want.  “Besides, what do we want with QUALITY anyway?  We got ENERGY.”  There are some 
qualities to their life on this Earth, though, which they can’t ignore.  They give them “names” 
quite quickly.  These “names” won’t necessarily call any picture to mind such as the words listed 
under IV What we Name will; they are not intended to.  Rather these are the “names” which a 
little child gives to the “classes” of qualitative forces which, far from being able to ignore, its will 
finds itself a traveler among in its life on the Earth.  They are listed, as in all of the other lists, in 
an order of the decreasing frequency of their use among grownups, which, sad to say, is the best 
available under the present circumstances.  It would be by far the most thrilling to be able to see 
what qualities all little children see as being the most forceful influences in their lives, but that 
will have to wait for a bit.  This list has got to be pretty close though, and you are sure to get the 
picture easily of what these qualitative forces are (see the English words on the right side of page 
101); you see they are the most forceful qualitative influences in our lives, or at least in the lives 
of our counterparts in the Spanish-speaking World. 

 

How The Spanish Look With 3.  Individualizers 

In order to catch the full significance of the list on page 120, try to conceive, if you will, of the 
force at work that made it.  Regrettably again here we have a list of words in the decreasing 
frequency of the order of their use among grown persons, but it has to be pretty close to what the 
one for children would look like.  What is the force that made it?  Little children are only 
spontaneously interested in ENERGY itself.  Once again, there is something about the way the 
human will sees ENERGY when life is newest that makes the human child think that it can know 
it by physical sight.  This is the reason that “for one split-second” the giant beast before him is 
ENERGY to the little boy.  This is the way that the human child gets to “see” IV What we Name.  
So if you will picture for a moment the will in human children picking patiently through the 
scrapheap of all of the arbitrary names which their elders, of whatever generation, ever saw fit to 
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tag onto the MATTER in which they saw some QUALITY, Searching for that one.  Individual 
unit when it will see ENERGY physically, you get some idea of the force which makes 
individualizer no. 1, first, no. 2, second etc. in the minds of the children who speak the Spanish 
language. 
 
After briefly looking at the material on the next three pages we can most knowledgeably 
continue with... 
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…our discussion of “How The Spanish Look At IV What we Name.”  There are three parts to 
this.  The first is quite brief.  It is: 
 

How The Spanish Look At IV What we Name 
 

 
 
This is the proper place to meet and memorize the most-used III Qualities of What we Name in 
the Spanish language.  They are “el,” “la,” “lo,” “los” and “las.”  They find their use in this 
scheme in helping to point out the sex of the 2.  Classes and number of the 3.  Individuals in IV 
What we Name. 

As we see on the top line, the will in children feels no need to make additions to that which is 
“1.1.  acting,” this is “IT,” or ENERGY.  The words “el,” “la,” “lo” etc. are Spanish for the 
English word “the.”  They are an additional help in pointing out the maleness, femaleness or 
“neitherness” which all material things strike the will of the little child as having.  The words 
which you will frequently find in place of el and la:  “un” for “el,” “una” for “la,”(“umos” for 
“los” and “unas” for “las” are “some”) are Spanish for the English word “a” or “an.”  So these 
words aren’t additions or alterations; they are simply “a’ or “the.”  All of the words below the 
space left between the top row and the three bottom rows may have additions or alterations placed 
upon them because they are being looked at as being acted upon or touched. 

The second line, numbered “2.1.,” is for IV What we Name looked at as being “touched” by 
possession.  You will always find the touch “de,” far and away the most used word in the Spanish 
language, in front of IV What we Name to snow what Spanish children look at as being 
“touched” by possession.  Since “de” and “el” blend together when said, they are written “del.” 

The third line, numbered “2.2.,” is for IV What we Name looked at as being “touched” by Action 
directly.  If IV What we Name is for specific people, then the touch “a” is added in front.  The 
words “a” and “el” blend into “al.” 

The fourth line, numbered “2.3.,” is for IV What we Name looked at as being “touched” by 
Action indirectly through touches, see page 118: these touches may be expressed or merely 
understood.  The “(t.)” in front-stands for “touches.” 

The words “el,” “la,” “lo” etc.  may not all of the time be in front of IV What we Name, but when 
they are they are an extra indication of what sex the individual IV named seems to have to the 
will of the Spanish-speaking child. 

As we see there is no additional ending to the right of the “--” of the column on the left side of the 
paper.  This is because this is “2.1.  male,” which is ENERGY to the will of the child, be it male 
or female. 
 
Additional “endings” are placed upon that which is to the right of the space between the 
first and second columns.  Column “2.2.” is that which to the will of the Spanish-
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speaking child seems to be “female.”  They regularly show this by adding the sound-
ending “a” onto words for that which is looked at as being male.  Therefore, when words 
from the lists on pages 112 through 118, IV What we Name looked at as being “2.1.  
male,” are converted into IV What we Name looked at as being “2.2.  female,” they are 
converted as follows; final “-o” or “-e” is changed to a final “-a” or a final “-a” is added 
onto IV What we Name, 2.1. male, which ends in a final “-r,” “-n,” “-l,” “-S” Or “-z.” 
 
Column “2.3.” is for that among IV What we Name which is looked at as being “neither” sex.  In 
Spanish this only happens with III Qualities of What we Name converted into IVs.  They are 
converted by the addition of “lo” in front and may have the ending “-o” attached at the end. 

We spend our earliest years in the search of that particular, one, solitary unit of MATTER which 
at the moment possesses the most promise of being that individual unit when we will see 
ENERGY materially.  This is the impelling drive that allows us the keenness to hear and put 
enough stock by that we remember the completely arbitrary “names” floating around that older 
persons tag IV What we Name with.  That one material individuality though is the pinpoint of our 
fixation, and so children quite universally, in every language, put some alteration or additional 
sound onto that which .they look at as being many to tell the older people that this is not “IT.”  In 
Spanish they regularly add the sound written “-s” after a final, unaccented vowel or written “-es” 
after a final, accented vowel, diphthong ending in “-y” or in a final consonant- 

The second part of the discussion “How the Spanish Look At IV What we Name” is very similar 
to this first part about which we have just discussed.  The second part is: 

 
How The Spanish Look At III Quality of What we Name  

 
(as they look at) IV What we Name 

 

 
 
When, the Spanish look at III Quality of What we Name as being attached to or as being IV What 
we Name, they add the endings and/or additions shown in the scheme above,, As we see in this 
outline?  and this one before, the Spanish have no expression for “many” of that which is of 
“neither” sex.  The same explanations apply for this outline which have just been given for the 
similar items in the outline just before. 

There are two halves to the third part of this discussion.  The first half is fairly similar to these 
first two parts.  The overall heading for the third part of this discussion is 
 

How The Spanish Look At Classes we Name  
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(as they look at) IV What we Name 
 
Classes we Name, as listed on page 119, are divided into two distinctly different halves:  one of 
life and death importance to the will of the child and the other of just great importance.  We will 
talk about the second half first.  The following are two examples of how the will in little children 
looks at this half of Classes we Name: 
 

 
 

 
 
Before we continue on with the second half of this part of the discussion, let’s make general 
observations about what has been covered up to this point. 

It will be noticed in each of the four outlines that never is that which has neither sex, “2.3.,” the 
“aquello” on the third line down here, looked upon as being acted upon by Action directly 
through the touch “a,” as is the case for that which is male or female.  The reason once again is 
that this touch is only added on before “names” for specific persons.  Of course that which has 
neither sex can never be a specific person.  This touch is also left out before IV What we Name, 
thought of as being male and female, whenever these don’t stand for specific persons. 

In general, from these four outlines, we see how the top line has no additions for being acted 
upon.  The second line down does; that addition is “de.”  The third line down has the addition “a.”  
The fourth line down has the addition of all of the other touches, abbreviated “(t.).”  The first 
column on the left has no additions or alterations for being unmale.  The next two columns to the 
right do.  The second column in has the addition “-a.”  The third column in has the addition “-o.”  
The three columns on the left have no ending put upon them for being many.  The two columns 
on the right do.  This ending is the sound “-s,” though it may be spelled “-es.”  There will be 
strong “endings” for both male and female sex in these two columns here on the right; which 
endings are put on right before the “-s” sound. 

This last item which we have mentioned is our key to “learning as fast as we can see.”  This is the 
way that it is because of the fixation of the will in all little children upon ENERGY and their 
persuasion that they are going to see it physically,, If we, as grown people, can only learn how we 
can regain this “new learning fixation (or attitude)” to learn specific things wittingly with the 
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same dynamics by which we learned “just because we did” when life was new, there are 
absolutely no limits to the amounts of knowledge which we can begin to acquire; an already 
established fact is that we can learn new languages at the rate of one new one every two or three 
weeks or so if we really want to. 

How in the world are we ever going to be able to regain such fantastically dynamic attitudes?  If 
we want to, we are going to have to revisit an old battlefield.  A battlefield?  Yes, a battlefield.  
What kind of a battlefield?  The one where the war of the human will was fought when you and I 
Were children.  You will see it if you will turn to the next page. 

Does page 125 look like a battlefield to you?  It is.  You and I knew it was only too well some 
time back.  You and I lost our spontaneous ability to learn as fast as we can see upon that 
battlefield; all humans lose their ability to learn language without the slightest trace of an accent 
there.  We want to regain that ability.  We lost that ability in battle with these classes of 
qualitative forces lined up “in their old array” on page 125.  To the extent that you and I “have 
just got” to reclaim our early ability to learn “as fast as we can see,” these classes of forces 
remain to us today, as they were to our grasp on a perpetual “feeling of enthusiasm” on the day 
we lost it, our Arch-enemy. 
 
Modern man, in any political entity big enough to sport an army, has worked out a discipline 
which he calls “military intelligence.”  In this he builds up a library of all facts which may be 
helpful to know about his potential enemies.  He has books and books on their weapons, their 
experiences, leaders, equipment, etc., etc., etc.  Why?  In case anything should develop he will 
know in a flash what his chances are of beating him.  Well we have already been beaten, but are 
picking ourselves up to take another run at him.  Wouldn’t it make good sense, in the light of 
what we have just talked about, to take a real close look at him standing still first and then study 
minutely the way he behaves under battle conditions so that we will have a sure shot at winning 
before we take him on again? 
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Here on page 125 our “Arch-enemy” doesn’t seem all that formidable.  He is “at ease” now, just 
beating his chest and laughing at us.  Well, let’s just let him do it and study him for a while this 
way before we reassess what he is like when he goes into action. 

There are three “Classes we Name” in “How We Look At Action,” as outlined on the left of page 
125 These three Classes we Name are:  “Looker,” “Looked at physically” and “Looked at 
mentally.”  The outline for “Looker” is in the upper left-hand corner of page 125, as the book is 
turned to read the page; the outline for “Looked at physically” is in the upper right-hand corner 
and the outline for “Looked at mentally” takes up the bottom half of the page. 

Under “Looker,” “yo” stands for 3.1.  “one” looker as 1.1. “acting” in the act of looking.  When 
“one looker” is looked at as being “acted upon” we get an entirely different word, beginning with 
an “m.”  When the looker is acted upon by possession then the looker is touched by the “touch” 
“de.”  This is a powerful “touch,” and the “entirely different word” is correspondingly altered to 
the “powerfully touched” variant “mí.” This is 2.1,, When the looker is acted upon by Action 
directly, 2.2., the less “powerfully touched” “me” is used.  In all of our discussion of “How The 
Spanish Look At IV What we Name” up to now the outlines have only gone down as far as 2.3.  
In these other outlines 2.3. is looked upon as being acted upon indirectly by Action through 
touches either expressed or understood.  The greatest difference between these outlines on page 
125 and the other ones is that in these TOUCHES ARE SO POWERFUL THAT THEY 
CHANGE THE INDIVIDUAL.  So, the looker is being acted upon by Action indirectly; but, as is 
the case for every instance of 2.3. on this page, the touch is always understood, never expressed.  
When the looker is looked at as acting upon him/herself, 2.4., the mild variant “me” is again used.  
When the looker is getting acted upon through the touches this smarts, and the potent, powerfully 
touched variant “mí” is used.  It will be noticed that there is no “2.1.,” indicating sex, at the top of 
this column for the “looker,” as there is for example at the top of the column just below it.  This is 
because there is never any point of issue to the will of the looker as to which sex he or she is.  
This is an issue for 3.2., many lookers, to the right of “yo.”  The two sexes are numbered “2.1.  
male, “ and “2.2. female.”  The most significant thing here is that to the will of the little child it is 
so absolutely foreign to its nature that it think of itself as being a “looker” as “many” that it has 
developed an entirely different word to express it. 

“Nosotros” is a recent, historically speaking, combination of two words:  “nos,” “we” and 
“otros,” “others.”  So “we-others” is the recent formation which the will in Castilian children 
solidified to stand for “many lookers looking.”  When “many lookers” are touched powerfully, by 
possession, by the touch “de,” “we-others” — “nosotros” stays the same, 2.l.  When acted upon 
by Action either directly, 2.2., or indirectly, 2.3., this is felt to be mild and natural enough to the 
extent that the mild, basic “nos” is used.  The case is the same for when “we” are looked upon as 
acting upon ourselves:  2., 4. “nos.”  We go right back to the potent, powerfully “touched” variant 
“nosotros” when “we” are looked upon as being acted upon by Action through “(t.):  touches”; 
and although it is possible to still express “we being acted upon through touches” by alternative 
“2.  nos” as well as by alternative “1. nosotros” in Castilian, alternative number “2.,” “nos,” 
sounds very out of place and old-fashioned. 

The third column in is for when “we:  lookers” are female,, As you will see, in the three 
powerfully uncomfortable situations, the first so foreign by the will now thinking of itself as 
being “many lookers” and the second two being so disagreeable by dint of the children’s will 
feeling itself so powerfully “touched,” the will in the little girls responds to these uncomfortable 
situations in a way conveying the message that their female sexuality is somehow at issue:  the “-
as” on the end of “nosotras” in the three instances shown,.  Other than this the second and third 
columns are of course identical. 
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The “tú,” under “Looked at physically,” is captivatingly interesting.  It is so because “shouts” 
made by little children, in the mood of enthusiasm, are made as they are with the will in the child, 
in us when we were that age, identifying completely with the ENERGY that it is telling us it sees 
physically.  This complete identification with the ENERGY that it sees physically leaves a very 
lot of empathy for the plight of the “tu” when the “yo” sees it “getting the axe” from the touches o 
Here is perhaps the best place to state that in some Spanish-speaking countries, not Mexico, “vos” 
[see the (vos) beside the “tú”] is used for “one looked at mentally,” but is used with I Actions as 
though it were for “many looked at mentally.” 
 
The will in little children identifies itself so completely with “tú,” when it is in the mood of 
enthusiasm, that it just can’t, reconcile itself to it when it sees “tú” getting acted upon by the 
powerful touch “de.”  The will expresses this irreconcilability by giving “tú” a new name:  ti, 
Notice the accent mark (') over the “i” in the two words which are pronounced like “ti”:  “mí’” 
and “sí.”  The purpose is to show that in this case, this word is to be pronounced stronger and 
higher than the other words around it.  The “mí” in the first column over at the left, the two 
occurrences of “ti” in this column, the “vos” at the bottom of the two columns to the right, and 
the appearance of “sí” at the very bottom of each column of the bottom half of page 125 are all 
what language teachers call “tonics,” that is they are all pronounced with a special, distinctive 
tone.  This is the most important topic in this portion of the book, but we will deal with it a bit 
later.  Suffice it to say that “ti” is quite a different word from “tú,” not quite so much as “mí” is 
from “yo,” but still quite a bit different, (“ti” needs no accent since no other word is spelled “t - 
i.”) 

The looker can take it all pretty much as natural to see “tú’ ; “2.2.  acted upon by Action 
directly,” “2.3. acted upon by Action indirectly through an understood but unexpressed touch,” 
and “2.4. acted upon by itself.”  In each of these instances “tú” isn’t altered very much to become 
“te.”  But the will as “looker” really, throws on the brakes of empathy when it has to look at its 
beloved “tú” bearing the full brunt of the very unnatural “being acted upon through touches.”  
Here it causes the human voice to be audibly raised while “tú” is changed into “ti.” 

Explanation for “vosotros” is quite similar to that for “nosotros.”  “Vosotros” literally means 
“you-others, “ not a great deal different from American Southern “you-all.” The will in the 
children does think it different to see many “tú”s and does feel the need to come up with an 
entirely different name for them.  The strangeness is felt so strongly that “otros” is added after the 
entirely different name, “vos.“ The strangeness and empathy is kept in the two places where the 
will looks at what it sees being “hit” through the “touches”:  2.l. and 2.5.  Things quiet down 
remarkably for 2.2., 2.3. and 2.4. In these three instances things quiet down so much that a part of 
the original word, the initial “v” is left off.  It most certainly is not left off in alternative number 
2. of 2.5.  Here, when looked at as taking the full brunt of the unnatural Action that comes 
through touches, the entirely different word “vos” is retained in its entirety and indeed is 
pronounced both higher and stronger than the words around it. 

The box drawn around the “vosotios - vosotras” columns has been put there to indicate the fact 
that these expressions are never used in Mexico.  They are used in Spain and Colombia, but in 
Mexico a substitution is made for “many looked at physically.”  Then why have included all of 
those items for “many looked at physically” in all of those pages on “How The Spanish Look At I 
Action”?  No reason, other than that it makes the overall picture more easy and less bothersome 
to explain this way.  The reason that it makes the overall picture more complete is that the 
substitution, “ustedes” (see arrow drawn above the box), is essentially just a repeat of another part 
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of the picture.  We will now investigate all of this in detail as we drop down to the bottom half of 
page 125 to consider that which is “Looked at mentally.” 

 
“One acting male looked at mentally” on the surface doesn’t seem to elicit all that much pity from 
the will in little children when looked upon as being acted upon by possession through the touch 
“de.”  On the surface it doesn’t appear that it does unless it be first observed that it is completely 
against the basic nature of human beings, while young, to look mentally in separation from 
looking physically.  The universally acknowledged sign of early childhood is the total absence of 
all of the “shiftiness” of eye of later life which seems to be made up of but one long string of total 
and abrupt “changes of mind” as we “plot” with our mind’s eye how we can take most useful 
advantage of that which we see with our physical eyes.  Since it is so totally against the nature of 
children to so basically divide their personalities, the very word “el” comes out belabored by the 
will.  This belaborment disappears so quickly for the varieties under 2.2., 2.3. and 2.4., when the 
will looks upon that which is looked at mentally as falling into the natural pattern for nature once 
again, being acted upon by Action without expressed touching, that these words get said so 
lightly and quickly that they seem to be best represented in print tacked on to the end of some 
significant word with which they are used.  You will regularly find these words, both singly and 
in pairs, attached behind shouts etc. on the printed page.  2.2. l. le, for acted upon by action 
directly, is more common in Spain than in Mexico, In Mexico they will most generally use 2.2. 2. 
lo.  The common designation for “acted upon indirectly” is 2.3. 1. le, but where this immediately 
precedes a 2.2. word of “looked at mentally,” it is felt to be so insignificant that it is replaced by 
2.3.  2.  se.  You can see how this “se” replaces an insignificant “le” under 2.3. in every column 
all of the way across the bottom of the page.  What is looked upon as being acted upon by itself is 
2.4.  se. 
 
Here at the bottom of the column for “él” it looks like we have the same nonconcern on the part 
of the will of children for the “él” getting the brunt of all Action coming “unnaturally” through 
touches as we witnessed above for the touch coming through “de” under 2.1.  And truly, 2. 5. (t.) 
1. él, getting mauled by all of the touches, is just exactly the same word as the “él” at the top of 
the column.  But when things really get down to earnest, that is when it is specified that an 
individual is being picked on by the addition of the word “mismo (self),” then the will shows its 
standard colors and pronounces out higher and clearer than other words and accented “sí“ for the 
poor “él” getting picked on. In the case of one touch, the most onerous of all since it comes and 
stays:  the touch “con (with),” the will commiserates so much, as it has right down through 
History, that it sticks on the old remnant of the Latin “with,” “-go,” on behind the “sí’, “ bunches 
the modern Spanish “con” on in front and makes a whole, different word out of the lamentable 
situation,.  The whole, different word is “consigo “ The same thing, incidentally, is also done for 
“mí” to make “conmigo” and for “tí” to make “contigo.” 
 
We will have many repetitions in the eight columns to the right of this first one on the left at the 
bottom of page 125, unless it be understood beforehand that only that which is different from that 
which we have already covered here in this first column will be considered in the eight 
subsequent. 
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The characteristic “-a” for female has been put upon “ella” to create it out of “él.”  Under “ella,” 
in this column, the one item which we see that hasn’t been covered yet is that there is only one 
word for “ella” acted upon directly, and that is “la.” 

The characteristic “-o” for neither sex is put on to make “ello.”  The new item is the fact that the 
one word for “ello” looked at as being acted upon directly is “lo.” 

Many males looked at mentally is “ellos.”  About the only item that need be commented on is the 
fact that 2.2. 1.  les is not so common in Mexico as 2.2. 2. los. They are frequently “tacked on” 
behind more “significant” words. 

“Ellas” needs no comment. 

“Polite” talk:  just exactly what is it.  To get very basic, you are supposed to talk in a “polite” way 
when you are in a “polls,” a castle.  Inside of a castle the highest compliment that you can pay 
someone is to inform them as completely as humanly possible that you are looking at them 
mentally rather than physically.  Therefore with such expressions as “Your Majesty,” “Your 
Highness,” “Your Excellency,” “Your Grace,” “Your Honor,” etc., we try to convince the people 
that hear us that we really are looking at them mentally rather than physically by calling them 
“he” rather than “you.” We say, “Your Grace is looking fine this morning,” rather than “Your 
Grace are etc.”  It used to be a common practice around castles in Spain to call people “Your 
Mercy,” “Vuestra Merced.”  This has become the modern word “usted.”  We still use it like 
“castle-talk.”  This means that in effect we say, “You is,” rather than “You are,” This is about the 
least involved explanation possible for why we use I Actions for “he, she and it” with “usted,” 
which means “you,” instead of using I Actions for “you.” When it comes to looking at “usted” as 
a Class we Name, however, we find that it is really just exactly the same as “él,” “ella,” “ellos” 
and “ellas,” except where it is acting, 1.1., where it is touched by the touch of possession, “de,” 
2.1., or where it is touched by all of the touches, 2.5. 

It isn’t like this in Spain, but it appears that in Mexico the Spaniards made such a point out of 
everybody calling them “Your Mercy,” without fail, that today little children in Mexico regularly 
use “ustedes” instead of “vosotros - vosotras” or quite regularly substitute “many looked at 
mentally” for “many looked at physically.” 

Well, that was an investigation of our “Arch-enemy” laying down., Now let’s see how he goes 
about fighting. 

There is one thing that really makes sense to the will in little children.  In addition to the fact that 
the will in little children is totally committed to wanting to see ENERGY physically, to the will in 
little children the only thing that it can conceive of is that it is, in very deed, what it sees.  That is 
the starting point. 
 
“Looking mentally” (alone) is the furthest thing away from the character of the will in little 
children.  It is only interested in “looking physically” in the mood of enthusiasm where it can 
completely identify with what it sees, therefore not having the foggiest concept of itself as a 
“looker.”  So all of these three classes of looking are all so totally foreign to the nature of the will 
in little children (except the one “all-systems-go” situation of looking in the mood of enthusiasm) 
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that we wonder what changes to give us these classes,, What is changed?  It is the “War” that 
effects the “change” so let’s see the “War,” 
 

THE WAR 
 
1.  Little children are only interested in seeing ENERGY physically.  They are it. Ask them if 
they can do anything, if they are the best thing going on, exciting, good, rewarding, etc., etc.  
They will always say “Yes!”  They don’t seem to have too much concept of themselves as merely 
that little body that you are talking to. 

2.  They gradually begin to perceive that “Action” acts upon them.  This need not be all that bad, 
and it really doesn’t seem to be unless it comes through “touches.”  Now we are down to the one, 
great, big exception of language as we know it today.  The little child doesn’t think of itself as 
“I”; it thinks of itself as “me.”  For all other “names” in language, the little child places additions 
or alterations onto what it looks at “acting” in order to come up with the altered “names” for what 
it looks at being “acted upon.”  Not so here.  The little child can think of itself fairly easily as a 
“me” (being acted upon); in this sole case the name for what is acting, “I,” comes along 
afterward. 

3.  It isn’t too bad getting acted upon directly; it might not be ideal, but then its not unnatural.  To 
be acted upon through “touches” is very unnatural though.  The will in little children doesn’t 
appreciate this one bit.  The Spanish word for me, “me,” becomes “mí” when acted upon through 
“touches.”  The word “mí” (just as the words “ti,” “sí” and “vos”) is a “tonic”; It is pronounced 
higher and stronger than other words around it.  Why on Earth would the will want “mí,” standing 
for the will being acted upon by Action through “touches,” pronounced so high and so strong for?  
I wonder what for?  What for?  Yeah, “What for?”  It is saying “ouch!”; that’s what for. 

4.  The will in little children takes all of this in stride though:  that is up to that age of negative 
maturation.  At this age the child becomes more interested in the source of its “ouches” than in its 
enjoyment.  It “LOOKS” around for its antagonist.  There it is.  There is the loss of our grasp on 
that perpetual feeling of enthusiasm that characterized our earliest youth.  The war is just about 
over now.  As we continue on through adolescence we will be interested in QUALITY, but our 
old fixation on ENERGY will be gone.  With it will be gone our ability to learn a new language 
without the trace of an accent.  The final skirmish of the war comes as the parting gift to us of the 
will in little children.  It is the gift of a new name for “me.”  From now on I think of “me” as “I.” 

5.  “I” is a totally different word from “me,” just exactly the same way as “yo” is a totally 
different word from Spanish “me.”  And, indeed, we, as “lookers,” have changed.  “What 
changes?”  was the question asked at the top of the page.  You and I are what change.  We start to 
think of you and me as nothing but a physical “looker”:  an “I.” 

Look at that name “I” for a bit though.  Do we ever become really comfortable with it?  When 
you write a letter and then stop and look at it and see each paragraph starting with an “I” what do 
you think.  Do you throw it away and decide to write something a little less “egotistic”?  (“Eg-o” 
is Latin for “I.”) General Douglas Mac Arthur.  We all admire him so; he was so dignified; but, 
“really!”  “Who” shall return?  What man on the whole face of the Earth really is supposed to feel 
100% hooray, gung ho for that new name “I”?  I don’t know of anyone.  As far as I can tell all of 
us feel a little ridiculous at throwing it up as the 100% good old-fashioned good-guy, sweet-heart 
“me.” 

We have a whole planet full of “I”s walking around on it.  As far as we can tell, none of them 
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really want to be an “I”; but the point is that NONE OF THEM KNOW HOW TO CHANGE IT. 
They don’t know what has to be done in order to be able to completely identify themselves, as 
they did when they were children, with ENERGY itself.  What is the result?  We have everybody 
just mentally “milling around,” biding their time, but none of them knowing precisely what they 
must do in order to be able to maximally invest their mental abilities for the “jack-pot” returns on 
their inner strengths that they still vividly sense that they used to get when they were little 
children. 
 
In “milling around” everything is arbitrary:  witness the following fourteen pages of “names.”  
What do they stand for?  Nothing.  What do they mean?  Nothing.  They don’t “mean” anything. 
The children picked that up in the way that the parent, or whoever, said the “name” to them. They 
knew that the parents weren’t enthusiastic over this “name” that they were giving them.  It could 
just as well been anything else.  This vital “covenant of life” between them does “mean” 
everything though.  So, what the parents say the little children take.  They take it in to their very 
wills.  They keep on doing this until they come to that age where they too wander out to join the 
great herd of millers-around. 
 
So, “What are we supposed to do about it?”  Are we, the human race, supposed to go on doing 
this forever?  Are we forever supposed to keep splitting off, “wandering out,” to keep propagating 
the multiplication of all of this “Babble”?  Why, No!  Of course not.  We are supposed to learn 
how to invest our fabulous inner reservoirs of strengths, which we sensed so keenly within our 
grasp when life was so new to us, in the microscopically precise direction where we ALL KNOW 
that we can harvest maximal return.  In ENERGY itself, of course.  Fine.  How? 
 
Well, let’s see.  Thumb through these next fourteen pages, and cursorily acquaint yourself with 
them,, Remember that we could just as well used any other word that we jolly choosed to name 
that which the English word calls to your mind.  We didn’t though, and these words are verily 
“hallowed” by the passage of time through the great seas of blood that have flowed through the 
veins of and successively transferred life within the vast divisions of the family of man which 
speak Spanish and English, Bear it in mind that these words are very valuable, but till now no 
formal procedure has been worked out for you that will allow you to vividly retain them in your 
memory, on an instant recall basis, as fast as you can read them off the page.  For a short while, 
maybe; but we’re talking about permanently.  After you have come to the end of the list ask 
yourself what you think the very most reasonable possible system might be to be able to 
remobilize your mental abilities to 100% of their capacities, at which level they indeed did 
function at specific times in your childhood.  Think of the unspeakable vistas that immediately 
will open up to us when we do.  And withal remember this.  There are two parts to language.  One 
is vocabulary.  It is what comes down to us from people above the age where they can learn 
language without a trace of an accent.  It is absolutely arbitrary.  The other part of language is 
what so long has been called “Grammar.”  It is the result of the fixation of the will in all little 
children upon ENERGY itself, going as it is in exactly the oppose e direction of all of this 
arbitrariness, that causes an absolutely regular pattern of protest against all of this arbitrariness. 

Let this thought occupy your mind while thumbing through these pages,, The “life concepts” 
represented by these 1,483 “names” are constant:  every child that learns a language, any 
language, learns these exact same “life concepts” in the exact same order.  The adult “names” 
attached to them, though, are the most arbitrary things conceivable.  This is the thought:  “Is there 
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any chance for a person such as I, in this World of adult arbitrariness, to regain the learning 
constancy by which I learned my native language when I was a little child?” 
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Here at the end of that part of the book entitled “SPANISH” seems the appropriate place to insert 
the two exactly opposite poles of the operation of how Spanish children “look and see.”  One is 
the very most boring, and the other is the very most exciting.  The very most boring is when the 
little children try to make some sense out of what the older folks are doing:  looking for 
ENERGY in all of the most unlikely places, in QUALITY and in MATTER.  The will within 
them has absolutely no sympathy for such arbitrary nonsense though, and the result is a routine of 
only boredom to little children.  This routine is for when they look at I as being II, III or IV. 
 

 
 
For I seen as III as a “1.  past quality” the will in little children adds “do” or “da, “ depending on 
whether the IV of which this particular quality is a quality, is male or female, to shouts which end 
in “-a” (represented as I-a).  For shouts which end in both “-e” and “-i” (which as you may recall 
are both sometimes pronounced as the “i” sound in pin being at the unaccented end of the shout 
as they are) these sounds are changed to “i” (pronounced as the “ee” in seen) before the “do” or 
“da” is added. 

For I seen as III as a “2.  present quality” the will in little children adds “ndo” or “nda.”  The 
“ndo,a” is added directly onto shouts ending in “-a,” but for shouts ending in “-e” and “-i” these 
two endings are first changed to “ie” before the “ndo, a” is added. 

When certain IIIs are looked at as being a II (whether or not the III is made from a I), “mente” is 
simply added onto the female version of the III, after an “a” sound if there be one, 

IV What we Name(s) are made from I(s) merely by the addition of the sound “r.” 

If the IV What we Name is looked at as doing the action of the shout, then the sound “ndo” is 
added onto the shouts in the same fashion as “ndo, a” were under III 2.  [See B.  under IV above.] 

As you see in all of these, there is not the slightest trace of anything without “endings” in all of 
this.  If it were without endings that would mean that the will in little children sees it as being 
ENERGY.  But this not being the case in this lifeless, boring business which is just a process of 
adding on endings. 

The most exciting pole of “how little children look and see” in the Spanish language is when the 
will in little children says that it sees ENERGY physically.  So our last list is: 

How The Spanish Look And See ENERGY With 1 - I.  Outbursts 
 
1.  oh                     Oh!         (delight) 
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2.  ah                    Ahh!        (delight or fright) 
3.  ja                    Hahah!     (disdain) 
4.  ay                   Ayyee!      (fright) 
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THE NEW LEARNING CENTER 
 
 
2.  So, that’s what Language is:  the most absolutely arbitrary conceivable bunch of “bla, bla, bla” 
corning down from those above the age where they can’t learn language without a trace of an 
accent, these are the actual words themselves which are given to the little children to identify 
their “life concepts” with:  this is the “What We See” of language, and the very most absolutely 
uniform protest against this arbitrariness on the part of every little child in the World younger 
than that age where he or she can still learn language without the trace of an accent:  this is the 
“How We Look” of language. 
 
1.  And you are saying this “protest” is “perfectly” uniform? 
 
2.  Well, I’ve only showed you Spanish; but believe me that the “protest” is “absolutely” uniform 
for every child below that age regardless of the language that it is being taught. 
 
1.  And you find yourself quite helpless to explain to other people how they can recapture this 
fixation of the mind’s eye upon ENERGY as Energy which is both the cause of this protest and 
the power to learn “as fast as you can see” except still to advise them to spend enough time to 
learn a great number of new languages and then perhaps figure out how they can get themselves 
into this “feeling”? 

2.  I can get them mighty close. 

1.  How’s that? 

2.  The absolute roadblock to the “feeling of enthusiasm” is “arbitrariness.”  When the feeling of 
enthusiasm gets down to where all that it sees is nothing but arbitrariness in the way, therefore, it 
itself slows right down to a standstill and commences to end.  The perfectly uniform character of 
the mental behavior of little children makes it into what amounts to be artillery against any 
roadblock of arbitrariness in the hands of grownups such as yourself and me who know as much 
about it as we do. 

1.  I don’t get your point. 

2.  Well, just going on the basis of what we have covered so far, I can blast a great big hole right 
through the middle of any arbitrariness that has ever “plunked” itself down in the road of people 
who would like to continue on learning in this new way that both you and I would like to show 
them how to continue on in. 

1.  You are saying that you can “blast a big hole” in all human arbitrariness that at present blocks 
the way before us? 

2.  If you take all of the activities of the “arbitrary” part of the human race, those above that age, 
and put them together, what do you call it? 

1.  Business. 

2.  Okay, business, “busy-ness.”  Now just what exactly is it?  How can we understand what it is 
if we have no idea at all of what it was?  It was stated earlier that on the day that the Viking 
Bohemund raised his banner over the city of Antioch, on that day was born the concept of 
business as it rapidly came to be understood by the peoples of the North and West of Europe with 
the arrival of the first cargo vessels to the ports of Genoa, Pisa-Florence and by now to Venice 
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along with them instead of to Constantinople as they had done previously.  Had that concept ever 
existed previously?  Oh yes, it most certainly had.  Where?  It is absolutely impossible to 
understand the nature of “business” as it came to be known in the West without seeing it as it had 
existed before.  How did it exist and again where?  As you pass eastward from the city of Antioch 
through the narrow gorge of the Orontes River Valley you will come to the fertile plain of North 
Syria that stretches from it to the east.  In ancient times this thoroughfare was the only sea-level, 
non-desert passageway connecting the millions of Asia with their counterparts of the West.  After 
a short jaunt over the North Syrian Plain you come to the Euphrates River.  If, from there, our 
Eastern Viking friend who was sent down here to spy would have proceeded downstream a little 
way he would have come to a vast river port over on the north bank.  From here he could have 
taken passage downstream on the heavy barge traffic.  When he got down to those ancient 
narrows where Babel used to be he would have found the river beds to have shifted considerably 
since the early times and the Euphrates further down to now be unnavigable.  But these narrows 
had remained quite an uninterrupted hotbed of “business” right along.  At the narrows the barges 
would have swung eastward through giant shipping canals over the twenty some odd miles to the 
Tigris.  What was waiting for him there? 

If any of the people living in the eastern parts of Planet Earth:  Japan, China, The Indies or 
Indonesia and other islands along with Indo-China and then even India itself, wanted anything to 
do with the people of Europe, they sent their ships across the Indian Ocean, through the Arabian 
Sea to the Persian Gulf to the river at its head.  From there they proceeded up the Tigris until they 
came to place where the Eastern Viking’s barge had come across by canal from the Euphrates.  
And what did they find there? 

Previously there had been a giant circular fortress on the west bank of the Tigris right at the point 
where the canals came across from the Euphrates circling immediately to the north and to the 
south of it.  But by the time that the Viking had gotten there this giant fortress had been 
dismantled and a much more serviceable one put up directly across the Tigris river on the east 
bank.  The fort itself was “too much,” but it was what was all around it that challenges the 
imagination:  mile after square mile of the most exotic shops and warehouses filled to brimming 
with everything that the east part of the planet could send west and all that the west sent back to 
this their meeting ground.  The whole question that the Eastern Viking had to resolve was “Just 
how does this vast operation operate, and so smoothly too or so it seemed?” 

He started to nose around.  He saw that all of the people from the East were quite willing to leave 
all of their immensely valuable cargoes in the hands of the people from the West, and the people 
from the West vice versa, for little pieces of paper and metal:  the “Zambuzah!!!”  “Hah, 
methinks I’m soon to be on to them,” quoth he. 

The Viking, “Hey neighbor, how about telling a stranger from the Far West why you folks back 
here hold those zambuzahs in such exceedingly high esteem?” 

The neighbor, “Boy, you really are a hayseed.  Everybody here knows why these things are so 
valuable.  They are so valuable because (whispering respectfully) ‘He’ (pointing to the fortress) 
issued, them.” 

(Whispering too) “Okay, but who’s ‘He’ (also pointing in the direction of the fortress)?” 

“Who’s ‘He’?”  (hollering out in amazement) “Why you stupid yokel he’s nothing other than just 
the ‘Bab Ali’ (sounds like Ali Baba backwards doesn’t it?  It is; only here it stands for the man 
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called Babel or the “Gate of God”.) just the guy who owns the wills of everybody on this part of 
the Earth!”  (Goes away muttering) “Who’s ‘He’?  Hmmpf!  Indeed!” 

“What is this anyway?” he asks.  “The Bab owns their wills?”  “He can give paper for them… 
how did it start?”  It seems that for all they know the “Bab” had always owned their wills since 
the beginning of time.  “Could it just be possible,” he thinks, “that the only thing that the human 
beings from the east side of Earth will take in exchange for their goods delivered to the people of 
the west side and they vice versa is the ownership of human wills?”  Unable to figure out too 
much more about the whole operation he catches the next barge back up the Euphrates to the 
Mediterranean. 

When he tells the men back on the ship they get a plan.  The Greeks up in Constantinople seem to 
know all about such things, “We’ll go up there and loosen the tongue of one of the 
knowledgeables.” 

“Hey, what is all of this ‘Bab’ business that they talk about over to the East?”   

The Greek is in a good mood so he opens up.  “Well a ‘Bab’ to the Babylonians or Arabs as we 
call them today is what we Greeks call a ‘Polls.’ Some people call it a ‘castle.’ The Germans call 
it a ‘Burg.’ That can be either just a fortress all by itself; or it can be a city with a strong, fortified 
wall around it.  We call it a ‘polis,’ but a lot of people nowadays are calling it a ‘State.’ This is 
our operation, we call it our ‘polis-y’(policy):  we are off and running at the drop of the flag 
insinuating to everybody that we own their wills.  Almost all of the people swallow it hook, line 
and sinker; the act of their doing so is what we call ‘poli - tiks.’ Just as soon as they do then 
everyone is as happy as they can possibly be, and we are all ‘in business’.” 

Viking, “What about the ones who don’t swallow it?”   

“We throw them in stir on bread and water for five years just like Plato said to.” 

“And if they survive .” 

“Then they’ll take the hook.”   

“If they don’t?” 

“We chop ‘em, just like Plato said; they’re not worthy to live.”   

“How do you know that they’ll accept the hook now?”   

“We give them the acid test.”   

“What is the ‘acid test’?” 

“Hey, what is this?  What are you smart guys askin’ all of these ‘classified’ secrets for anyway?  
You’d better cut it out or I’ll turn you in.” 

Vikings, when they get outside by themselves, “He’s our man; let’s get him out to the warf and 
cave in his head unless he comes clean.” 

The Greek official, out on the ship with the bludgeon near, “All right, I’ll tell you.  The crucial 
test is something that Plato worked out for us that works every time.” 
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“Talk!” 

Plato wrote a dialogue between his character Socrates and a person named “Meno.”  Meno asks 
Socrates if it is possible to teach “what works always.”  Socrates answers him that he not only 
does not know if it can be taught, he doesn’t even have any idea of what it might be in the first 
place, nor moreover has he ever met anyone who has.  This takes the wind out of Meno’s sails.  
Socrates suggests that they both look together to see if they can figure out what it could possibly 
be.  Socrates informs him that they have been alive before in other incarnations and that there is 
really no such thing as learning at all but just recollecting what you knew in previous 
incarnations.  The question therefore is whether or not they will be able to discover if anyone has 
ever been able to know “what works always” by physical sight through an investigation based on 
the premise that their mind’s eyes had seen everything that it was ever possible to see in these 
previous incarnations.  Socrates has Meno call over one of his young slaves.  The boy is asked a 
rather tough geometrical problem.  The boy gives the wrong answer.  Socrates shows him that he 
is wrong.  Then step by step Socrates asks the boy one simple question after another.  The boy 
himself comes up with each of the simple answers and finally is able to give Socrates the tough 
answer.  That proves it; the boy’s mind’s eye had seen all of these things in another incarnation, 
and all that he needed was to be coaxed a bit at a time until it all came back to him.  The next step 
is simple; Socrates asks Meno if he has ever seen anything of anybody who was able to teach 
people how to know “what works always” by physical sight.  Meno defeatedly admits that he 
never had.  Socrates tells him to cheer up; he informs him that they are forgetting about 
something.  He insinuates, “What do you want to know ‘what works always’ by physical sight for 
in the first place; it’s only to be able to turn to, pitch in and be some good around the ‘Bab,’ the 
‘polls’ here, isn’t it?”  Meno takes the hook, “Well sure, of course.”  “Well I know something that 
is just every bit as good as seeing ‘what works always’ by physical sight, “ says Socrates. 

“To see right by mental sight is just as good.” 

“Oh no,” says Meno, “you see the man who know ‘what works always’ by physical sight will 
always be right while the guy who only sees right mentally will sometimes be right and 
sometimes be wrong.”  . 

“You are at error, Meno, he who always has ‘RIGHT MENTAL SIGHT’ (Greek “orthos doxa”) 
has that which ‘WORKS ALWAYS’.” 

“Hey, you’re right, Socrates; I wonder why nobody has ever thought to tell me that before?” 

“It’s because nobody else has cared enough for your happiness, Meno; but I do so I’m going to 
impart to you one of the greatest of treasures.” 

“What is that, Socrates?” 

“I’m going to share with you the secret by which a person gets to work his way up to rule.” 

“Oh, Socrates, you prince!” 

“You study it out, and you will find out that every successful Bab-ruler who has ever ruled a Bab 
has done it by getting rid forever of the idiotic notion of ever trying to know ‘what works always’ 
by physical sight and has given himself completely to the task of just trying to have ‘right mental 
sight’ all of the time.  Now this might sound just a little tough to you, but you have got to supply 
the always.  Now do you think that you can do it?” 

“Oh I’ll say, Socrates, just you watch my smoke.”   

“Go get ‘em ‘Tiger’.” 
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Upon which hearing the Eastern Vikings forthwith chucked the Greek overboard, made their way 
straight back across the Black Sea to the Dnieper River from which they had issued and set up 
their own “Bab” based upon that single word “orthodoxy” (right mental sight).  Upon getting the 
scoop from them their western counterparts the Seine River Vikings figured out how to set up the 
“Bab” of “Great Britain”; the Loire River Vikings (the Capetians) how to set up France; and the 
Ottonian conquerors of Hamburg (the Elbe River Vikings) bow to set up the German Reich.  
They then all pitched in to keep the source of Constantinople’s strength, the Orient trade, coming 
west, after Bohemund had once got the ball rolling, until Constantinople was so weak that they 
were able to go down and finish it off, etc. etc. etc. 

And so a small number of Viking families became dynasties and set up the “Bab-system” over the 
wills of the people of their native North of Europe. 

1.  Say, listen, I can go along with a conceit only so far.  Say “State-system” or “Polls-system” or 
something, even “Castle-system,” but “Bab-system” seems carrying it a little too far just to get 
over some point about Alphabets. 

2.  My dear friend, the name “Bab” or “Baba” or “Babi,” who “for some reason or other has 
always owned our wills since the beginning of time, “ properly so said, has remained the very 
most potent political force in the lives of the Mesopotamian-Mediterranean peoples right down 
into this Twentieth Century. 

1.  Well, okay, if you say so. 

2.  The question therefore is, “Is the ‘Bab-system’ arbitrary?”  If so then it is the whole mountain 
laying across our common path leading to dynamic or spontaneously enthusiastic learning.  There 
has obviously got to be something extremely powerful at work in it for the Mesopotamian-
Mediterraneans to so forthrightly have informed the Eastern Vikings that the system had been the 
owner of their wills “since the beginning of time” and for the Greek to have exhibited such 
profound confidence in Plato’s epitomization of it that he could assert that their acid test “works 
every time.”  If we are to be able to judge the “Bab-system” to see whether or not it is arbitrary, 
we are going have to be able to understand its essential operation completely and clearly.  The 
very best place to start will be with Plato’s epitomization of it through which it; has been 
transmitted to us. 

Plato has Socrates tell Meno that one thing which he knows for a certainty is the fact that 
statesmen run their “Babs” through right sight with their mind’s eye; this has nothing to do 
whatsoever with sight with the physical eye.  Further Meno gets counseled to the effect that this 
modus operandi that “works always” if you want to be the runner of a successful “Bab” will 
require that he be the one that invest the “always” to it.  Now this is in strictest accord with the 
universal sentiment of all humans, young and old, that “learning” comes through fixation of the 
mind’s eye.  As compared with the way that little children are able to learn language perfectly by 
always going from the specific to the general, this admonition of Plato through Socrates to Meno 
follows precisely that exact, same line that all of us used as little children to learn to speak the 
language of those by whom we were raised without the trace of an accent; and all men seem to 
sense how closely he follows this exact, same line.  The difference, of course, lies within the fact 
that whereas the life-drive impelling little children on to learn by enthusiastically wanting to see 
with their physical eyes that which they see with their mind’s eye, this admonition of Plato, which 
is the core propelling thrust in the concept of formal Mesopotamian-Mediterranean Politics as 
transferred on to us, while following this most precise and fine line most loyally, is in 180° the 
precisely opposite direction; Meno is in effect being told that if he wishes to ever be able to run 
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the “Bab” successfully he shall have to give up any hope whatsoever which he might possibly 
treasure of ever being able to know ENERGY by physical sight. 

What can any force that is traveling in the diametrically opposite direction of the human nature of 
all but represented so unbridled in the very young possibly have about it that could possibly make 
it the universally dominant social force amongst the older in every race, every corner of the 
globe?  Well its all so simple and obvious:  the originator of the “Bab” and thereafter the 
precision of Plato’s Socratic Admonition are merely the most sophisticated exploitation to ever 
have come along for making use of the “law which is going to make everything which we say 
from here on out exceedingly elementary and simple.”  “Remember?”  All humans lose the ability 
to learn language with the complete dynamism which enables them to speak without a trace of an 
accent right at age eight.  Why do they lose it?  It’s simple.  We give up the hope of being able to 
know ENERGY by physical sight and therefore stop identifying completely with that which we 
see.  Plato wasn’t telling Meno to do anything other than completely extirpate from his life the 
main struggle that had dominated it ever since he left his early childhood.  It’s the main struggle 
dominating everyone’s life isn’t it?  The heart of our problem though is, “Just exactly how 
necessary is this struggle?”  “Just exactly to what extent does this law have to fill such a dominant 
position in everybody’s life?”  “Just exactly to what extent is this law “arbitrary” with each one of 
us?”  “What more handy meter at the disposal of all to read this by than the essential operation of 
the ‘Bab-system,’ going in the exact opposite direction as it is, which of a necessity much take 
such into its calculating?” 

Where better can the essential operation of the “Bab-system” be studied upon the eve of its 
introduction into the lives of the people of the north of Europe than at its primeval seat, that great 
center where the Euphrates canals brought “West” to meet “East” at their confluence with the 
Tigris, sharing as it did the position it had with Constantinople and Antioch as the “glory of the 
World,” the scene of the little drama of which we just were made cognitive between the Eastern 
Viking and its inhabitants, the occupant then of the ancient “narrows” of the Mesopotamia, 
Abbasid Baghdad of the tenth, eleventh and twelfth centuries? 

If the Eastern Viking would have made his way around to the northeast corner of the vast fortress 
within which lived the living “Bab of Allah,” he would have found himself right in the middle of 
the “Wall Street” of Earth in those days:  the financial district of Baghdad or “Bab District” 
(getting monotonous isn’t it?) as it was called by virtue of the fact that here the giant “babs” 
(fortified gates) of the fortress gave out onto the city proper.  Here better than anywhere else on 
Earth in those times did the operators of the “Bab” know that seemingly universal inability 
among humans to part with their own handiwork upon any other conditions than those of the 
ownership of the wills of other humans:  capital, which word derives it significance to us from the 
fact that peoples’ wills are owned by the force to which they look residing in their “capital” city 
(or “Bab” if you will). 
 
Through these “gates” when they were opened or from across the river or from other possible 
vistas the commonpeople of the Middle East were given breath-taking glimpses of the 
sumptuousness with which “Allah treated His ‘Bab’” here upon the Earth.  Every conceivable 
delight was lavished there.  The treasures on display however were just “visual aids”; the only 
“treasure” in the ultimate sense was without the walls.  The cardinal psychological fact in the life 
of man is that we are in very deed that which we see with our mind’s eye.  Everybody knows this; 
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it is just that to the boys in the “Bab” this is business.  Every conceivable lure, sparing none, 
being used to get the commonpeople to look to their “Bab,” the man who was called the “Bab” 
literally owned the wills of all of those who looked to him to the exact extent which they looked 
to him.  m the “Bab District” therefore the money changers could give out tiny portions of the 
treasure hoards from within the fortress walls, but the likeness of the “living Bab” stamped upon 
these tiny pieces of metal gave them collectable value from the wills of the commonpeople living 
outside.  The whole place was justone big “Bank.”  Our specific point of interest for inquiry is 
precautionary measures taken incident to setting up the Collections Department. 

When children are small, ENERGY is the center of existence for them.  Whenever, therefore, 
their own fixation upon it finds a material individuality placed in this direct line between the 
energy which is the will of the child and the entity of ENERGY itself, this fixation causes a total 
identification with this MATTER that allows the child to become the instantaneous perceiver of 
the QUALITY of that MATTER, which is the interaction of the ENERGY upon which the child’s 
will is fixed and that particular individuality of MATTER which has at the moment been 
interjected into the “line of fire.”  This is the dynamic learning of children as regards the entity of 
QUALITY.  Consider the mental climate of persons for whom this dynamic learning fixation 
does not obtain though.  When we get older to the point where we feel we of a right ought 
humiliate ourselves out of a direct identification with ENERGY itself, what is there around that 
we can still identify with?  The obvious answer is QUALITY and the more the merrier.  In such 
conditions we identify most of what comes under “Adolescence.”  This grows old fairly quickly 
and we sense the twinge of a more intimate panic which requires something aloof and 
unwreckable which none-the-less will remain conveniently enough “there” to be the assurance 
that all of the QUALITY which we pursued in the hot race of youth has not somehow 
permanently eluded us:  into which permanent vacuum of course at a very early date in the 
chronicle of the Family of Man stepped the “Bab.”  Survival as an institution is the sine qua non 
condition of the acceptance by all of those who find it necessary to suck such a pacifier, that they 
abandon forever the traces of any lingering hope which they might have somehow “snuck” 
through with from their earliest childhood that they can both see and therefore know ENERGY as 
Energy.  This is the mortal end for the whole concept of a “Bab” since its entire tenet for 
existence is that there is nothing which is attainable by man which does not come under the 
heading of QUALITY:  it itself of course being both the mistress of as well as indeed “the very 
GATEWAY” to any QUALITY which you in your fondest dreams might ever have conceived of 
and plenty more which you, you miserable peasant, could never have possibly ever had the 
faintest inkling of.  We see how under the “Bab-system” that same line from the specific, 
MATTER, to the general, ENERGY, that dominates the lives of little children obtains, only it 
goes in the opposite direction.  Your will is the energy which is needed to keep the artificially 
engendered QUALITY, which is the aura about the “Bab,” going, since the actual “Bab” itself is 
nothing but a quite lifeless bit of hardware, MATTER.  It has absolutely no “residual energy” 
about it and is therefore entirely dependent for the QUALITY, to which it clings for its claim to 
be the all-time expert on such things, on the energy supplied to it by the “Bab” operators in the 
form of the wills of its clients.  Now how is the “Bab” going to insure the constant flow of human 
wills to keep its artificially engendered QUALITY at the highest possible self-perpetuating, self-
aggrandizing peak, and how moreover can the “Bab” take out an insurance policy that no smart 
aleck will get the wise idea that he is quite at liberty to go back to being what he started out as, a 
dynamic learner with a mental fixation upon ENERGY looked upon as Energy, and thereby bring 
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down the whole house of cards in the stampede?  What can it do?  Well it can stack every “chip” 
that it has on its “Insurance policy” to the contrary.  What “chips” does it have to “stack”?  It is 
the universally recognized supreme critic of the quality of human handicraft.  It can pit all that it 
“knows” to the fabrication of a structure to be the housing of all human handicrafts built in such a 
way as to bring the entire weight of the whole upon its most incisive argument to keep all mental 
activity that it can get its hands on traveling in the negative direction of from the general to the 
specific instead of the other way around.  Once this is done the “Bab” can ride upon this current 
of negative mental traffic from above this structure quite perpetually as long as it can keep to its 
same old story that there is nothing to life attainable by man that does not come under the heading 
“QUALITY,” which QUALITY it knows the “secret way” to (through its very own sacrosanct 
“GATE”) by virtue of a “secret formula” which the boys in the “Bab” alone are smart enough to 
figure out but not you, you miserable peasant. 

Now we get down to the “secret formulas” that the “Bab” knows.  There is no gainsaying the fact 
that the boys who ran the “Bab District” (the Financial District) were able to cut a whole series of 
quite wizardly tricks with the elaborations which they had worked out for their numerical system.  
But if they had any serious hopes of maintaining their position as the World’s highest critic of 
what constitutes QUALITY it is only to be expected that they would have to come up with a 
pretty elaborately worked out numerical system.  This numerical system came to Europe when 
after the “First Crusade” (of Bohemund) it was necessary for the Baghdad “Bab District” to set up 
branch offices in tile newly booming trading ports at the other end of the new shipping lanes:  
Genoa, Pisa-Florence, and Venice as well.  Whatever these “branch offices” might have called 
themselves “BAb,” the home office was “BAhCA-dad,” the Italians that had dealings with them 
started talking about going to the “BAnCA” (our word “Bank”) and so it was that the Arabic 
numeral system was introduced to Europe through Baghdad based financiers who there were 
energetically engaged in promoting the “Bab” trade.  Well so what? 

“To know” in Latin is “sciere.”  “Knowing” is “sciens” (our word “Science”).  The “Science” of 
the “Bab” has from the beginning pitted itself to the task of being the World’s highest authority 
upon the subject of what constitutes QUALITY:  the relationship between ENERGY and 
MATTER.  The “Bab” has had the answer to this subject of the relationship between ENERGY 
and MATTER from the beginning, but you are too stupid to be able to understand it; it is a very 
complicated formula figured out by some of our very smartest boys, geniuses in comparison to 
you, deep in the innermost hallowed retreats of the “Bab.”  But just you keep looking to it 
because its your pacifier to the effect that the “Bab” really is the treasure house guarding, 
safeguarding, the secret to all of the QUALITY that could possibly be of any use to you.  Modern 
Science, built as it is to bring the full weight of the multiplicities of human handicraft down upon 
the most incisive argument that it knows to keep all human mental traffic in the negative direction 
from the general to the specific or in just the opposite direction of that in which all human minds 
move when we are young (the positive one from specific to general):  Plato’s Admonition to 
Meno, stands foursquare, if it can be said that Modern “Science” stands foursquare upon 
anything, upon the position that what their boy, Albert Einstein, gives as being the relationship 
between ENERGY and MATTER really is it; the only problem is that he is a genius and you are 
too stupid to figure out what he is trying to get across to you.  The fact that Albert Einstein’s 
“Theory of Relativity”:  E = MC₂, ENERGY equals MATTER times “C” (the speed of light) 
squared or in other words that the key to QUALITY is that the relationship (relativity) of 
ENERGY to MATTER is the “Speed of Light” with that fantastically beautiful little Arabic 
Numeral “2” !!!!!  stuck off to the right of it only just a little down ( You get it!  You get it!  
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That’s the secret to QUALITY.  That’s the whole thing:  that gorgeous, beautiful little Arabic 
numeral “2.”  You get it?  You don’t get it?  Why you stu….), is such an obvious fib is hardly the 
point here.  The relationship between ENERGY and MATTER is not one number; it is all 
number.  The relationship between ENERGY and MATTER is not one Quality; it is all 
QUALITY:  it is QUALITY itself.  If all of the “Bab” operators weren’t so all-fired bent upon 
tricking everybody into looking to the “Bab”; that is, if they really wanted to know how to get to 
QUALITY, they would have come to some persuasion as to the fact that every human being who 
has ever lived, they included, spontaneously identified QUALITY as the relativity between 
ENERGY and MATTER and kept up this identification throughout their language learning-
forming years.  The conclusive proof ought to rest in the living evidence which they and all of the 
World’s children have left behind:  the absolutely uniform pattern of every language on Earth 
wherein there are expressions of QUALITY for that which they see between ENERGY-Action 
and MATTER- What we Name.  But then again Einstein’s debunked little idea about what 
QUALITY is isn’the point, is it?  As a matter of fact QUALITY itself is not the point, is it?  The 
point has to do with ENERGY itself and whether or not it is within the precincts of reasonable 
human hope to hope to be able to know it by physical sight as we did when we were most small 
and thereby had the strength of mind to be able to “learn as fast as we could see.”  And here in the 
approaches to this point, the point is that the activity of the “Bab” frantically trying with every 
stratagem within its cognizance to keep the subject from even being broached that there be any 
possibility at all of overcoming the otherwise “universal law” that people turn away from constant 
identification of ENERGY as Energy at age eight and therefore the ability to learn as quickly as 
they can see or the ability to learn language without the trace of an accent and, thus, that just 
maybe that “universal law,” which is indeed the entire operational basis upon which the “Bab” 
operates, might just be an “ARITRARY” thing on the part of each one of us:  this activity of the 
“Bab,” in this area, placing as it does the entire weight of all of the human handicraft that is 
within its’ ability to catalogue directly over Plato’s sharpest argument resting directly upon the 
decisive, mortal flaw in human character wherein they do their about face from their earliest years 
of complete positiveness to something up to completely negative in their later, this activity of the 
“Bab,” “formal, Mesopotamian-Mediterranean ‘Science,’ Greek elaborated and passed onward 
might well be dubbed, is despicable by its very being there in such a place.  But by its being there 
in just exactly that place it creates one of the most elaborate testimonies which I think any of us 
could conceive of to the effect that the “universal law” need not universally happen and the fact 
would therefore stand that the reason that all of us turn away from identifying ENERGY as 
Energy on a constant basis as we did in our earliest years was because each one of us “jolly well” 
choose to:  that it is indeed THE VERY MOST ARBITRARY THING ON THIS EARTH, and 
that any human who wants to can start reidentifying him or herself with ENERGY looked upon as 
Energy any time that he or she chooses. 

1.  How? 

2.  So, now we get back to that.  I think that it is most highly significant that we have hereby 
“broken” our way through the mountain of arbitrariness heretofore lying directly across our path 
and that we now realize that we are in the clear and are at perfect liberty and dignity to 
recommence identifying ourselves with ENERGY looked upon as Energy, and therefore to 
recommence learning with the same complete dynamism with which we learned in our earliest 
years when we learned “as fast as we could see,” any time that we want to. 

1.  So I want to.  How? 

2.  Well, I (uh)...  I... 
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1.  Ha, ha, ha. 

2.  What are you laughing at? 

1.  I don’t know whether to laugh or cry. 

2.  Well, you’re laughing. 

1.  Yes, I know; but I feel like I ought to be crying.  I don’t know where to begin.  I’ve coaxed, 
cajoled, urged, flattered, yes “fibbed”; but there is just no way of shaking it loose, “Is there?”  
You know what you are like?  You are like some of these hippy kids who push their way into my 
offices to say something devastatingly humiliating to “Professor Bomb.”  I ask them, “What are 
you for?”  They immediately start in on what would continue on everlastingly of all that they are 
against.  They would go on except for the fact that I cut them off with, “No, you didn’t hear me; 
What are you for?”  They answer, “We did too hear you; we’re against this and this and this 
and...”  I cut them off again.  I say to them, “No, you did not hear me.  What are you for?”  After 
about ten passes or so through this route I finally get that moment when I get that big, blank stare 
from right out of the black of the eyeball.  They generally exit amid some kind of an 
indistinguishable mutter to the effect that they’re not for anything. 

Now I’ve “went ‘round and ‘round the Mulberry bush” with you.  I came in here to figure out if 
there might be anyway under the Sun to milk out of you how people, on a completely general 
basis, can be told how they can learn with the maximal learning dynamics that you somehow 
have come together with in all of the years of your marriage with that shelf full of language 
dictionaries.  I just don’t know how to get my point across to you.  Maybe I could start by telling 
you all of the things which you don’t have to tell me.  You don’t have to educate me about the 
unity of “Science” or “Education” and Politics.  I’m one of the big boys.  You can bet your sweet 
salary that old Professor “Bomb” knew when you were nothing but a baby that universities, 
Oxford and The Sorbonne, were cooked up by the Norman kings of England and France to 
elaborate out some fancy ways of putting to use all of these delightful little Greek “formula” 
chemical gunpowder secrets which their Norman playmate buddies were torturing out of the part 
of the “old guard” that they were able to get into dungeons during their occupation at that time of 
Constantinople.  You needn’t feel the urge to inform me of anything which could possibly come 
under this vast “umbrella” of headings. 

Please don’t feel the need to point out anything imminently disastrous in the continuation of the 
principle of mass, forced education, which post French Revolution “Babs” have resorted to so 
universally, to insure that allot the “younguns” start looking to them and quick.  Please don’t.  
You see, I’m one of those “personalities who presume to see something amiss in’ the idea of a 
‘school’,” here on this campus which you so craftily referred to some time ago, “Remember?” 

As a matter of fact please don’t feel the need to have to “disabuse” me as to the glaring 
inadequacy of any social institution.  I’m almost distraught with what I know already. 

But can’t you be made to see that I’m not a millimeter closer in getting what I came in here to get 
about three hours ago now? 

I’ve had to wrack my thought processes to try to figure out why a guy like you just finds it so 
completely impossible to dip down into himself and lift out into the clear light of day something 
which he knows, which he knows works, and, most essentially of all, feels positively about.  It 
can’t really be that inwardly you’ve jumped off the deep end with all of these kids who seem to 
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think that there really is some “Establishment Secret Thugs” who have the right to lock them up 
and throw the key away if they say anything that hits the funnybone of previous procedure just 
wrong, “Can it?”  This is the U. S. A.  This is where the pilgrims came so that any of us could 
“feel” anything that we wanted to “feel,” “Remember?”  The Constitution says that you are one 
of the “rulers” here, “Remember?”  Your representative is the only one here that can “speak with 
the force of law,” “Remember?”  This is no “Bab” here.  We told the Russians and other 
Europeans that we didn’t want their system here in the Monroe Doctrine, “Remember?”  So if I 
read between the lines correctly and this is your hang-up, “Forget it!”  But let’s say that 
“cowardice,” if I have to get so blunt about it, isn’t your hang-up.  That leaves only one candidate 
on the stage: your sincerity. 

Now you “gassed” when I first came in here about how hard you have looked to find the missing 
starting point to language, as if it were to let somebody else get helped.  Then you “jawed” later 
on about getting ourselves “or anybody else for that matter” learning as fast as we can see.  It’s 
just a lot of gas coming out of you.  Why, “Do you have any concept of what could be done with 
‘Learning,’ World-Wide, if only we could figure out how people could learn ‘as fast as they can 
see’”?  We could remake the Earth.  We could teach anybody anybody else’s language for 
openers.  We could rearrange “Science.”  Instead of basing it on Plato’s “dirty little trick” we 
could base it upon the precise deed of how men can learn as fast as they can see.  We could issue 
dictionaries, encyclopedias, build libraries, warehouses full of information, which, instead of 
being based upon some alphabetical “bla, bla, bla,” could be based upon the 3,000 life concept 
“pictures”:  in the order of the most vital, first, the second, second, etc.  Why we could tie the 
mental energies of all Mankind into the heart of the very most vital, essential forces that they 
exist with.  We could give our young men and women all of the information that they now have 
to have to go off to their careers in a matter of hours rather than years as it now takes.  We could 
do anything.  We could stop War.  We could open up the Universe itself to us, but we won’t, and 
your personality is the drawback. 

Now I have had to analyze, to myself, what it is that possesses a man like you to go off and live in 
a place like that hermitage of yours where you live; to go to this age of your life so determinedly 
avoiding a woman’s company.  Why don’t you get married and have some children instead of 
going around like some kind of a spy from another planet spending all of your recluse hours off 
by yourself digging some additional balloon out of the musty pages of some “forgotten lore” that 
you can “pop” with this “infinitely sharp” instrument that you have seemed to come up with?  
You don’t know, but get prepared because I am going to tell you. 

Every word that has come out of your mouth from the first moment that I came in here has been 
negative.  Now, I know that the entire deluge of adult human thought is “negative.”  You’ve 
proved it to me.  Everybody above that age where they can’t learn language anymore without a 
trace of an accent is moving mentally, at a more or less faster clip, in a direction opposite of the 
one:  negative to positive, specific to general, MATTER to ENERGY; and are heading from 
positive to negative, general to specific, in the direction of some Bab or other “materialized” 
mirage that they have allowed themselves to get stuck up in their mental “tree.” 

I admit that all human “Science” is negative.  It all aims at herding as much of the general as it 
can down to the specific and just as soon as it can.  But then it is nothing but the present 
codification of the present tendency of adult mental activity, which existed before what we now 
call “Science” did, so how is it to blame? 
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But then how does all of this excuse you?  Every word which you have said from the moment I 
first came in here has been negative.  You young people.  I can’t believe you.  You flaunt the 
virtues which you have which have been bumped off of us in the long, hard trail of our 
experiences, as if you aren’t on the high road, careening as it were, down to the exact same 
smashups that we have lost ours in, only in such a staggeringly more tragic fashion than we ever 
dreamed possible to smash us in.  Now you have been talking about how negative and further, 
nasty, the scientific method which you deplore, which “plots” to “haul” the minds of all men 
down to negativity with it; and you are so blind that you can’t see how this cozy little chart of 
yours (see page 17) which you have drawn up and upon which you have based everything that 
you have said is the exact, living positive to negative, general to specific ESSENCE of the very 
scientific method which you have been “yapping” so long and vociferously here against. 

2.  Please do not use such words as “blind” about me if you wish to remain welcome here.  As a 
matter of fact it seems that your whole tone is tending on a presumption of our friendship that is 
m… 

1.  Oh, no.  I’m going to keep right on.  It’s up to you to stop me by proving me wrong.  You 
have gone on to such great length on the general to specific, positive to negative “plot” on the 
part of the evil Bab to mint everybody’s wills into zambuzahs, but then you were so “blind” that 
you couldn’t even imagine the gleam which I saw in your eyes when you gleefully let me know 
that “all” your efforts were now paying off and that now you would be able to satin line your own 
personal Bab with some 1,000,000 new zambuzahs, Mr. Millionaire, bigshot, You stop me, and 
I’ll tell you why you can’t. 

The reason is that you have just about conclusively proven that you don’t have it in you.  You 
don’t have it in you to, just for the good of helping out somebody else, out of the goodness of 
your own heart, wrestle the inmost struggle within yourself and come up with something that will 
altruistically be a help to the other guy.  Oh, I know that we all say, as effusively as it will come 
that we are all at pains to give the other guy a help.  Everybody on Earth says it.  They’ re a 
bunch of liars.  Oh, they don’t mind owning the other guy’s will; but just you try to get anything 
out of them on any other terms.  You said it, “Remember?” 

So now we are down to your problem.  You just don’t give enough of a hoot for anyone walking 
around outside of your own skin to try and do something out of the “goodness” of your own heart 
for them.  That’s the reason that you’re not married.  That’s the reason why you don’t have it in 
you to raise a group of youngsters, to give life and sustain it.  That’s the reason that you sit up in 
that hermitage of yours and “microscopically” weed through for years on end to discover if just 
possibly there might exist just one more formal social force which might be able to deal out some 
slight, possible, extenuating hurt to all-important “you.” 

You see, your problem is just the problem of the whole human race in general; you just don’t give 
a hoot about what happens to the other guy to the extent that you will really wrestle with yourself 
to the point where you will be able to come up with something that will be of some good to him.  
You don’t care.  But, you see, I do.  I am a different kind of human from you.  I am a father; I 
have a family.  I will do anything that I have to that my boys and girls need, regardless of what is 
going to be demanded of me.  What they need is dynamic, fun, expanding, fulfilling learning; the 
kind that you and I have been talking about but the kind which you find it quite beyond the pale 
of the energy which you know that you would have at your disposal in any serious attempt to 
reach.  But just consider the position of the little children.  Their wholesome boredom at the 
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totally arbitrary “alphababic” “readin’” ‘n “writin’” and Baghdad ‘“rithmatic” of the Bab does 
have to be beaten out of them by some force or other.  And they can’t really just shrug it off, this 
studied disrespect on our parts of their wholesomeness; they would be enemies to their own best 
interests if it were a possibility.  The foul seed of “force” which we sow in this area grows deep, 
and we are just starting to reap the final “whirlwind,” So I am a father; I care.  I will go where I 
have to, do what I have to to let my own young get the right to get fulfilled if they want to, and 
they “want” to, ever so much.  But you, you hermit.  You don’t care.  Oh, you say that you do, 
but you really don’t or else you would have long ago come up with the key to all of this that just 
anyone can use and doesn’t have to come through with any flood of “zambuzahs” in order to stir 
you to energy. 

You simply don’t give a hoot for anybody but yourself or else you would have come up with this 
years ago.  You say you do.  Facts clearly show that you don’t. 

You thought that you had me all stretched out on your rack at the beginning of this when you got 
me down to “my and your moment of truth.”  Well now it just has so cookie-crumbled that we 
have come around to “your and my moment of truth.  Everything that you have said to me from 
the moment that I stuck my foot through the threshold of that door has been to the effect that all 
adult human thought and the “scientific method” which is just, in some such phrase as might find 
use by you, “an artful political codification of its general directioning” is just exactly 180° 
degrees in the opposite way from which the little children, language learners-formers want to be 
able to go.  You’ve been insinuating “Everything is just exactly backwards!  Everything is just 
exactly backwards!  Everything is just exactly backwards!” for the last (looking at his watch) say, 
three hours now.  “Everything would be just hunky-dory if we would just all turn 180° around in 
exactly the opposite direction and proceeded on like all of the little kids do.”  “It would all be so 
fun, so completely easy, so dynamic, so simple, if we would just do it.”  When interviewed to 
discover if you have got the energy to just do it though, completely without any fringe benefits 
like money, you mentally walk out to pasture away from this noise being made at you.   Well I’m 
calling your bluff.  I’m saying do it.  Do it all “backwards.” 

2.  What are you talking about? 

1.  I’m talking about you just reversing the engines of your own ship.  You gave this entire 
presentation in strictest academic fashion, give it “backwards.”  Let’s see how that works. 

2.  You’re not after this whole presentation taped and sent through the speaker backwards I 
presume? 

1.  You know good and well what I mean.  You’ve been so vociferously saying right through that 
the key is to turn around and take this whole thing through backwards; well now, “Do it!” 

2.  You’re making me feel like some kind of a lunatic. 

1.  Look.  You say that this chart of yours (see page 17) is the outline of “every language on 
Earth, “Right?” 

2.  Right. 

1, You’ve followed in your presentation the procedure of going from the very most general, 
looking at ENERGY as Energy on this chart, down to the very most specific, looking at 
MATTER as Matter on this chart, which entire procedure is in absolutely strictest conformity 
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with the general overall mental tendency of adults and is indeed the procedure of strictest formal 
“scientific” presentation. 

2.  Yes. 

1.  You’ve made, what looks to me at least, the whole burden of your presentation the fact that 
this adult mental tendency — “scientific” procedure is exactly 180° in the opposite direction of 
the way that the will in little children goes:  exactly “backwards” from it, “Didn’t you?” 

2.  Yes. 

1.  You say that it is the direction in which the children want to go that is the key, “Don’t you?” 

2.  Yes. 

1.  Well then why can’t you just muster yourself to the extent that you will try to give this entire 
presentation just exactly backwards, as though it were actually being presented by children? 

2.  Be real. 

1, No, I am being very real.  Every breath that you have breathed here all afternoon long zeros 
right in down to this.  You have been so open and big about how extremely you are committed to 
being able to let anybody who wants to learn this way.  The background music has all been how 
easy it ought to be to figure this all out.  Well here we are.  We are right down to it.  As far as I 
can see the only missing ingredient is motivation on your part.  There’s no prospect at all of any 
financial gain to be had here as with the copyright of a grammar-teaching process.  The key to a 
completely new, completely dynamic way of learning would be as uncopyrightable as the sky.  
Well, here we are.  Do it!  Get to work!  Figure it out!  What are you waiting for?  I’ve listened to 
you all afternoon put the pieces together.  Well, here they are; all waiting to go.  Everything 
checks out.  Everything except you, that is.  All that we need is a dedicated man who has got to be 
able to do something to help his fellows.  I’ve listened for some three hours now of why you are 
just precisely such being poured down into my ear.  The big “altruist” who really is going to 
come through for the team.  What I see doesn’t check out though.  What I see is a different, aloof, 
quite stingy man who lives off by himself with all of his plottings who, as far as I have been able 
to observe or have come by from other members of the staff, never has been known to lift a finger 
for anyone or anything that didn’t come in terms of hard cash on the barrelhead.  Well, here we 
are.  We are looking right through the blacks of your eyes into whatever it is that you got running 
you.  You say that this has got to be the answer.  I don’t see you move a muscle.  You say that 
you want this answer with you all.  I don’t see you raise a finger since there’s no prospect of pay.  
You say that you would like to be able to help others learn like this, I see nothing but a perpetual 
resignation to the status of you being the only one that can and only in your narrow little area.  
You say, say, say.  You don’t produce anything.  It isn’t that I don’t have you over a barrel.  It 
isn’t as though I wouldn’t give more than you could think of to be able to make public how 
people can learn “as fast as they can see.”  The fatally weak link is your motivation.  You’re all 
“say”; you’re not a bit of “do,” as far as I can see.  What’s a guy got to do to get you to budge?  
You “say,” “say,” “say”; you’re not about to “do” anything.  You know what that makes you, 
‘don’t you?  You see, I’m calling you a liar right to your face.   (Silence) 

2.  (After having waited for some while) Well, how long are we supposed to just sit here? 

1.  Well, I sat here for some three hours waiting for you to get down to the point that you never 
got to.  I guess that I could wait another some three hours more for you to be able to figure out at 
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least one thing significant to say about this “backwards system” of little children which you 
propound with such vim and vigor.  Yes, it would be a three hours very well spent. 

2.  Oh, what did I do to get myself into th... 

1.  But look.  It oughtn’t be all that much trouble.  Look.  You say that this chart (see page 17) is 
the outline of every language on the face of the Earth? 

2.  Yes. 

1.  You say that the point of the dynamic learning fixation of all children is this black “IT” mark 
off to the right of “1.  one” under “3.  Individuals” under “IV What we Name (“IT” mark in lower 
right-hand corner of the outline, i.e. at the bottom of the chart on page 17) on your outline? 

2.  Yes. 

1.  Well then listen real carefully to my plan.  Why don’t you take that “infinitely sharp” tipped 
tool that you’ve come up with that lets you “pop” any balloon that just might fall into your grasp, 
point its “infinitely sharp tip” at this point of fixation of the will of all little children, right at this 
point (pointing to the “IT” mark), make sure that you have your “infinitely sharp” straight line 
lined up in just exactly such a way that it will go in exactly 180° the opposite direction from the 
procedure of the formal scientific method coming the other way, and then do a great big, positive 
deed for once for your fellow man:  “Push!” and see what we come out with. 

2.  Groan. 

1.  Listen, you’re making it all too hard.  This is the outline of the way every language on Earth 
works, the way that the mind of every child on the Earth operates, you’re making it all too hard.  
See, coming the way that you did was the way that took all of the time.  You had to stop and 
explain all of the details to an old fuddy-duddy like me.  Going back the other way it shouldn’t 
take you any three, hours; you ought to be able to wrap it all up in just a few moments.  Now just 
settle down and start there at the most specific point and work your way up to-the most general 
the way that the will in a little child does and show the whole human race how they can learn “as 
fast as they can see” again just like they did when they were little children.  Reintroduce Mankind 
to ENERGY again.  Show me what the “IT” is that little children see but that I don’t.  Try…  
What are you staring at so fixedly all of a sudden? 

2.  Look here at what “IT” is. 

1.  What? 

2.  Look here.  Look at what “IT” is that is teaching all little children how to speak.  (Pointing to 
the “IT” marks starting from the lower right-hand corner and proceeding up and to the left) 3.1.  
one, 2.1. man, 1.1.  acting, but never acted upon (maybe touching, but never touched), the 
personification therefore of the (moving over to the central part of the outline) 1.  Action, which 
produces all QUALITY.  (Moving down to the “IT” mark in the lower left-hand corner of the 
outline) 3.1., one, addressed as 2.2.  thou, that C.  1.  “right now,” all of the little children on 
Earth have their mind’s “Eye” fixed onto and whom they all wish B.  1.  “enthusiastically” to see 
with their physical eyes because they see him as the A.  1.  “IT” that is “doing” everything, never 
done to. 

1.  The “self.” 
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2.  Oh, come on now.  You are more clever than that.  Now listen carefully.  (Pointing out each of 
the “IT” marks in the increasingly more general order again) One man, acting but never acted 
upon, touching but NEVER TOUCHED, the personification therefore of the Action CREATING 
all QUALITY, one, addressed as THOU that right now all little children on the Earth have their 
mind’s eye fixed on and wish enthusiastically to see with their physical eyes because they see 
HIM as the “IT,” ENERGY, doing EVERYTHING, never done to.  What is that? 

1.  God? 

2.  That is the universal child-concept of “GOD.” 

1.  Oh, that’s impossible; we’d remember.  They’d tell us. 

2.  Not if all that we are interested in is only ENERGY. 

(Profound silence.)  

2.  I wonder what the connection could possibly be to dynamic learning? 

1.  Huh? 

2.  I said, “I wonder what the connection could possibly be to dynamic learning?” 

1. Oh, yes.  Yes, I wonder what it could possibly be? 

2.  Now let me see, “What is it that we could do that could reactivate the dynamic “new learning” 
learning attitude in little children for us?”  Let me think.  What do you think about this.  We get 
off by ourselves.  By a supreme force of effort of the will we get the mind’s eye to concentrate all 
of its resources upon the quintessence of what is going on right now; and, although it might seem 
like intolerable difficulty to maintain this most difficult fixation the will can take comfort in the 
fact that for all little children G... 

1.  Uh! 

2.  Can’t buy that, huh? 

1.  Listen, I think that I’m going to have to be getting along now.  I’ve got quite a few things to 
mull over and who knows but maybe real soon we’ll have the chance to take the ball a little 
further down the field.  Besides I think that maybe I might be starting to get a headache.  So, Take 
care!  See ya later!  (Getting up to go to the door) (Stopping) But say.  Language Teacher.  You 
know with how central the will in little children is to everything that your work centers around, 
you really ought to get married and start raising a few of your own.  You’d be surprised at all of 
the things that you, can learn about human nature from them.  (Leaving) (Stopping) (Getting back 
a measure of his so recently displayed bombast) And say.  Language Teacher, bachelor, hermit, 
theorist.  You might really be one of the very nicest of young men if ever anybody ever does get 
to know you.  But listen,, You are such a theorist.  Now you are looking at one man who is an 
expert practitioner in one thing.  I am no theorist about children and the will in little children, I 
have six children which I have raised up to a very interesting dispersion of child study cases.  
And Language Teacher, theorist, please just take one observation from a very tired old “Daddy,” 
even though it might blow some pet theory or other of yours all to pieces.  Here is some lasting 
advice from the “Dean of all fathers around here.”  “Whatever the will in little children is doing, 
and I can see that you have no experience vouch-safed feel for what that might be, whatever it is, 
it has absolutely nothing at all to do with the ‘most difficult human act,’ much as this might ruin 
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some of your ‘theories.’ It is poles apart from that; that is what it is.  Yes, that is what it is; it is 
‘poles’ apart.  Whatever the will in little children is doing, it is poles apart from the very ‘most 
difficult human act.’ It couldn’t be further away from it.  No.  No, I’ll tell you what the will in all 
little children is doing.  Far from doing the ‘most difficult human act,’ it is doing the very most 
easy.  Yes, that is what it is doing:  the very most easy.”  Well, goodbye again.  (Goes out into the 
hall and slams the door) 

(A minute passes.  The Language Teacher springs to his feet, tears open the door and yells down 
the hall) 

2.  (Running down to where the Physicist has gone to) Well then that’s it.  That’s it.  That is what 
they are doing.  I can tell anyone in the World how they can get themselves into the new learning 
attitude where they can learn language or anything else that they want to for that matter “as fast as 
they can see it.”  Of course.  That is what they do.  That is what I have been doing.  You see the 
will in little children does see Him as ENERGY - Energy, “the most difficult human act”; but 
they are looking at Him as MATTER - Matter, “the very most easy.”  Why I can tell anybody on 
Earth how they can “learn as fast as they can see”:  it’s easy.  Listen!  “Look to your childhood-
concept of God.  All that you have got to remember is that this is the very easiest human act.  
When you get the feeling that what you see “works always,” THAT’S THE FEELING.  Your 
mind is now racing at its fullest capacity.  Anything that gets into the will now will stick.  So pick 
up the word lists and go to town. 

1.  And you really think that it would work for me?   

2.  You’ll never know until you have tried it yourself. 

1.  And the beginning point to everything.  I mean the place where I start if I want to.  I mean 
when and if I maybe start...  I meant…  

2.  Look! 


