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Preface 

 

On August 31, 1837 Ralph Waldo Emerson delivered an oration at Cambridge, 

Massachusetts that is called "The American Scholar."  The compilers of this series of language 

books feel that that oration is their preface for the series. 

 

In that oration he both foresaw and touched upon the details of the beginning of a unique 

and dynamic "new" way of learning that would emanate from unique dynamics of the American 

Way of Life.  Both inspired by his insights and trying to live up to those characteristics which he 

intimated were the standards of this "new" American Way of Learning, the compilers of this book 

have named their authorship co-operative, "The Spanish New Learning Center."  Though 

becoming acquainted with the entire oration introduces one to the attitudes we tried to maintain as 

the book was compiled, thereby psychologically preparing one for the overall message of the 

book, there is one passage in the oration which encapsulates the whole of it for us. 

 

"I learn immediately from any speaker how much he has already lived, through 

the poverty or the splendor of his speech.  Life lies behind us as the quarry from whence 

we get tiles and copestones for the masonry of today.  This is the way to learn Grammar."  

(Bold letters for emphasis ours.) 
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INTRODUCTION 

 

The goal of this book is to set the guidelines within which you may let your imagination 

serve you most so that you may most quickly reach independence in reading, listening to and 

speaking the Spanish language. 

 

"How much does a child's imagination have to do with the speed and thoroughness with 

which the child learns his native speech?" 

 

Everything. 

 

"If you knew precisely how the imagination of a child functions in teaching that child the 

Spanish language, do you think that would help you in quickly reaching your goal of 

independence in reading, listening to and speaking Spanish?" 

 

Oh, yes. 

 

"Why?" 

 

Because then it would be merely a matter of retracing a series of childishly simple steps. 

 

"We believe that this book.  The Fastest Way To Learn SPANISH (Is To See It) is that 

series of childishly simple steps." 

 

The book is divided into two main parts.  The first part, "The Spanish Language Tool," is 

an explanation of the functioning essentials of Spanish.  After you have gone through this first 

part of the book and have practiced reading Spanish texts under the supervision of a trained coach 

for perhaps as little time as six hours, you probably will be able to read Spanish texts with your 

"Language Tool," (see page 1), well enough that you will only require the help of a coach for a 

moment now and then rather than constantly.  After some few more hours practice with the 

Language Tool you ought to be able to read Spanish independent of all outside help. 

 

The second part of the book is built around a chart, which shows the role a child's 

imagination plays in teaching the child Spanish.  This second part of the book goes carefully 

through each step of this process.  After going through this part of the book you may be able to 

reach reading independence with the Language Tool without needing a coach. 

 

In the third part of the book, entitled, "Independence," you are shown how to read the 

Spanish language independent of the Language Tool.  There you will find suggestions, based 

upon those steps, which give you reading independence, on how you may most quickly reach 

independence in listening to and speaking Spanish as well. 
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PART I 

 

THE SPANISH LANGUAGE TOOL 

 

 

The Language Tool is made up of four parts: 

 

1. Energy-Quality-Matter Charts 

2. A "Tool Card" 

3. A standard bilingual dictionary 

4. This book: The Fastest Way To Learn SPANISH (Is To See It) 

 

The Energy-Quality-Matter Charts and the "Vocabulary Surface" of the Tool Card have lists, 

which contain the 3,000 most-used words in the Spanish language.  These words will be around 

95% of the words which you will find as you read Spanish.  Off to the immediate right of every 

Spanish word on the charts you will find the English word, which the Spanish word means most 

of the time. 

 

For words that do not appear on the charts or on the Tool Card you will need a standard 

bilingual dictionary. 

 

The words on the charts are not given in alphabetical order but in their order of frequency of 

use.  To rapidly find where a word is located on the charts use the "Alphabetic Index To The 

Energy-Quality-Matter Charts," which is found on page 208. 

 

Certain of the words listed under ENERGY need to be supplemented by referring to that 

section of this book where they are explained in detail. 

 

 

The Endings Surface of the Tool Card 

 

The Endings Surface of the Tool Card has upon it endings, changes and additions which are 

added to the words listed on the charts, onto some of the words which you will find on the 

Vocabulary Surface of the Tool Card and onto the words which you will find in a dictionary.  A 

person cannot read Spanish with full understanding without precisely and clearly understanding 

what these endings, changes and additions mean. 

 

It is just that difficulty which people encounter in precisely and clearly understanding what 

these endings, changes and additions mean that takes most of the time in traditional classroom 

approaches to learning new languages.  It seems that, in general, vocabulary memorization is 

homework while classroom study for a year, two, three or more is devoted to precisely and 

clearly understanding what the endings etc. mean.  However, it is not at all difficult to precisely 
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and clearly understand what each of the endings, changes and additions on the Tool Card means 

if one only understands the "arrangement" within which they are found on the Tool Card. 

 

It has not been common practice to teach beginning students this arrangement, but it is not 

hard to understand if one remembers this fact: 

 

There have been two (rather small) groups of people, working in nearly complete isolation 

one from the other, which have come up with the TWO ideas of what language is that are used by 

nearly all of mankind. 

 

One of these groups concentrated upon the specific sounds in language and devised the idea 

of teaching language according to this "arrangement" of the endings, changes and additions 

(which are sounds) which you see on the Tool Card.  The other group concentrated upon a more 

general aspect of language. 

 

The first group consisted of men of Western Civilization who based their work together upon 

the idea that the basic unit of language is the single, isolated "sound," represented by a single 

alphabetical letter.  The second group was made up of those people of Eastern Civilization who 

joined their efforts together upon the idea that the basic building unit of language is the single, 

isolated "pictureable thought," represented by a single pictureable thought type character. 

 

If we pause for a moment to concentrate upon the differences between the two, we find that if 

we have an English-speaking person who otherwise knows no Spanish, because of the fact that 

both languages are written in Western Civilization's Latin alphabet, the English-speaking person 

could sound out every letter on a page of Spanish writing and there is a good chance that a 

Spanish-speaking person who was listening might understand the message-of the page.  Of course 

the English-speaking person would have no idea whatsoever of the intellectual content of the 

page.  If a Japanese-speaking person who did not speak Chinese, on the other hand, picked up a 

page of Chinese writing, because of the fact that these two languages do not employ the alphabet 

idea, he would have no idea whatsoever what sounds the Chinese writer would have made for his 

message (spoken Chinese is as different from spoken Japanese as spoken English is); but, because 

of the fact that both use the same system of pictureable-thought type characters, the Japanese-

speaking person will understand everything the Chinese-speaking person is thinking.  If the whole 

world wrote in Japanese we would not be able, anymore, to make the sounds of other languages, 

which employ the same alphabet, which we do; but we would all be able to understand 

everything, which everyone else is thinking. 

 

It is precisely this "universalness" of the Japanese approach that makes it possible to say that 

if only we modern Americans understand what language is through the picture which we get by 

putting these two worldwide ideas of what language is together then it is easy to understand the 

arrangement of the endings, changes and additions, then to understand exactly what each of them 

means, then to read Spanish with full understanding with the help of the Language Tool. 

 

"Why?"  

 

There are three reasons. 
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The first is that the "universalness" of Eastern Civilization's approach to language, explaining 

speech sounds by sight, is a universalness of understanding between languages. 

 

The second is that Western Civilization, with its peculiar fascination with sound and its 

intense study of language from the point of view of the sense of sound, has found these sounds 

(the endings, changes and additions) to regularly fall into this "arrangement" in every language on 

earth. 

 

The third reason is that when we modern Americans put these two approaches to language 

together, that is, explain the arrangement by sight, then the basic American point of view or 

outlook gives us a picture that explains for us everything that happens in language.  When we 

understand that, it is easy to understand the arrangement.  When we understand that, it is easy to 

understand precisely and clearly what each of the endings, changes and additions within the 

arrangement means.  And, when we understand that, we can read in Spanish with full 

understanding with the help of the Spanish Language Tool. 

 

 

Cartoons 

 

So, we have a single picture, or "cartoon" as we call it, which explains for us everything 

that happens in language. 

 

We build up to this cartoon through a series of twelve preliminary cartoons.  Each one of 

these cartoons presents us with one idea.  Each idea is, progressively, an explanation of one more 

part of language by both the senses of sight and of sound.  The twelfth cartoon is a composite of 

these twelve ideas.  It explains what goes on in language by both the senses of sight and of sound.  

It also explains for us precisely and clearly what each of the endings, changes and additions 

means.  But, still more than that, it introduces us to our final cartoon. 

 

This final cartoon explains language in one thought, the central idea of the Language 

Tool, which makes it easy to put the Language Tool into practical use. 

 

 

Energy-Quality-Matter Charts 

 

The way that we begin to build our composite cartoon is by explaining the overall 

arrangement of the words which we find on the Energy-Quality-Matter Charts.  We begin with an 

explanation of the words which we find on the chart entitled "3 MATTER." 

 

There are eight distinct and different "kinds" of words in language.  All of the words 

listed under "3 MATTER" are one of these eight kinds.  They are all "names."  These are 

frequently called "nouns" in English because in the Norman French spoken in England during the 

Middle Ages they were designated "noms."  However, since all that "noms" means in French is 

"names," in this book they are simply called "names." 

 

Still, to just call them "names" and be done with it wouldn't be much help in trying to 

understand what all of the words which go to make up this one of the eight different kinds of 

words have in common from the point of view of the sense of sight.  For this one of the eight 

different kinds of words alone, Western Civilization gives us the answer.  In Western Civilization 

they are called "substantives" or the kind of word that comes out of the human throat in a 

spontaneous reaction by human nature to "substances" we see, or "MATTER." 



 4 

 

Here at the beginning, before we have gotten very far along with our discussion of the 

"arrangement" about which we are talking, let us discuss words, since you will have to be the 

master of the words on these charts if you want to understand the Spanish language when you do 

not have the charts with you. 

 

In the word lists you will find about one-half of the Spanish words to be nearly the exact 

same as the English words.  You will find well over one-fourth to be related enough so that it 

ought to be very easy to remember them.  There will be about one-fifth, though, that are very 

different from English words.  If you wish to be the master of these words, it will be necessary for 

you to somehow memorize them.  We suggest, as the easiest way we know to memorize them, 

that you take a page from both civilizations to do it. 

 

"What is a word?"  From the time you were born, if your eyes have functioned well, you 

have seen things, a "door" for example.  As you grow you start constantly hearing a sound for that 

sight which you always see.  One day you hear the sound "door," connect it with the sight; and 

thereafter the word is yours for good.  Eastern Civilization goes with the sight that all mankind 

sees.  Western Civilization goes with the sound the speakers of a language say. 

 

"How may one take a page from both civilizations to learn the words on these charts?" 

 

We suggest, as the most effective way to learn "names," that you take the notched card, 

(you will find an outline of such a card on page 200), which will expose an English word but 

cover the Spanish word in the lists of Spanish "names" and their English equivalents (which you 

will find starting on page 159) and, covering the Spanish word, try to imagine the material picture 

that the English word seems to mean to you.  When you have a picture firmly in mind, drop down 

the notched card to expose the Spanish word.  With the same picture still in mind, pronounce the 

Spanish word, (you will find instructions to help you pronounce the Spanish Alphabet in the 

section of the book entitled, "The Sounds of Spanish and The Spanish Alphabet").  This is 

effective in memorizing in as much as you can feel that you are able to call very believable 

pictures to mind (explained further on page 199).  Of course the most believable of pictures to 

you, as you try to memorize the sounds for these Spanish "names," are the pictures of the exact 

same MATTER which you had in mind when you first learned the English sounds for them. 

 

We explain words by both the senses of sight (see the arrow going from the man's eyes to 

the house) and of sound, (see the arrow going from the man's mouth to the word "HOUSE").  

Cartoon One – page 5. 

 

"We can physically see MATTER ... out of our throats comes a 'kind' of word for 

MATTER: a 'name.'" 

 

Names would seem to account for about one-half of the volume of dictionaries.  They 

account for about one-half of the words in the Language Tool lists.  That leaves another half to 

account for. 

 

In addition to physically seeing MATTER, our lives consist of also seeing material things 

"act."  We can see people's hands; we can also see them move.  If we consider every individual 

bit of matter in existence collectively, we call this, "MATTER."  If we consider all "actions" in 

existence collectively, we call this, "ENERGY." 
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In the lists appearing under ENERGY we have the most frequently used action words in 

Spanish.  But, the way the words appear in these lists is different from perhaps every other list of 

Spanish action words that is used to teach the language. 

 

"How do these words appear?" 

 

These words are given in the form that children in every language apparently first learn 

action words.  In every language on earth it seems that children add all endings etc. onto the form 

of the action word they hear when their parents "shout" at them in such a way that they know 

their parents "really mean it."  In English a parent shouts, "Stop!"  The child will say, "He stops," 

"He stopped."  A parent will shout, "Walk!"  The child will say, "He walks," "He walked."  A 

parent shouts, "Be a good boy!"  Children, for a short while, seem universally to say something 

like, "He bees a good boy," "He beed a good boy."  This does not last long, but it seems that in 

every language on earth as children are first learning action words they add all endings, changes 

and other additions onto the word they hear when their parents shout at them in such a way that 

they know that they really mean it.  But, then, so will the adults, for all except those, which are 

generally the very most used action words (the small list of words in the lower right-hand corner 

of the words listed under ENERGY on the Energy-Quality-Matter Charts).  Adults do not add all 

endings, changes and other additions onto these words.  Spanish-speaking adults no more say the 

Spanish equivalent of "He bees" and "He beed" than English-speaking adults say such 

expressions.  Spanish-speaking adults say what corresponds to the English expressions "He is" 

and "He was."  It seems obvious what "walks" and "walked" have to do with "Walk!"  They are 

merely a "-s" sound and a "-ed" sound added onto the end of a "walk" that is not said 

emphatically anymore.  But, what "is" and "was" might have to do with "Be!" does not seem to 

be obvious.  "Are," as in "we are," is not Anglo-Saxon but Old Norse.  It seems to be a regular 

feature of the very most used "shouts" in a language that there will be blendings and borrowings 

from other languages or other alterations which appear as their forms rather than just the regular, 

standard endings which are added onto all of the other "shouts." 

 

For this reason an entire page in this book has been devoted to each of these most-used 

shouts.  On these pages you may see every one of these blendings or borrowings or other 

alterations which occur.  But, as you inspect all of these blendings, borrowings and alterations on 

every one of these pages, that is in the case of every one of these very most used shouts, the form 

of the action word which you will find on each page which gives some shape and cohesion to 

everything presented on the page is still, in every instance, the "shout."  In English, (for one 

example) we say, "I will be" and "I have been," not "I will is" or "I have wased."  Cartoon Two – 

page 7. 

 

"We can physically see 'actions,' which go to make up ENERGY ... out of our throats 

comes a 'kind' of word for these actions, which go to make up ENERGY: a 'shout.'" 

 

Shouts seem to account for about one-fifth of the words in dictionaries.  That leaves us 

still with another about three-tenths to account for. 
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"What are we able to see when the lights are turned out in a room in which we are 

sitting?"  If it is dark outside we are not able to see very much.  If light is coming in through the 

windows we can see.  But, if the windows are tightly sealed so that absolutely no light 

whatsoever is allowed into the room and then we were to ask other people in the room what they 

see, they might reply that they can't even see their own hands waving close to their eyes.  We 

could all close our eyes and "imagine" how the room looked before it was darkened.  We are still 

able to mentally visualize when a room in which we are located is completely dark.  We have a 

"mind's eye" that visualizes.  It does see.  But, disregarding our mind's eye for the present and 

thinking only in terms of our physical eyes, the people waving their hands before their eyes 

would probably all be constrained to say that they see nothing.  However, to the extent that we 

allow the ENERGY that is in Light to enter into the room, to play upon the material things in it, 

to that extent we can physically see certain qualities of these material things, their colors, etc. 

 

 To get a more graphic picture of how we can physically see qualities of MATTER when 

ENERGY acts upon MATTER, let us think of an instance when you might need to be able to 

physically see the quality of the strength of a wall that is near you.  Let us say that this is a 

situation taking place during a war and that it is vital to you to quickly see how strong your 

defensive protection is in a building in which you have sought refuge.  As you look at the wall 

you don't know whether it is reinforced concrete or plasterboard.  But, you have picked up a 

bowling ball that you have come upon; and with some exertion of ENERGY on your part you 

heave the bowling ball at the wall.  While it is still in mid-air you cannot yet physically see if the 

wall is strong or weak.  But, at the time the ball comes in contact, you can physically see the 

quality of the MATTER used to make the wall.  If the ball goes sailing through the wall the wall 

was "weak" plasterboard.  If the ball comes bouncing back, it was "strong."  Cartoon Three – 

page 9. 

 

In this cartoon we show ENERGY acting upon MATTER.  The ENERGY is represented 

by the cloud of exploded gunpowder that has fired the iron cannonball at the MATTER:  the 

block wall.  Before the cannonball actually comes in contact with the wall we can't physically see 

whether the quality of the wall is that of a "strong" block wall or of a cleverly designed but 

"weak" stage prop.  However, at that instant when the iron ball comes into physical contact with 

the wall, we can physically see the quality of the wall:  it is strong.  So ... 

 

"When ENERGY acts upon MATTER we can physically see QUALITIES OF MATTER 

... out of our throats comes a 'kind' of word for QUALITIES OF MATTER." 

 

These are the words listed under the "III" which is under QUALITY on the charts.  They 

seem to compose about one fourth of the words in dictionaries. 

 

We have accounted for about one half, one fifth and one fourth of the words in 

dictionaries, explaining a "kind" of sound out of our throats by a "kind" of sight which we see.  

About one half, one fifth and one fourth total 95%, so we still have a short way to go.  The words 

listed under the "II" which is under QUALITY are still to be accounted for.  Because they tally up 

to about one-thirtieth of the words on the Energy-Quality-Matter charts they may amount to the 

same fraction of words in a larger dictionary. 

 

In order to get the point of this "kind" of word across quickly and well, it was decided 

that a cartoon be made of a far-fetched situation which could dramatize the point.  The situation is 

the war of the future.  The combatants bring mobile laser-beam units into invaded territories.  

Cartoon Four – page 10. 
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 The beam is infra-red; that is, it is beyond the visible spectrum.  When the people are 

asked what they see as the path of this highly directed form of ENERGY is shot around in plain 

air, they respond that it does not seem that they see anything. 

 

However, when some MATTER, such as the steel pole shown in the cartoon, gets into the 

pathway of this highly directed beam of ENERGY, then it is possible for people to physically see 

the QUALITIES OF (this) ENERGY and out of our throats comes a "kind" of word for 

"QUALITIES OF ENERGY." 

 

"When MATTER gets in ENERGY’s way we can physically see QUALITIES OF 

ENERGY ... out of our throats comes a 'kind' of word for QUALITIES OF ENERGY." 

 

Reviewing what we have done so far—we can physically see MATTER, and out of our 

throats comes a "kind" of word for MATTER:  names.  We can physically see actions, which go 

to make up ENERGY; and out of our throats comes a "kind" of word for these actions which go 

to make up ENERGY:  shouts.  When ENERGY acts upon MATTER then, and only then, can 

human beings physically see QUALITIES OF MATTER; and out of our throats comes a "kind" 

of word for QUALITIES OF MATTER.  When MATTER gets in ENERGY'S way then, and only 

then, can we physically see QUALITIES OF ENERGY; and out of our throats comes a "kind" of 

word for QUALITIES OF ENERGY.  Cartoon Five – page 12. 

 

"We can physically see MATTER.  We can physically see actions, which go to make up 

ENERGY.  We can physically see WHAT IS GOING ON BETWEEN THEM:  QUALITY." 

 

 

The Vocabulary Surface Of The Tool Card 

 

With about one-half, one-fifth, one-fourth and one-thirtieth of the volume of a dictionary 

accounted for, we have accounted for all of the volume of a dictionary except for perhaps one 

leaf.  That one leaf would contain the four lists of the four different "kinds" of words that we still 

have not accounted for which we find on the Vocabulary Surface of the Tool Card.  The total 

number of words in these four lists is only 85, but they present us with a real difficulty. 

 

We are in the midst of an explanation of speech based on both the sense of sound and the 

sense of sight.  We have explained the entire volume of a dictionary except for one leaf by 

explaining kinds of sounds out of our throats by kinds of things, which we physically see.  "Can 

human beings physically see anything besides ENERGY and MATTER and what is going on 

between them?"  It would seem, by definition that is all that human beings physically see.  "But 

then if that is all that we can physically see, what can the four 'kinds' of words that we haven't 

accounted for yet be for?"  If, just by definition, all that we can see is ENERGY, MATTER and 

what is going on between them, these four remaining "kinds" of words are a threat to the whole 

idea of an explanation of speech sounds by our sight.  If it did seem most convincing up to this 

point, explaining almost all of a dictionary by different kinds of sounds for different kinds of 

things which we physically see, one might well ask, "Since there is only one leaf of the dictionary 

left, how much would it suffer if that one leaf were just left out?" 
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"Just how important are these 85 words to language?"  The computer count on which the 

word lists in the Language Tool are based show these 85 words to amount by frequency to be one 

word in every three used in this language.  So, they are not at all unimportant.  On the contrary, 

though being but just a few words in a big number of words from one point of view, from another 

point of view they are 1/3 of the language.  So we can't just leave them out. 

 

"But, then, what can we do?"  It was Oriental Civilization's idea to explain language by 

the sense of sight.  They think that they know what they are doing.  It seems like it would be 

giving up without even trying if we didn't even consider asking them how they are able to think 

the way they do.  However, we must be most observant about this.  The decision by the two major 

divisions of mankind to base their explanations of speech upon two different human senses was 

one of the first steps in their separation.  We would do well, therefore, to try to find our way from 

this point with a consideration of nothing less than the essential difference between Eastern and 

Western Civilization.  If we can discover precisely what that difference is we will know why the 

Orientals think they are doing the right thing even though it is different from the way that we do 

things.  Understanding their point of view will give us insight into explaining these last four kinds 

of words by the sense of sight. 

 

It was Rudyard Kipling who said, "East is East, and West is West, and never the twain 

shall meet."  For a number of generations this expression has appealed to people of Western 

Civilization as representing the way that things are:  that there is an irreconcilable difference 

between the two.  Let's be subjective.  "Why do you think that that expression found such a wide 

acceptance among the people of Western Civilization?"  "Why do you think that the people who 

accepted it felt that it represented the way that things are?"  "What do you, yourself, feel to be the 

essential difference between Oriental Civilization and your civilization?"  With these subjective 

questions in mind, let us compare Eastern Civilization's explanation of language with the Western 

approach to see what insights we can find that could help us to explain these last four kinds of 

words by the sense of sight. 

 

We know how Oriental Civilization's writing system is based upon the sense of sight 

rather than the sense of sound.  All of the different languages that use this system are able to 

agree upon the same pictures in the system to represent the different words in their respective 

languages.  This agreement upon things seen in the physical world is characteristic of Oriental 

Civilization, but when they get to these 85 words they do something totally different from the 

course of Western Civilization.  "What do they do?" 

 

The classic Oriental idea of a word is that of a "picture frame" into which one places a 

picture.  For examples, one could place the picture of a house into the picture frame to be the 

word "house," the picture of a speeding vehicle into the picture frame to be the word "go" or the 

picture of a block wall with a missile bouncing off of it into the picture frame to be the word 

"strong." 

 

"But, what kind of a picture is put into the picture frame for these last four kinds of 

words?"  "Does this answer, which Oriental Civilization gives, seem to you to be 'essentially 

different' from the kind of answer which you would expect from your civilization?"  Throughout 

history these kinds of words have been called "empty words," (or "a picture frame without a 

picture inside of it").  An Oriental might say, "They are words, to be sure; but we don't know 

what picture is supposed to be put into the picture frame!" 
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Oriental Civilization as much as apologizes that it does not know what these words are.  

It seems to be the furthest thing from the nature of Western Civilization, itself, to apologize for 

things like this.  Western Civilization says that it knows exactly what these words are and handles 

them in a very business-like way, but here we see a beginning of difference emerging between the 

natures of these two different civilizations. 

 

"What is the 'essential difference' between Eastern and Western Civilization?" 

 

Let's say that you were an English or American sea captain of over one hundred years 

ago, before Western thought so changed the Orient.  Let's say that you have made good friends 

with an Oriental family that has taken the Western sea captain into their home to help him back to 

health from a very serious sickness.  You are feeling fine again and very grateful to these people 

who have all been so kind in helping you.  Since you have become well again they have felt 

triumphant for the part, which they have played in healing this personality who has meant so 

much to them.  They come to you in confidence and inform you that Buddha has shown great 

favor on you.  They suggest that so as not to do anything, which would hint of any ingratitude to 

"Him," that you begin to participate with them in ministrations upon the local idol in the town 

square.  You wouldn't want to hurt their feelings for the world.  You have reservations about 

starting in on anything, "just to go along with the gag," wherein there would be a real hazard that 

you would betray your sentiment that you really think it is just a farce.  "What do you say?" 

 

"Wherein is it that our civilization has differed from Oriental Civilization?"  We have 

seen that the way in which Western Civilization has behaved with these last kinds of words is 

essentially different from the way in which Oriental Civilization has behaved with them.  If it can 

be fairly said that Oriental Civilization is primarily concerned with the external, physically-seen 

world, then it would seem (by contrast) that it could be fairly held that all that Western 

Civilization has been is an appeal to the inner man.  After a comment upon the "inner man" we 

will find wherein the differing behavior of Western Civilization, in contrast to Eastern 

Civilization, with these last 85 words gives us the clue, which we need to explain them by sight. 

 

The "inner man."  The Greeks explained that the physical body has a "psyche" within it.  

All humans are most aware of their "mind's eye"; they are very aware of what that eye sees when 

they dream.  We have an inside "ear" also, our "memory's ear," with which we afterward recall 

things heard.  We have a "memory's nose" and a "memory's taster."  Moreover, we have 

"memory's feelings" throughout our bodies.  The inside man or "psyche" of the Greeks is the 

"anima" of the Romans.  To the Romans the "anima" is the inside part that moves the body, the 

outside part.  Everything with an "anima" is an "animal."  The expression used in the old 

language of England was "ghost."  We still use it to say, "he gave up the ghost."  In the Middle 

Ages another Old English word, "soul," was used for it.  Often today people use the word "spirit."  

The point here, in this discussion of the matter, is that all people are most aware of that "eye" 

which we all have within our heads and what it sees, especially when we dream. 

 

Think about this for a moment.  "Do you ever recall seeing something in your dreams that 

made you talk in your sleep?"  Or, "Do you remember ever seeing anything in your dreams that 

made you call out or otherwise produced any sound coming out of your throat physically?"  If so, 

that was a sound that came out of your throat for something that you were seeing with your inside 

eye. 



 15 

There is a difference between the way that our mind's eye works and the way that our 

physical eyes work.  Our physical eyes work sometimes; and at other times, when asleep, we 

aren't conscience of them working.  However, our inside eye works while we are awake, we can 

visualize things just by thinking about them; and it works while we are asleep.  Our physical eyes 

work sometimes, when we are awake and when there is light.  Our inside eye works always.  We 

can therefore speak of our physical eyes as our "sometimes eyes" and of our mind's eye as our 

"always eye." 

 

Now to see how the behavior of Western Civilization with these 85 words gives us the 

clue to explaining them by sight.  Western Civilization differs from Eastern Civilization in that, 

by contrast, all that it is an appeal to the inner man.  The "inner man" has an "inner eye."  This 

"inner eye" is an "always eye."  It also sees things for which sounds come out of our throats.  Our 

85 words are "always words."  We use them all of the time.  They make up one word in every 

three that we use.  So, sounds come out of our throats for that which our "always eye" sees; and 

here we are with the need to explain the reason why human nature reacts spontaneously with 

these four kinds of "always words." 

 

"Do these 'always words' come out of the human throat as a spontaneous reaction by 

human nature to what our 'always eye' sees?"  If we can explain these different kinds of "always 

words" by different kinds of things our "always eye" sees, then we can explain all of the words in 

speech by the sense of sight.  Then, if we can explain every kind of word that comes out of the 

human throat as a kind of spontaneous reaction on the part of human nature to a kind of thing it 

sees, we will see how the basic American point of view or outlook gives us the picture which 

explains for us why everything in the arrangement of the endings, changes and additions works 

the way that it does. 

 

We know the kinds of things which our "sometimes" eyes see for which we react with 

"sometimes words."  Our "sometimes eyes" see "ENERGY, QUALITY and MATTER."  Let us 

now explore what we know our "always eye" sees and see what relationship we can establish 

from that to the "always" kinds of words. 

 

 

"Always Words" and Sight 

 

"What is it that the 'always eye' sees?"  The "always eye" works when we are awake; it 

works when we sleep.  When we are awake we usually concentrate primarily upon that which we 

are seeing physically.  However, when we sleep we concentrate exclusively upon that which our 

mind's eye sees.  Therefore, by explaining that which our mind's eye sees as we see dreams, we 

could get a good insight into what it is that our "always eye" sees all of the time. 

 

"What is it that our always eye sees as we see dreams?"  Since this is a thing that people 

experience individually, we have to communicate one with another in order to see if the 

experience has features that are common with that of other people.  "What do we see in our 

dreams?"  "Is the following something with which you can identify?" 

 

Dreams seem to be, in general, a rather suspenseful series of dramas in which we find 

ourselves involved.  The germane thing, in this explanation of our dreams, is that the scenes in 

which the dramas take place are generally readily identifiable.  "How frequently is the scene of 

the drama the home of your early childhood or the neighborhood of your childhood?"  "How 

frequently is the scene that of the hometown of your youth?"  Perhaps you have spent some time 

in a variety of places after you were grown.  Perhaps the scenes are a mixture of tall buildings 
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from large cities you have visited with the natural features of the landscape of your comparatively 

smaller hometown.  Perhaps there will be such identifiable incongruities as palm trees and snow, 

which are both features of places, which you have come to know.  Perhaps the scene will be a 

flashback to one you experienced as just a small child but so vivid and detailed that it surprises 

you as you think about it later.  The years have passed, but suddenly you are right back doing the 

exact same thing you may have been doing twenty years ago—so much so that you marvel at the 

way the scene has been retained right down to the tiniest detail. 

 

"What is it that our 'always eye' sees?"  

 

Everything that we have ever let in through our physical eyes!  

 

"When is this the case?"  

 

Always—that is our memory! 

 

You may see a face on the street which you haven't seen for years.  The features may 

have changed considerably; but, regardless, you recognize the face instantly. 

 

If you close your eyes and then reopen them upon the same scene, your inner eye would 

experience no shock at what it sees.  However, if you closed your eyes upon a scene and then 

something was suddenly, inexplicably changed when they were reopened, your inner self would 

experience a shock. 

 

Let us now talk about exactly what our inner eye sees in dreams that so affects us that a 

sound comes out of our throats for it. 

 

In order to get the point across quickly and clearly, let us use a perhaps far-fetched or 

ludicrous situation of a "scream-" (there is a sound coming out of the throat) "-ing nightmare" 

(there is something seen with the mind's eye for which a sound comes out of one's throat). 

 

Let us say that as a present for his fifth birthday a certain father took his little boy to the 

zoo.  However, he made a mistake.  He took him up to the big cat cages just at feeding time. The 

keeper has thrown a big piece of meat into the tigers' cage right in front of the little boy of our 

story.  All of a sudden a huge tiger, four feet high at the shoulder, springs across the cage with the 

agility of a small cat, pounces on the meat, opens his mouth so as to widely expose his many 

long, sharp teeth and then sinks them powerfully into the meat.  The little boy staring up through 

big, thick bars is nearly transfixed.  He is like a mouse next to this mountain of murder that has 

come jumping over to where he is.  The father, seeing the way that his boy is staring up in 

disbelief through the bars at the tiger eating his meal, can see that this is not good; it is 

unwholesome; it could give the little boy bad dreams.  Therefore the father takes the boy by the 

hand and leads him off to another part of the zoo.  But as he does the boy is looking back over his 

shoulder to once more see that tiger sink his long, sharp teeth into the soft meat. 

 

Then the father and son come home.  The little boy is fed and put to bed.  He closes his 

eyes.  Soon his eyes are seeing again; and before long what comes jumping into things but that 

tiger, only this time there are no bars between them.  The tiger still has those same long, sharp 

teeth, though; and those long, sharp teeth go into soft meat; and that is what our little boy is made 

out of; so he puts two and two together and runs. 
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He has an idea.  Humans can get up the side of buildings by climbing with their hands 

and feet up the clinging ivy or just by pulling themselves up from one window sill to another.  

Everybody knows that cats can't do that, so he does and gets away from the tiger. 

 

He gets to the top of the building.  The tiger is still down at the bottom, just milling 

around.  He is not scared anymore.  This is not a bad dream.  He got away.  So, he picks up a 

stick lying on the roof of the building and throws it down at the tiger.  It hits him. 

 

Now the tiger comes inside the building and starts climbing up the stairs.  The little boy 

must think fast.  He remembers seeing people like Superman on television who can fly.  He tried 

it once in a dream, and it seemed to work.  Everybody knows that cats can't fly.  So he tries it and 

somehow gets over to the top of another tall building.  He got away, and as long as he gets away 

it is not a bad dream.  "When is it a bad dream?"  When he does not get away. 

 

The scene has suddenly changed.  He is somehow in the very sub-basement of that first 

tall building now.  There is bedrock below him and thick concrete walls on both sides of him as 

he hides in a corner behind some barrels and other things stacked around there in warehouse 

fashion.  Then, suddenly, in the pale yellow light of the stairway at the far side of the basement, 

"What does he see coming down the stairs but that tiger!"  Now the tiger comes straight over to 

where he is.  However, his teeth are still three feet away.  It still doesn't have to be a bad dream.  

Maybe the tiger still can't see him and is just waving his big, sharp teeth around in the air.  But, 

here come those teeth down closer to him:  soft meat.  But still, it doesn't have to be a bad dream.  

The little boy could still fly up, over the room, out the stairway, away and be gone.  Or, maybe 

the tiger is just sniffing him. 

 

But, a tooth comes closer and closer and closer.  "When is it a bad (meaning when the 

yell comes out of his throat that wakes up his parents) dream?"  When the tooth "touches." 

 

These seem to be the most used "kind" of words in language. 

 

The small list of words at the top of the Vocabulary Surface of the Tool Card seems to be 

the most used "kind" of words.  "What are they?" 

 

In Western Civilization they are called "pre-positions" because when one writes from left 

to right with alphabetical letters, a lot of the time these words will be "positioned" immediately 

"pre-" or "in front of" a word for MATTER.  However, they are not always "positioned" "pre-" or 

"in front of" words for MATTER.  Sometimes they are "positioned after."  So then, they really 

aren't "pre-positions."  But even if they were, that still wouldn't be any help in trying to explain 

what they are by the sense of sight.  "Exactly what are they?" 

 

"The tiger's tooth goes into the meat."  "Now he pulls it out of the meat."  "You place 

your pen on the table."  "It falls onto the floor."  "Just exactly what are the words that make up 

this 'kind' of word?"  Well, all that they are is just the very few ways, (there are only sixteen 

which are really used at all in Spanish), that our always eye "always" sees ENERGY touch 

MATTER; and it always happens in just these same few ways: "into," "out of," "on," "onto" etc. 

 

All that these few most used words are, is just the very few ways that our always eye 

"always" sees ENERGY touch MATTER, (the point is that our always eye always sees ENERGY 

touching MATTER in these ways; this is the reason why the drama is suspenseful always), so 

much so that human nature within us spontaneously reacts with a kind of sound from out of our 

throats for these very few ways that our always eye "always" sees ENERGY touch. 
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Cartoon Six shows the "inner man" reacting with "on" as the "always eye" of the inner 

man sees ENERGY touch MATTER. 

 

Next, we come to that group which seems to make up the second most used "kind" of 

words in language.  To illustrate this kind of word we could use as our example the instance of a 

child who has not yet had his eyes open on life for a very long time.  He notices many big, 

benevolent forms walking around him; but before long he starts to notice a "quality" difference 

between them.  He notices that half of them always seem to have long hair and wear skirts, while 

the other half always seems to have shorter hair and wear trousers.  In the Spanish language all 

"names" are considered to be either "male" or "female," for a very specific reason to which we 

will come later.  The point here, when the small child learns the word "he" (the most used word 

on this list), of course cannot be that he has been able to physically see all of the "he's" in 

existence (many of which are listed as the "male names" under MATTER).  "Well, then, what is 

the point?"  It is that these words are for qualities that our always eye "always" sees, so much so 

that human nature within us reacts with a "kind" of word out of our throats that names an entire 

class which shares this quality in common. 

 

The word "he" is a name for an entire class of things which share the quality of "he-ness" 

in common.  Here the point requiring emphasis is the fact that these are qualities that our always 

eye always sees; they are always with us—in our memory.  For example, "he" is for a quality that 

the child's always eye always sees; he is always a "he"' no matter when awake or in all of his 

dreams. 

 

In Cartoon Seven we see how humans react with a word out of our physical throats for a 

quality which the always eye of the inner man always sees.  This kind of a word is for the 

qualities which our always eye always sees, so much so that human nature within us reacts with a 

"kind" of word from out of our throats that names an entire class of things which share this 

quality in common:  "he" is for the antlers on the bull elk, no hair behind a child's head, the mane 

of a male lion or the long beard on the old man. 

 

We have now raised our total of kinds, of words, accounted for by kinds of things seen to 

six. 

 

The words in the smallest list on the Vocabulary Surface of the Tool Card are not 

conversational words like those in the other seven lists.  If out on a hike a person were to fall and 

get hurt, the cry of "Oh!" of course is not to notify people that may be beyond earshot; this is just 

a spontaneous reaction to the situation.  All of the words in this smallest of the lists are among the 

most spontaneous of words.  There need be no premeditation, but rather they just come as natural 

reactions, without thinking, to situations. 

 

We do this from birth, and these are essentially the same in all languages.  This "kind" of word 

includes laughter, crying etc; and, since it is essentially the same in all languages, it can be 

thought of as a universal language, a language all of its own: crying means the same in every 

language, as does laughing.  These words don't need to be conversational, as they come out of our 

throats when we are by ourselves; but they very definitely do have most specific meanings. 
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With the eighth group considered as not necessarily conversational, we have only one 

"kind" of conversational words left to account for.  That is the list which is the lowest of the three 

larger lists on the Vocabulary Surface of the Tool Card. 

 

 It seems at this point that a likely observation, before considering this last kind of 

conversational word, is the fact that presents itself to us in Cartoon Seven.  We have accounted 

for the bulk of a dictionary by the ENERGY, QUALITY and MATTER, (shown in the boxes 

across the top of the cartoon), which our "sometimes" eyes see sometimes.  We have accounted 

for two of the three small lists of conversational words, which make up such a huge percentage of 

words that are said, by accounting for the ways that our "always eye" "always" sees ENERGY 

touch and by accounting for those words each of which is for a QUALITY which the "always 

eye" "always sees" (see the two boxes in the upper left portion of the cartoon).  "Would you think 

it significant if this last kind of conversational word were for 'MATTER somehow seen always'?"  

Then, all that conversational speech would include would be words for ENERGY, QUALITY 

and MATTER seen "sometimes" and words for ENERGY, QUALITY and MATTER seen 

"always."  Such an explanation as that will give us our "picture" which explains why everything 

in language works as it does. 

 

However, this last kind of conversational word, which on the surface might seem so 

easily explained, will in reality require us to pretty well exhaust our capabilities for logical 

explanation in order to be able to account for it as a spontaneous reaction on the part of human 

nature within us with a kind of sound out of our throats for a kind of thing seen. 

 

We have found a useful employment for the phrase "human nature reacts."  "What do the 

World's civilizations, which have provided the material with which we have worked to this point, 

tell us of what it is thought that 'human nature' is?" 

 

To the Greeks the "psyche" is what makes the body go.  Within the "psyche," however, 

people have a "nous" which makes the "psyche" go.  The Greek "nous" will be the Roman or 

Latin word "mind."  Old English for "mind" was the "will," still used very much in contemporary 

expressions such as, "to use one's will-power."  Quite often today we refer to this as one's 

"intelligence." 

 

"Why will we need to exhaust our capabilities for logical explanation in order to account 

for this last kind of conversational word as a reaction by human nature to a kind of thing seen?" 

 

The person who devised this "arrangement" of which we have been speaking was the 

Greek, Aristotle, so far back as is generally known.  The first reference to the word that is used 

today to name the "arrangement" is to be found in his treatise, "The Poetics."  At the place in that 

treatise where he gives the name that is today used for the arrangement, he also gives names 

which are to this day used in Western Civilization to name the different "kinds" of words of 

which we have been speaking. 

 

Down to the point to which we have come, these names which Aristotle used don't of 

necessity invalidate the idea of explaining words by a reaction of the human mind to a thing seen; 

but at this point the circumstances change. 
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Once again, if we ask ourselves, "What is a word?" we could say, "We see something for 

which we hear a sound."  Eastern Civilization addresses itself to the sight which all mankind sees.  

Western Civilization addresses itself to the sounds which the speakers of a language say.  

Aristotle was a man of Western Civilization.  For him the point was how the speakers, (adults), 

seem to use a word, not what might be going on in the mind of a child, before he learns the word, 

which causes him to learn it. 

 

So, to this point the names that Aristotle devised or used do not of a necessity invalidate 

the Oriental approach to language, which holds the basic unit of language to be the single 

"pictureable-thought" type character.  However, as Aristotle devises the name which he does to 

describe this last kind of conversational word, he gives them this name, used by Western 

Civilization down to this day, "con-junctions," with the idea that the only reason he can see that 

adults use these words is "to join" ("-junction") one word "with" ("con-") another, introducing at 

this point then the thought that deals an almost overwhelming blow to the whole concept of 

explaining language by pictureable thoughts, since the idea is that ALL that people use this kind 

of word for is to join one word with another and that other than that THEY HAVE 

ABSOLUTELY NO PICTURE—NO MEANING—WHATSOEVER.  He says that they "are 

sounds WITHOUT MEANING." 

 

Now, the Chinese were apologetic about not being able to come to a precise 

understanding on exactly what picture it was that was seen to which a word of this kind was a 

reaction (the expression "empty word" being ever available in difficult times), but it never 

dawned on them that there WOULD BE ABSOLUTELY NO PICTURE WHATEVER; that 

would invalidate their whole civilization.  So, working in nearly complete isolation from the 

Greeks, they came up with an idea that is going 180 degrees in the opposite direction from that of 

Aristotle's.  Far from saying that there was no picture at all, the whole momentum of their 

civilization brought them to think that as all mankind is born, the human mind is concentrating 

upon something; and, in order that it may keep up the concentration, it reacts with a "kind" of 

sound out of the throat which makes it possible for the mind's eye to keep up the concentration. 

 

The two civilizations could not be more absolutely at odds.  One says, "No meaning 

whatever."  The other says that apparently something means so much, is so important to the 

human mind that the human mind of all of mankind is born concentrating upon it. 

 

But, Oriental Civilization doesn't tell us what this something might be (see the large 

question mark in Cartoon Eight). 

 

Just by having the two civilizations in total conflict upon a point does not answer the 

question.  Oriental Civilization does not give us the answer to what that something could possibly 

be which is so important to human nature that the human mind is born concentrating upon it. 

 

So the old super-giant of languages, Chinese, will not give us the clue which is needed to 

give us "MATTER always" (see Cartoon Eight).  However, there is a new super-giant among 

languages, which will. 

 

One Chinese Language may have the largest number of speakers of any single language.  

However, it is not a member of the largest family of languages.  Indo-European languages have 

more speakers than the number of people who speak the, about, 100 Languages of China. 
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Among Indo-European languages there are more people who speak the "European" languages 

than those who speak the "Indo-" types.  The biggest group of languages among the European 

languages are the Germanic languages.  The language which has the biggest number of speakers 

among the Germanic group of languages is English.  So English is the biggest of the biggest of 

the biggest of the biggest. 

 

  It is not the fact that English has achieved this rank nor just the reason (all by itself) why 

it has, but it is the effect that that reason has upon all civilization in our day that gives us the 

needed clue.  "What is that effect?"  Let us look at both the reason and the effect. 

 

There are well over 300,000,000 people who speak the English language as their native 

tongue.  In the 1500's there were only some 3,000,000 people living in England and much less 

than 1,000,000 living elsewhere in the British Isles where English is spoken.  This growth from 

some 3,000,000 people to well over 300,000,000 native speakers in just 400 years must be 

without any parallel in human history.  “What has been the reason for this growth?”  North 

America has been peopled by about 250,000,000 people who speak this language. 

 

"What is the reason that this growth of English-speaking people in North America has 

had such a great effect on all civilization that it gives us the needed clue to what it is that is so 

important to the human mind at birth that it reacts with a kind of word from out of our throats to 

help the mind's eye keep up the mind's concentration upon it?"  The reason and the effect are that 

the way that the English-speaking mind relates to the material "existence" has proved itself to be 

so much more powerful than other ways Civilization has known that it has replaced them.  "What 

is the way that the English-speaking mind relates to the physical 'existence'?"  It is the word 

"free." 

 

A man is "free" when the "matter" to which his "will" holds ownership is his forever:  the 

concept of the "fee simple freehold" of Northwest Ordinance fame by which the families of North 

America own the lots which their houses are built on.  That is, they don't revert to any 

government but descend to one's heirs.  Or, the people own their land in the same way that they 

own their own ("material") flesh.  The details of the effect that this kind of a land would have 

upon the world we will consider after first introducing our clue.  It is what the English-speaking 

mind did with the word "matter." 

 

"Matter" is a French word introduced into English with Norman French feudalism.  In 

French it is a MATTER word, that is, a "name."  Now, the English-speaking mind, relating itself 

to the physical "existence" by the word "free," (meaning:  one is free when the "matter" to which 

one's "will" holds ownership is his forever) took the French name, "matter," and changed it into 

the ENERGY word used to mean "important," as in the phrase "that matters."  Even more than 

this is what the English-speaking mind did with the French word "immaterial."  It changed to 

mean "unimportant."  Neither "matter" nor "immaterial" have either of these meanings in French. 

 

At the time of the American Revolution Samuel Johnson, in England, was preparing a 

large dictionary of the English language.  When he came to the meaning "unimportant" for 

"immaterial" he made a most interesting comment.  Speaking from the viewpoint of the orthodox 

logic of the feudalism of the Middle Ages he said, "This significance of the word has crept into 

the conversation and writing of barbarians, but ought to be utterly rejected."  The entirety of the 

feudal civilization of Europe's Middle Ages is based upon certain "immaterial" goals after which 

all of the people are supposed to be seeking (Saint Augustine's "City in the Sky" for example).  

To say that "immaterial" things are "unimportant" is to do away at a word with the entirety of 

Europe's immediately previous civilization.  On considering Johnson's viewpoint one grasps the 
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reason for the energy in his comment on this significance, "unimportant"; but the commentator, in 

the Oxford English Dictionary, says, after observing Johnson's sentiment on this significance of 

the word "immaterial," that, nevertheless, it must be accepted as the common significance of the 

word after the year 1528—the time of Cardinal Wolsey's fall and the beginning of the ascent of 

Parliament to rule in England. 

 

Johnson's dictionary felt that this significance of the word had crept into the speech of 

barbarians, but then many with him in England felt that the Americans throwing out the rule of a 

sovereign were behaving like barbarians.  But, nonetheless, what the Americans did so ignited the 

world who knew what they were doing that the American Revolution touched off the French 

Revolution.  The French Revolution in turn touched off the Russian and Chinese Revolutions 

(Karl Marx said that all revolution comes from America). 

 

"What has been the effect upon all civilization in our day of the way that the English-

speaking mind in North America relates itself to the physical 'existence'?"  The effect has been 

that all civilization has asked itself, "What is civilization for?"  The answer has been, "To provide 

the needs of mankind."  "How?"  "Mankind must work."  "How?"  "Together."  "By which 

system?"  The answer of our times, "By that system which seems to get closest to harness the 

most natural human energy." 

 

The world, after the American Revolution, has seen that man will work so much harder to 

be "free" than he will for anything else that mankind has ever heard of, than for any of the 

"immaterial" goals of feudalism for example, that such a thing as feudalism has disappeared from 

the face of the earth. 

 

Americans call it the "Common Law" the way that "we the people" of the U.S.A. have 

from the beginning owned the "public domain" of their continent "in common."  Marxists call it 

"Communism."  Americans call it being "free."  Marxists call it "dialectic materialism" (or, all 

that the common people really want, enough to really work for them, are material goals).  

However, long before Marx, long before his definitions, long before the word "dialectics" came 

to the north of Europe, the English-speaking people have had their word, "free." 

 

"What is it that the human mind concentrates upon naturally at birth, so much so that it 

reacts with a "kind" of word out of our throats to help the mind's eye keep up the concentration?"  

The whole world, at this time in history, says that the primeval English language concept "free," 

the way the English-speaking mind relates to the material "existence," gets closer than anything 

else the world has ever heard of to being the actual full powers of the natural human mental 

energy with which all mankind is born.  (Cartoon Eight shows this natural human mental energy, 

the "mind" of man, to the left of the "inner man.") "What is it then that the human mind 

concentrates upon at birth (see the large question mark in Cartoon Eight)?"  The English-speaking 

mind says that unless somehow, someway MATTER is involved, it is "immaterial," 

"unimportant," that it "doesn't matter."  "Well, this is 'importance' itself; this is what the human 

mind is concentrating upon at birth, so much so that it reacts with a kind of word from out of our 

throats to help our mind's eye keep up the concentration!" 
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Our clue:  the whole world, that is both of its two great civilizations, has accepted the 

English-speaking mind's relation to the physical "existence" in preference to all others. 

 

If we do this as individuals then we say, "If it is importance itself then it cannot be 

'immaterial.'" The English-speaking mind says that unless somehow, someway MATTER is 

involved, it is unimportant.  "MATTER must somehow, someway be involved."  To be most 

English-speaking we could say, "It must be that which always matters to the human mind."  Or, 

we could say that the human mind reacts with this "kind" of word from out of our throats so that 

the mind's eye can keep up its concentration upon that which always matters to the human mind 

or upon that which must somehow, someway be "MATTER always." 

 

 

The "Arrangement" 

 

If we as individuals are able to accept what the whole world's acceptance has given us as 

our clue (outlined in the last paragraphs above), then we say, 

 

Whenever the human mind looks out through our physical eyes to physically see 

MATTER, so much so that it reacts with a sound out "of our throats for it, a name, it has to be 

looking at it out through our mind's eye, our memory's eye, our always eye, which always sees 

ENERGY, QUALITY and MATTER and sound comes out for each."  (See page 27.)  Or ... 

 

We would say, "Whenever the human mind looks out through our physical eyes to 

physically see ENERGY, so much so that it reacts with a sound out of our throats for it, a shout, it 

has to be looking at it out through our mind's eye, our memory's eye, our always eye, which 

always sees ENERGY, QUALITY and MATTER; and sound comes out for each."  (See page 

28.)  Or ... 

 

"When the human mind looks out through our physical eyes to physically see what is 

going on between ENERGY and MATTER: QUALITY, so much so that it reacts with a sound 

out of our throats for it, it has to be looking at it out through our mind's eye, our memory's eye, 

our always eye, which always sees ENERGY, QUALITY and MATTER; and sound can come 

out for each."  (See page 29.) 

 

That is the "ARRANGEMENT." 

 

All that the "arrangement" is, for all of the "endings, changes and additions" in any 

language, is just (see Cartoon Eleven) words for ENERGY, QUALITY and MATTER with 

"endings, changes and additions" which show ENERGY, QUALITY and MATTER. 

 

Cartoon Eleven is a composite of all of the previous cartoons.  It demonstrates for us one 

of the ideas that lets us understand precisely and clearly what each of the endings, changes and 

additions within the arrangement means.  That idea is the one just expressed in the previous 

paragraph. 

 

Look at Cartoon Eleven.  It is well for us to try to put it very graphically into our 

memories for all of the use that we put it to as we use the Language Tool. 

 

This idea of Cartoon Eleven is that the inner man puts endings, changes and additions 

onto the words for the ENERGY, QUALITY and MATTER that the sometimes eyes see 

sometimes to show the ENERGY, QUALITY and MATTER that the always eye sees always. 
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We take the next step toward applying this idea to practical use as we see that Cartoon 

Twelve shows us the exact same idea but only uses different words for this idea. 

 

Take a word in one of the various boxes in the grid work of Cartoon Eleven and relate it 

to the word or words in the corresponding box in Cartoon Twelve.  Both expressions will just be 

two different ways of saying the same thing.  It is only that the words in Cartoon Twelve are 

better suited for explaining how we add on endings, changes and additions in language than the 

words in Cartoon Eleven.  We say that endings, changes and additions are added onto words for 

ENERGY, QUALITY and MATTER to show "1. action" (rather than ENERGY), "2. Classes" 

(rather than QUALITY—we divide things into classes by their QUALITY) and "3. Individuals" 

(or "material individuals" rather than MATTER). 

 

These are the things for which endings, changes and additions are added on in this 

"arrangement" which we find in languages: to show "action," "classes" and "individuals." 

 

We have made a chart out of Cartoon Twelve which shows us how we add endings, 

changes and additions onto words to show "action," "classes" and "individuals."  As we proceed 

through this chart we will see how Cartoons Eleven and Twelve together show us the other idea 

that we need to know in order to precisely and clearly understand what each ending, change or 

addition on the Endings surface of the Tool Card means. 

 

Therefore, there are two ideas, the one that is taught to us by Cartoon Eleven and another 

that is taught to us by Cartoons Eleven and Twelve together, which two ideas suffice to explain to 

us precisely and clearly what each ending, change or addition on the Endings Surface of the Tool 

Card means.  It would not be so easy to use the Language Tool as it is, though, were it not for the 

fact that the second of these ideas introduces us to the single picture that explains for us why 

everything in language works as it does. 

 

This single picture, the central idea of the Language Tool, we encounter as we make our 

way through the "How Man Looks And Sees 'It' " Chart (see page 32), the chart that we have 

developed from Cartoon Twelve. 

 

Notice how the word or words in the boxes of the grid work of Cartoon Twelve are the 

headings in the "How Man Looks And Sees 'It' " Chart. 

 

We make our way through this chart by constantly referring to the fact that Cartoons 

Eleven and Twelve both stand for the exact same thing.  When we have made our way through 

the "How Man Looks And Sees 'It' " Chart we will discover how it shows us precisely and clearly 

what each ending, change and addition on the Endings Surface of the Tool Card means.  When 

we understand that we will know precisely and clearly what each of these endings, changes or 

additions means in conjunction with the Spanish words which we find translated into English on 

the Vocabulary Surface of the Tool Card, the Energy-Quality-Matter Charts and in a standard 

Spanish-English bilingual dictionary.  And at that point we can read in Spanish with full 

understanding. 
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THE "HOW MAN LOOKS AND SEES 'IT' " CHART 

 

The basis of the Chart is, as we have said, Cartoon Eleven: 

 

ENERGY QUALITY MATTER  

  energy      energy       energy 

  quality      quality      quality 

  matter    matter    matter 

 

"MATTER" in the outline above is the same as the "IV What we Name" in the upper 

right-hand corner of the "How Man Looks And Sees 'It' " Chart.  [The "WHAT WE SEE" at the 

top of the Chart refers to ENERGY, QUALITY and MATTER in the above outline.  The "HOW 

WE LOOK" down the left side of the Chart means how we look with the mind's eye and refers to 

the small "energy, quality and matter" in each of the three columns in the above outline.  The 

subjects enclosed within brackets under "IV What we Name" on the Chart are discussed in detail 

in the second part of the book.] 

 

The material on the right-hand side of the "How Man Looks And Sees 'It' " Chart 

explains the endings, changes and additions which we find on the right-hand side of the Endings 

Surface of the Tool Card.  The material in the center of the Chart explains the endings etc. which 

we find in the middle of the Endings Surface.  And, the material on the left-hand side of the Chart 

explains the endings, changes and additions which we find on the left-hand side of the Endings 

Surface of the Tool Card. 

 

 

How We Mentally Look At Matter 

 

We can see MATTER physically.  You can physically see other people.  They are 

MATTER.  Your mind has to look out through your mind's eye when you see these other people.  

Your mind's eye, your memory's eye, your always eye always has all of your memory at its recall, 

all that you have let in through your physical eyes.  It has the "energy," the "quality" and the 

"matter."  We will talk about the "energy" first. 

 

If you can physically see another person now, your mind is looking at that person through 

your mind's eye.  Your mind's eye, your memory's eye, your always eye always has the "energy" 

that has been let in through your physical eyes.  Therefore, when your mind looks out through 

your mind's eye at a person which you physically see, it looks out through a mind's eye that has 

this "energy-memory" for which sound comes out of your throat. 

 

This is the reason that sound comes out of your throat for "energy" as you see MATTER: 

you look at the person, MATTER, existing, in the midst of "energy" or "Action" (see "1. Action" 

on the right-hand side of the Chart).  You can either look at that person as "1. acting" or "2. acted 

upon." 

 

If you look at the person as acting, the sound that comes out of your throat to name that 

person will never have any ending on it in any language on earth.  "Do you see the heavy black 

mark off to the right of the word 'name'?"  That mark will appear off to the immediate right of  
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every detail on the Chart for which human nature does not feel it necessary to add any "ending, 

change or addition" as human beings advance through the language learning process.  (They are 

called " 'It' marks" for a reason explained in "Part II" of the book, which goes into detail about 

that to which human nature reacts spontaneously, without endings, changes and additions, as 

humans learn language.)  Human nature within us as we are children learning language does feel 

the need to put "endings" on for the other things listed, though.  In Spanish there are five ways of 

being "acted upon" for which endings are added on.  We will briefly explain these by the two 

ways which we look at things being "acted upon" in English.  

 

[Imagine yourself going through this sequence with a pen in your hand.} 

 

The right hand is going to be "acting"; it is going to throw the pen to the left hand, which 

will be "acted upon."  Call the right hand, "he."  "He" is "acting"; "he" is throwing this pen to 

"him," who is being "acted upon."  Now call the right hand, "who."  "Who" throws the pen to 

"whom.  "He" is "acting"; "him" is "acted upon" (either "directly" or "indirectly" in English).  The 

form "his" means "acted upon" "by possession."  The same goes for "who," "whom" and 

"whose."  In each case there is a "-m" sound added on as an "ending" for that which is "acted 

upon" either "directly" or "indirectly," a "-s" sound added on for that which is being "acted upon" 

"by possession," and nothing added on for that which is "acting." 

 

Now for the second way that the human mind looks at MATTER as we learn language. 

 

"Which 'quality' associated with MATTER will attract the attention of little children 

most, that which is moving or that which is motionless?" 

 

That which is moving. 

 

"That which is moving always is not dead but ..."  Alive. 

 

"For everything that is alive and moving there are two kinds." 

 

Male and female. 

 

"What would happen if you asked most of the little girls which you meet when they last 

acted like 'tom-boys'?" 

 

Probably most of them would say, "Yesterday." 

 

Some of them might say, "Well, I don't know if I'm ever really a tom-boy."  In response 

you could ask them, "Oh, come on; don't you ever come home from a movie and then take the 

part of the cowboy hero which you have just seen as you play 'cowboys' with your playmates?"  

Most would probably reply, "Well all children do that."  Some might still hold out with, "Well, 

really, I don't know; I'm so bashful, shy etc. that I don't think that I even do that."  For such 

holdouts we might ask, "Have you ever once said something like, 'Oh, the little boys get to have 

all of the fun, and we girls just have to sit around and ...'?"  It seems that most will admit to 

something like that.  It seems to be universal that all children, both male and female, will identify 

strongly with the male hero idea through their growing years. 

 

This trait to human nature has a most interesting corollary in speech as it seems that the 

human mind does not insist that there necessarily be any additional "ending" on words to show 

"male" sex.  On the contrary, female names are created out of male ones: man — woman, male 
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— female, Claude — Claudette etc.  The rule seems to be that some "ending" be added on for the 

"female" sex and that a relatively strong "ending" be added on for "neither" sex. 

 

The third way that humans mentally look at MATTER can be considered through an 

exercise in simplest logic.  "That thing, in all existence, which is the very, very, very (continued 

ad infinitum) 'most' important to you of necessity has to be how many things?" 

 

One. 

 

There is no ending added on in language to show "one"; endings are added to show 

"many." 

 

 

How We Mentally Look At QUALITY 

 

Now to the central portion of the Chart to talk about the three ways that we look at 

QUALITY. 

 

For children, just learning language, the human mind will find a QUALITY, "green" (just 

to use an example), to be exciting.  It is exciting because it is seen as the result of the interaction 

of all ENERGY in existence, the sun's heat and light, the rain, the warm spring wind, with all 

MATTER, the whole world (it seems), to make it all "green" again.  This creation seen going on 

right before their eyes is exciting to them; it means summer, vacation, trips ... We add no ending 

for the word for the inter-"Action" of MATTER and ENERGY which actually produces 

QUALITY. 

 

ENERGY is a permanent thing as is MATTER; but what is going on between them, 

QUALITY, is a transitory thing.  Our mind, the basic power within us, spontaneously identifies 

with the most "power-packed" concepts.  (All of the heavy black " 'It' marks" on the Chart—by 

those things to which no endings, changes and additions are added—are for the most "power-

packed" concepts, such as the ideal of the strength to which both little boys and little girls will 

react spontaneously in the example we used of the cowboy hero.)  As we grow and learn language 

the mind is not so interested as the mind's eye becomes so engrossed in a transitory QUALITY 

that it hunts within it for that which has more of it and thereby divides it into "classes."  Ready 

spontaneity to real excitement can account for no ending on the word for a QUALITY which is 

the direct product of "Action."  Relative disinterest on the part of the mind, then, accounts for the 

endings, changes and additions which appear for the words which show but "Classes" within a 

QUALITY, as in the expressions "more green" or "greener" in English. 

 

Getting even further away from the "Action" or actual creation process to which the mind 

reacts spontaneously explains even more endings, changes and additions coming on to show the 

even greater disinterest of the mind as the mind's eye gets so engrossed within a QUALITY that 

one material "individual" that has that QUALITY completely captures its interest to the exclusion 

of all others; then we get "the most green" or "greenest." 

 

One way to show this is: the "1. Action, 2. Classes and 3. Individuals" right in the middle 

of the "How Man Looks And Sees 'It'" Chart on the Tool Card is the same as the "1. Action,  
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2. Classes and 3. Individuals" on the left side and at the middle of the information placed right 

above the Chart on the Tool Card.  This information shows how the Spanish look at QUALITY.  

Off to the right of "1. Action" there is only an empty space.  This represents the fact that only one 

word is used for "1. Action."  If we use the Spanish QUALITY word "verde" (green), it would be 

the only expression found there.  However, to the right of "2. Classes" it becomes two 

expressions: "mas verde" and "menos verde" ("more green" and "less green").  Off to the right of 

"3. Individuals" each of the above two expressions further divides down into three: "mas verde" 

becomes "el mas verde," "la mas verde" and "lo mas verde"; etc.  So to the right of "1. Action" 

we have one expression, to the right of "2. Classes" we have two, and to the right of "3. 

Individuals" we have six. 

 

The man who "devised" the "arrangement," Aristotle, called "1," "the general" and "3," 

"the specific."  The general thing divides down into many "specific" material individuals. 

 

Just as this works for QUALITY it works for MATTER.  On the right side of the Chart 

there are six things under "1. Action," each of which divides into the three things listed under "2. 

Classes," giving you eighteen, each of which divides into the two things listed under "3. 

Individuals," which gives a total of thirty-six. 

 

The idea of "the general" and "the specific" is that there are a few things at the top ("the 

general") which divide down into many specific things at the bottom. 

 

This also applies to the left side of the Chart.  The two things under "A."  divide down 

into the four things under "B," which can divide into the six things under "C," which can divide 

into the three things under "2," which divide into the two things under "3."  So once again there 

are many specific material individuals at the bottom and only a few general things at the top. 

 

 

How We Mentally Look At ENERGY 

 

It is the explanation of how we human beings mentally look at ENERGY that we feel is 

what makes learning a new language "easy"—that is, makes it possible to draw a single picture 

that will show us why everything in any language works as it does—which "picture" we may use 

as our "tool" (hence the idea of a "Language Tool") to explain for ourselves immediately why 

anything happens as it does. 

 

"What is it that gives us this picture that is the basis of the Language Tool?" 

 

One of our clues to finding this picture was the statements made about the " 'It' marks" as 

we spoke about "How We Mentally Look At MATTER" and "How We Mentally Look At 

QUALITY."  It was stated that we find in every language that those details on the "How Man 

Looks And Sees 'It' " Chart, for which no endings, changes and additions are ever added on are 

the most "power-packed" or energetic concepts.  The idea was that human nature reacts 

spontaneously to and identifies completely with ENERGY.  This was our first clue. 

 

Our second clue is the order in which the endings, changes and additions are always 

organized in the arrangement.  "Why is it that ENERGY is always given first and MATTER last 

in the arrangement?"  We notice on the Energy-Quality-Matter Charts that ENERGY is shown as 

"1 ENERGY" and MATTER is shown as "3 MATTER."  "Why?"  "Why is ENERGY always the 

starting-out point?" 
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We notice in Cartoon Eleven that below the top row of boxes' (which show the 

ENERGY, QUALITY and MATTER that the sometimes eyes see sometimes) that the columns 

below each of these words starts out with ENERGY and ends up with MATTER.  In Cartoon 

Twelve these are translated to "1. action" and "3. individuals."  Once again ENERGY is first and 

MATTER is last.  "Why?" 

 

We feel that if a person understands these two ideas about Cartoon Twelve, or its 

expanded form, the "How Man Looks And Sees 'It'" Chart, that that person will understand the 

meanings of the endings, changes and additions on the Endings Surface of the Tool Card 

precisely and clearly enough to be able to use them to translate from Spanish to English. 

 

One of these ideas is that Cartoon Twelve is the same as Cartoon Eleven.  That is that the 

endings, changes and additions added on to show "action" stem from the ENERGY that the 

mind's eye always sees, that the endings etc. that show "classes" come from the QUALITY that 

the mind eye always sees, and that those that show "individuals" come from the MATTER that 

the mind's eye always sees. 

 

The second idea is that the endings, changes and additions that show "action" are 

"general" and divide down into more things to show "classes" which divide down even further to 

show "individuals," which are "specific." 

 

When these two ideas about the "How Man Looks And Sees 'It' " Chart are mastered we 

feel that a person can use that chart to tell quite precisely and clearly what any ending, change or 

addition in any language means.  However just knowing these two ideas doesn't make it "easy" to 

start right off with a real good grasp on understanding the Language Tool.  We don't feel that 

people really think that the whole Language Tool is an "easy" thing to understand right here at the 

beginning unless they understand the one picture which we feel explains everything in language 

and upon which picture the Language Tool is based. 

 

We figured out this picture in the following way. 

 

We said to ourselves how interesting it is that in the arrangement ENERGY is always 

first and MATTER is always last and that moreover ENERGY is always just a few "general" 

things which breaks down into many "specific" things.  We said to ourselves how bizarre this is, 

this "arrangement" of speech sounds.  "Why is it bizarre?"  Because that is the exact same way 

that Western Civilization's system for learning, which bases itself upon speech sounds, has 

organized itself to learn. 

 

"How is that?" 

 

Western Civilization's system for learning, based as it is upon speech sounds, has as its 

beginning a single statement made about ENERGY. 

 

"Why is that so interesting?" 

 

Western Civilization, or the individual people which make up Western Civilization, have 

worked together as they do all because of one incident which is establishable as the starting point 

of the way that the people of Western Civilization formally learn to work together.  We can trace 

the way that every single "individual" works together with everybody else in Western Civilization 

back to that one incident that has cast its "general" influence over all of them.  Furthermore we 

can draw a "picture" of it. 
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So we asked ourselves, "Could it be possible that Western Civilization, the civilization 

that bases itself upon speech sounds could be organized or arranged, in the same 'arrangement' 

that speech sounds always arrange themselves in?"  If it were possible that this is what has 

occurred then maybe we could take the picture that we can draw as the starting point for how all 

people work together in Western Civilization, show what it has to do with the way we have found 

sight to make human speech, and draw ourselves one picture that would explain the way that all 

of the things which we find in language work together.  This was our task then, to draw a picture 

for the starting point of all human speech which would explain why everything in human speech 

works as it does, just the same as it is possible to draw a picture of that one incident in history that 

is recognized throughout Western Civilization as the formal starting point of the way that people 

in Western Civilization learn together. 

 

The Starting-out Point of "School" 

 

We can trace our way back to this starting point by tracing the way that the 

"arrangement" has come down to us. 

 

 
 

This illustration is the way that language is studied in "Western Civilization.  All of us 

who have gone to school in Western Civilization are acquainted with some if not all of these 

words.  Notice how the "arrangement" of these words is the exact same as the arrangement of the 
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words on the "How Man Looks And Sees 'It' " Chart.  This chart for "Inflection" is the total 

source of the "How Man Looks And Sees 'It' " Chart. 

 

"How did we get this chart for 'Inflection?' "  

 

We get it from schoolteachers.  

 

"Where did they get it from?" 

 

From their predecessors in the clerical classes of Europe's Middle Ages.  

 

"Where did they get it from?" 

 

From their predecessors of the clerical classes of the Ancient Roman Empire.  

 

"Where did they get it from?" 

 

From their predecessors of the clerical class of the Ancient Greek Empires before them.  

 

Where did they get it from?"  

 

From Aristotle's group. 

 

"How did Aristotle's group get it established as the way that people in Western 

Civilization learn languages?" 

 

In Aristotle's day there was a ruler of a small country who was in the process of 

conquering and consolidating all of the little countries in which people spoke Greek.  

"Consolidating" meant getting all of the people to work together as the ruler directed.  He was, 

therefore, the target for the discovery that Aristotle and his group had made. 

 

Aristotle's group was the first "school."  All subsequent organizations in Western 

Civilization that have borne that name are in some way successors of that original organization of 

Aristotle. 

 

The way that "school" was organized by Aristotle's group was in response to the basic 

reason for the existence of all schools: to teach people how to work. 

 

When people want to work together on any large scale it is necessary for them to be able 

to formally communicate through language (to read and write).  Aristotle's group had achieved 

much renown because of the success of their method of teaching language (the "arrangement"). 

 

With growth it was necessary for "school" to formally organize around the purpose for 

which people go to school.  So Aristotle and his group organized themselves by taking a stand on 

a statement (discussed in detail in Part II of the book) that had once been made by Socrates about 

"ENERGY," which is the Greek word (originally "Energeia" in Ancient Greek) for "work." 

 

They felt motivated to take their stand on this statement about ENERGY because of the 

profound effect which they observed in the people who had come in contact with it: they all 

believed that it was true. 
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Aristotle and his group told the ruler that from their observations they knew without any 

doubt that they had made the discovery of nothing less than the state (meaning at the same time 

"state of mind" and "political state") of all mankind. 

 

The reason that they were so thoroughly personally convinced was because of the effect 

which they could see upon everybody who was admitted into "school" with them when the 

newcomers took the stand of "school" on the statement by Socrates about ENERGY. 

 

The ruler wanted to know what the effect upon all of mankind was upon hearing this 

statement by Socrates. 

 

He was told that people will universally say that the person telling them is right and will 

feel inclined to do or work as he directs. 

 

He was further told that his was the opportunity of turning this state of all mankind into 

the political state of all mankind, ruled by him, if only he would institute "school" among all of 

the people he conquered. 

 

The ruler wanted to know precisely how Aristotle and his followers, along with everyone 

else who was admitted to "school," took this stand which they did on the statement by Socrates 

about ENERGY which made them a part of "school." 

 

Aristotle answered that it was simple: the people just thought as big and wide as they 

could about "work." 

 

The ruler asked them how they did that. 

 

Aristotle answered that his followers and he used to go out at night and lay on their backs 

to look up at the night sky.  They noticed how just as the sun rises in the east every morning and 

sets in the west, so do the moon and all of the stars rise at night in the east and set in the west, in 

vast semi-circular movements around them on the Earth.  Since all visible existence was united in 

one massive spinning around the earth they decided to call it the "one-" or "uni-" (meaning "one" 

as in "unit") "-spin" or "verse" (meaning "spin" as in "re-verse"): the "Universe." 

 

They next asked, "What is it that makes the 'Onespin' spin?"  The answer of course is 

"work" or "ENERGY" in Greek. 

 

Aristotle explained, "So, when people want to join 'school,' in order to learn how to work, 

we agree with them right off that unless they are in harmony with this very most 'general' 

ENERGY, this most 'universal' 'work,' that is making the entire 'Onespin' spin, we can't acquire 

knowledge." 

 

"People go along with that," Aristotle said. 

 

"Now," said Aristotle, "we show the people how harmoniously together everybody works 

who has heard the statement by Socrates about ENERGY.  People are impressed by what they 

see.  We ask them if they think that all of these people are in harmony with ENERGY.  The 

people answer yes they must be for all of these people in Greek civilization who are working 

together so harmoniously.  We then tell them that it is because they have heard the statement by 

Socrates that they work together like they do.  It is because Socrates had made this most profound 

comment ever made about ENERGY or 'work' that people are able to work together, so 
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harmoniously, in such large groups as they do.  This is the most 'universal,' the most 'general' 

statement that has ever been made about ENERGY, the force that makes the Onespin spin; and if 

people had not heard it they would not be able to work together so harmoniously with one another 

and with all ENERGY ITSELF." 

 

"Now," said Aristotle, "they are ready for the stand we take about this statement by 

Socrates.  We call this statement the 'general' or the 'universal' statement.  We have founded 

'school' by our stand with these words: 'without the catholic (Aristotle's Greek word for "general" 

or "universal") we cannot acquire knowledge.'" 

 

The Starting Point Of Language 

 

With this background on the starting point of the way that people learn to work together 

in Western Civilization we are now ready to confront a picture for the starting point of speech. 

 

We, modern Americans, who were able to draw the "How Man Looks And Sees 'It' " 

Chart because of our basic American outlook on MATTER, asked ourselves, "What would the 

starting point of language be if we put the two world-wide ideas of what language is together—

what would it be that could be the possible reason why man utters speech sounds in the first place 

according to this very regular 'arrangement' of which we have been speaking?" 

 

The answer we got was this—the most "general" (the Western concept) thing which we 

can do with "sight" (the Oriental concept). 

 

In Cartoon Thirteen we see the mind's eye at "wide open" (the most general) and the 

physical eyes at "wide open" (the most general) and as "wide open" a track of sight as possible 

between the ENERGY within us (our mind or intelligence or will) and ENERGY ITSELF, the 

entity ENERGY. 

 

On the Chart this is shown as "1-I Pure Action."  The Arabic numeral "1" means our 

mind's eye looking to ENERGY; the Roman numeral "I" means our physical eyes physically 

seeing ENERGY. 

 

(Notice, on the Vocabulary Surface of the Tool Card, how the designation for the eighth 

"kind" of words is "1-I. Outbursts."  This, again, is the most unpremeditated, spontaneous, natural 

and universal speech.) 

 

"Why do humans speak?"  The answer: "Whenever the ENERGY (the mind) in human 

young mentally looks to ENERGY (Arabic numeral "1") it physically sees (Roman numeral "I") 

"It" (this is what the "It" in "How Man Looks And Sees 'It'" means; it could just as well be "How 

Man Looks And Sees Energy"), doing everything; and, doing what it sees, the mind reacts with 

speech out of our throats. 

 

This produces the most spontaneous and non-premeditated type of speech, outbursts.  It 

comes from a "wide open" track between the ENERGY, life, power etc. within us, to ENERGY, 

LIFE, POWER, "ITSELF," considered as an "entity."  We call this "wide-open track," "Pure 

Action": the producer of speech, the universal speech of the utterances of infants.  This speech is 

the same in all languages, but it is non-conversational. 
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Cartoon Thirteen is our "picture" which we feel explains for us why everything in 

language happens as it does.  Let us see, now, what amount of help it is able to give us in 

explaining how we mentally look to ENERGY. 

 

When "Pure Action" becomes conversational with a material individual then Pure 

Action's three basic parts become discernible.  They are: "A," "B" and "C" (see the left side of the 

Chart).  "A." has to do with ENERGY, the ENERGY of the human mind.  "B" has to do with the 

QUALITY of our feelings and the eye of the inner man.  "C" has to do with "Time" which is 

something seen with the physical eyes in the realm, wherein the body functions—MATTER.  "A" 

is the most "general."  "A," itself, is that basic act of the human mind that produces speech. 

 

"A": Whenever the mind in human young mentally looks to ENERGY, it physically sees 

"It" (meaning ENERGY ITSELF) "1. doing" everything; and, doing what it sees, the mind reacts 

with sound from out of our throats: "human speech."  This is what the grammarians of Western 

Civilization call "Voice." 

 

No ending would be expected to be put onto the reason we speak in the first place (see 

the black mark after "1. doing") but we put "endings" on to show we see something being "done 

to."  "1. doing"="Bat the ball!" (no endings).  "2. done to"="The ball is bat-ted" (ending and 

addition italicized). 

 

The second thing that happens as human beings mentally look to ENERGY is "B," the 

quality of our feelings.  This is what the grammarians of Western Civilization have called 

"moods" through the millenniums.  We could call it, "human happiness," if we think of the word 

"happy" as coming from the word "happen" (the idea that a person is "happy" when things 

"happen" the way that person wants them to is seen in expressions like "mayhap" and "perhaps").  

The easiest way to think of "B" is that it is the relationship of these two sets of eyes, our mind's 

"Eye" and our physical eyes, working together. 
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"1. enthusiasm" is for that which you see with your mind's eye and which you 

"enthusiastically" want to see with your physical eyes.  For this you say, "Stop!"  "Go!"  "Jump!" 

etc.  There will never be any "ending" upon this word in any language on Earth — shown by the 

black mark off to the right of "enthusiasm" — this is the kind of sound that comes out when you 

"really mean it." 

 

The second way of feeling, "2. equanimity" (the word itself means "equalness of 

feeling"), is when "for all you know" what you see with your physical eyes is what you see with 

your mind's eye.  This is just "ordinary" feeling, but it certainly is not so "exciting" as 

"enthusiasm"; it could even be considered "boring" by comparison.  The point is that "endings" 

are added on for this type of feeling. 

 

The third way of feeling, "3. depression," seems most graphically approachable from the 

point of view of a child.  It is that feeling of some terror, aloneness and maybe of desperation one 

feels when "he knows that that which he sees mentally he cannot see physically."  The case of 

children seems more graphic because they often cry at the moment of discovery of the fact that an 

idea which they got into their heads is not going to come true.  Grown people learn to live with 

such things, but human nature within still requires a powerful "ending" to show this feeling.  For 

example, if a man is not the King of England he does not say, "I am King," because that is just 

not the way things are around here in the physical world.  However, in his mind's eye he might be 

able to conceive of himself drawing the cheers on the palace balcony just the same as anyone else 

might.  He will say instead of "I am King," "If I were King." 

 

The fourth way of feeling, "4. hope," is when "we treasure the slightest hope that what we 

see mentally we may see physically."  We say, "If I were King, what wonders I should bring."  

We don't say "shall" here but its alteration to show this feeling: "should." 

 

"C": The third thing that happens as the human mind looks out at ENERGY or POWER 

or LIFE seen going on through these two sets of eyes working together is a reaction to the 

circumstance that it is "going on" — in a sequence of rotations of the orbs of the physical 

"existence."  This is shown as "C. Time." 

 

"1. present."  If you see a truck driver about to run down someone he doesn't see, you 

yell, "Stop!"  That means "right now."  There will never be any "ending" added on for that in any 

language on Earth. 

 

"But, what is the future, '2. future,' to a little child?"  It has never happened yet.  For all 

that the child knows, "It never might."  It is difficult for a child to think about; on come endings, 

changes and additions. 

 

But, there has been an awful lot of past to children learning conversational speech; and 

their reaction to it is remarkable.  All of the fear, all of the bad, all of the wrong, all of those 

things which somehow seem to justify the one thing which the child's mind has seen in the past 

but to which it can in no way reconcile itself, death, are all stored by its mind's eye and are 

included in reflections on the past.  When we are little children we are going to live forever, but 

"Tomorrow, what's that?"  "Today is great!"  But, for statements that a thing "simply" happened 

in the "past," "3. past: 1. simple," the mind in little children will alter the pure sound of the 

"shout" almost to the same extent as for the feeling of "depression." 
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However, for statements that things were going on in the past and we don't know but 

what maybe they are still going on, maybe they are still not completed, maybe they yet are not 

done and dead, maybe they still have something of that all-important virtue of "life" still about 

them, for these there is not so much powerful "ending" added: "3. past: 2. incompleted." 

 

But when a point is made of the fact that an action is "done and dead," "completed," in 

the past, the mind will alter the sound of the shout so much that in the Spanish and English 

languages it is changed from being a word for" ENERGY into a word for QUALITY; and the 

word for ENERGY, "have," is used along with it.  This is "3. past: 3. completed." 

 

We could use the English shout "Go!" for an example of these different "times."  1. 

present = "Go!" (no "ending").  2. future = "will go."  3.1. simple past = "went" (most powerfully 

changed). 3.2. incompleted past = "was going" (although powerfully changed, it might be 

mentioned that the original sound "go" is retained).  3.3. completed past = "have gone" 

(powerfully changed with the word for ENERGY, "go," changed into the word for QUALITY, 

"gone," but this time with the sound of the "o" in "go" altered). 

 

When we make a point out of the fact that something was "completed before" something 

else in the past, then the word, "have," is put into the past.  "3. past: 4. completed before" = "had 

gone." 

 

When human beings mentally look to MATTER, the "quality" which is ever before them, 

to the point that that is the quality about which they "materially individualize" (see "3. 

Individuals" in the lower right-hand corner of the Chart), is the quality of "sex" (see "2. Classes" 

on the right side of the Chart). 

 

When human beings mentally look to LIFE ITSELF, (see the left side of the Chart), the 

"quality" upon which everything depends, so much so that this is the quality about which they 

"materially individualize," (see "3. Individuals" in the lower left-hand corner of the Chart), is the 

"quality of our looking," (see "2. Classes" on the left side of the Chart).  You call the individual at 

whom you are looking physically, "you."  You call the individual at whom you are looking 

mentally, "he," "she" or "it."  You call the doer of this act, "I."  These last five words in quotation 

marks are the signals of the quality of our looking; it is they which we materially individualize, as 

"one" or "many" on the left side of the Chart. 
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Summary 

 

Cartoon Thirteen, which illustrates for us our concept of "Pure Action"—the spontaneous 

reaction of the human mind to ENERGY ITSELF, was the basis of our explanation of why 

endings, changes and additions are added onto words for ENERGY, shouts, as we explained what 

we found on the left-hand side of the "How Man Looks And Sees 'It' " Chart.  It was the basis of 

our explanation of why everything that happens to shouts happens.  We feel that this same 

concept, "Pure Action," also explains why endings, changes and additions are added onto 

QUALITY words, as shown in the middle of the Chart and onto names as shown on the right-

hand side of the chart. 

 

Part II of this book goes into as great detail as we feel is necessary to show how this 

concept of "Pure Action," as shown in Cartoon Thirteen, is what is at work causing all endings, 

changes and additions in language. 

 

We go into this detail in order that a person who wants to learn Spanish can use one 

single concept to arrange all of the many details that are a part of this language and which make 

such great demands upon our time to learn them if we don't have a control over all of these details 

that is all-encompassing enough to comprehend them as a single system. 

 

It is to be hoped that after you have read the rest of the material in this book you will be 

able to read Spanish on your own.  Although it may seem most slow at first, when you begin 

translating from Spanish into English with the help of the Language Tool, our experience has 

been that the essentials of the Spanish language as you have them on this Spanish Language Tool 

are mastered quite quickly as you persist in using the Language Tool to "solve" things written in 

Spanish. 

 

However, if you are learning to use this Language Tool with the help of a certified coach 

you should be able to translate after you have had this following introduction to the endings, 

changes and additions of the Spanish language which you see on the Endings Surface of the Tool 

Card. 

 

 

The Endings Surface Of The Tool Card  

 

[Introduction] 

 

On the left side of the Endings Surface of the Tool Card we have a chart with the 

endings, changes and additions on it which we put on shouts or words for ENERGY.  These 

"endings" are all arranged according to the same code which we find on the left side of the "How 

Man Looks And Sees 'It'" Chart, with an "A," "B," "C" etc.  By correlating the code which is 

found here on the left-hand side of the Endings Surface of the Tool Card with the code on the 

left-hand side of the "How Man Looks And Sees 'It' " Chart, you can tell by the "ending," which 

you find on the first, the way a person is thinking, which you find on the second. 
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As you can see, the material which dominates this portion of the Tool Card is the material 

within the elongated brackets.  As you see, within each set of brackets there is always two 

columns of three units apiece.  "What are these for?"  We find the answer at the lower left-hand 

corner of this material.  The two columns stand for "3. Individuals."  The column on the left in 

each of the sets of brackets stands for "3.1. one material individual."  The column on the right in 

each set of brackets stands for "3.2. many material individuals." 

 

Within each of these two columns there are always three units.  "What are these for?"  

We find that the top one is "2.1. looker," then under that "2.2. looked at physically," then on the 

bottom "2.3. looked at mentally." 

 

Just as there is a very definite pattern which dominates all of the material on the left side 

of the Endings Surface of the Tool Card, the two columns of three units apiece, so is there a very 

definite pattern which dominates the material which we find on the right side of the Endings 

Surface.  This pattern, as you can see, is the pattern of "1,2,3," "1,2,3," "1,2,3" which one finds in 

each of these three groupings which compose the material on the right side of the Endings 

Surface.  The "1,2,3" in each of these groupings is the same as the "1,2,3" which you will find on 

the right side of the "How Man Looks And Sees 'It' " Chart; that is, "1." = "Action," "2." = 

"Classes" and "3." = "Individuals."  We will use the middle of the three groupings on the right 

side of the Endings Surface of the Tool Card as our example. 

 

There are four lines of data going from left to right in this grouping.  In each of these 

lines a Spanish word has been replaced by two hyphens, " - -."  On the top line, to the right of the 

designation "1.1," you will see that nothing is ever added in front of the two hyphens.  This is 

because "1.1." means "acting"; and we see from the heavy black mark to the right of "1.1. acting" 

on the "How Man Looks And Sees 'It' " Chart that nothing is ever added on to show "acting." 

 

Below the top line there is a space and then three more lines.  These lines show that 

which is "1.2. acted upon."  You will notice the way that things are added on in front of the two 

hyphens which, appear in these three lines.  These things added on in front of the two hyphens in 

these three lines are the "touches" through which these words are "acted upon." 

 

Beginning on the left side of this middle grouping and proceeding to the right, we find 

five columns of data going from top to bottom.  In the upper left-hand corner of the data we find 

the designation "2.1."  In the column below "2.1." we notice that nothing is ever added on behind 

the two hyphens, while under the designation "2.2." we regularly find an "-a" added on and in the 

column under "2.3." we regularly find an "-o" added on behind the two hyphens.  The reason for 

this, as we see on the "How Man Looks And Sees 'It' " Chart, is that "2.1." stands for "male"; and 

the heavy black mark beside it means that nothing additional has to necessarily be added on.  The 

standard Spanish ending to show "2.2. female" is the "-a" that is shown added on here.  The 

standard ending to show "2.3. neither (sex)" is the "-o" that is shown here. 
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We notice in the two remaining columns on the right that after possible primary additions 

are added on, a further ending is added on, an "-s."  This is because these two columns on the 

right stand for, as the designation above them shows, "3.2. many."  We find on the "How Man 

Looks And Sees 'It' " Chart that endings regularly appear for this designation.  The material in the 

three columns on the left, however, being under the designation "3.1." which stands for "one," 

will not have anything additional added on, as indicated by the heavy black mark to the right of 

that designation on the "How Man Looks And Sees 'It' " Chart. 
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Part II 

 

THE MIND MEETS SPANISH 

 

INTRODUCTION 

 

"ALWAYS—REMEMBER" This part of this book is exclusively about this phrase, 

"always remember." 

 

Because of the arrangement which we found in Cartoon Eleven it is possible to compose 

a "How Man Looks And Sees 'It' " Chart.  Because of the Chart it is possible to present all of the 

working details of a new language to someone wanting to learn them in the form of a play. 

 

This "play" is entitled, "The Mind Meets Spanish."  It is the story of a (any) human mind 

encountering certain things which cause it to behave in certain ways which results in it learning 

the Spanish language. 

 

To the extent that one can personally identify with the movement of these experiences, 

that is to the extent that one is able personally to believe them plausible, then to that extent one 

retains from this "play" a very "cogent, vivid picture dramatizing each detail of the structure of 

this language, so that when that detail is encountered again in the language the picture explains to 

one's mind what the detail means.  However, to the extent that the entire play is so believable that 

we are able to identify with all of it as an entity, then to that extent we have something that can be 

of still greater significance to us. 

 

The last section of the first part of the book is entitled, "The Endings Surface Of The 

Tool Card, Introduction."  In this play we proceed on from that general introduction to a careful 

examination of each component of the Endings Surface of the Tool Card.  Then, we go beyond 

that.  Here we also encounter that 53% of the essential vocabulary of the Spanish language that is 

very similar to or the same as English.  We also encounter that 29% of the essential vocabulary 

that is near enough to English that it is easy to show the relationship.  But, moreover, here we 

encounter as well that 18% of the essential vocabulary which is so different from the English 

equivalents that there is no similarity between the two languages to serve as an aid to help us 

remember. 

 

And now— that word, "remember." 

 

"What do we remember?"  In the first half of the book it was stated that we remember 

"everything which we let in through our physical eyes."  Let us examine those words "we let in" 

and the word "learn." 

 

If a person were to dip up a glassful of the Atlantic Ocean, take it inland, show it to a 

friend and say, "This is the Atlantic Ocean," it would of course be true enough, but hardly 

significant in view of what an ocean in reality is.  Similarly the Spanish language is an "ocean" of  
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things said in the past, being said now by upwards of two hundred million native speakers and 

which is to be said. 

 

Experience at teaching languages at all levels of formal instruction would seem to 

indicate that most of the people who would otherwise want to learn new languages eventually 

turn away from trying to learn them because they feel that they are getting "glasses" of seawater 

rather than finding their way to the Ocean.  "How can one, then, find 'his way' to the Ocean?"  In 

the same way that he found his way to that "ocean" that is his native tongue.  "How is that?"  It is 

the difference between formal learning and spontaneous learning.  It is the difference between 

"schooling" and what is called by our group "New Learning."  "New learning" is the way that the 

human mind spontaneously learns life when it is new and then "always remembers." 

 

Think about this, "What part of the things that were presented to you in the years you 

were in school, which were intended by others that you learn, do you in fact remember today?"  

Perhaps you think that it is only an infinitesimally small part, of all of those things said to you 

during all of those hours of all of those days of all of those years that you have attended school, 

which is in your ability to recall. 

 

On the other hand, "How much of all of those things which your own mind learned as a 

spontaneous reaction to the things that happened around you, among which are the things which 

taught you the words and expressions of the language which you use every day, do you feel is 

within your ability to recall?"  "All?" 

 

"What is the difference between these two ways that learning is approached?"  They are 

both touched upon in the play.  The overall purpose of this play is to so well examine the way that 

the human mind learns Spanish spontaneously from birth that all who want to be able to find their 

way to this "ocean" of things to be remembered, who have no time for any way there but the most 

expeditious, will have that way opened up between them and this goal wherein their progress is 

made toward it in such a way that they are able to always remember what they learn. 
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The Setting 

 

 

SPAIN AND SPANISH 
 

Spanish is a Romance or Latin language.  "Romance" means having to do with the city of 

"Roma."  "Latin" means having to do with the small district of "Latia" within which the city of 

Rome is located. 

 

The "Spanish" language of our day comes to us through a race of people called the 

"Visigoths." 

 

Perhaps one might remember, if just vaguely, how the Visigoths were the conquerors of 

the ancient Roman Empire.  One might ask how the conquerors of the Roman Empire came to 

speak the Romans' language and then how they gave mankind this language spoken by something 

upwards of 200 million people.  If we do ask ourselves these questions we can obtain some 

general answers which will make many of the apparent difficulties peculiar to the Spanish 

language disappear as we see their overall cause. 

 

The concept around which the Roman Empire was organized was that of a "state."  This 

is the concept that has preserved the language of the Romans in Spain.  If only we understand 

precisely what the Romans meant by that word "state," then it is easy to comprehend how their 

language was able to survive in Spain, as well as to be able to understand the peculiarities of this 

language. 

 

The Romans got their concept of a "state" from the Greeks.  The "state," to the Greeks, 

was the "state" of mind of a people collectively believing in the same government.  The way that 

the Greeks suggested as the most easy in which to get people into that "state," was to get them in 

mass groups, in amphitheaters etc, chanting things together.  Apparently the Greeks did not use 

this suggestion too widely, but the Romans used it as a primary tool for the establishment of their 

"state" among all of the people who became part of their empire. 

 

In the briefest terms, the Roman Empire was a military reaction to a great confrontation 

in which Spain played a role in subsequent centuries.  By understanding the part played by Spain, 

one can grasp the general forces at work that produce the peculiarities which we encounter as we 

learn the language of the people of Spain and of the Spanish-speaking world. 

 

When we read the writings of Julius Caesar we find that the vast military effort which he 

led was a confrontation of the government of Rome with the race to which the Visigoths 

belonged, the Germanic peoples living north of the Alps.  Julius Caesar and his successors were 

able to establish a series of gigantic military installations along the west bank of the Rhine River 

and the south bank of the Danube River as the line where the government of the Romans met this 

race which would in subsequent centuries come to dominate Europe in place of Rome. 
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 Perhaps the most holocaustal war in history, if thought of in respect to its social 

consequences, was the invasion of the Huns, under Roman generalship, which changed the 

linguistic and cultural map of Europe as the Huns drove people such as the Visigoths from their 

previous home to refuge in such places as Spain.  In Spain the Visigoths continued to speak their 

ancestral language, akin to Old English, even though they lived among a population which greatly 

outnumbered them who continued to speak the language of the Romans. 

 

With the passage of time, as it is said, certain among the conquered people were able to 

influence the Goths to abandon their previous culture and language; but just as they did their 

country was overrun by Berbers and Arabs (Moors) from North Africa who drove them out of 

most of Spain and into that area which is bordered by the south shore of the Bay of Biscay to the 

north and by a tall range of mountains to the south (which divides the area off from the rest of 

Spain).  The Goths remained there for the next three centuries.  At the end of that time the Goths 

were confronted with an opportunity. 

 

On the eve of the First Crusade the Norman naval powers of the North Atlantic were 

seeking unimpeded access through the Straits of Gibraltar to Sicily and Palestine.  The Eastern 

Mediterranean powers, against whom they would soon be engaged in prolonged warfare, held the 

crucial naval base of Valencia in Moorish Spain.  The hitherto seemingly insignificant county of 

Navarre came into importance.  It is the district of the Pass of Roncesvalles, the only pass by 

which mass traffic could pass from the rest of Europe into Spain.  A personality who styled 

himself "Sancho the Great" gained control of the area and from there set the machinery in motion 

which would create the modern state of Spain. 

 

In the first place, vast amounts of military materiel were brought into the peninsula on 

which Spain is located from Norman Aquitaine on the other side of the pass.  The opponents of 

the Moors who lived on the northern fringe of Spain, including the Goths, had their opportunity to 

acquire new lands as they came into possession of this military materiel.  The precise manner in 

which they replaced the Moors established the linguistic map of the Iberian Peninsula in modern 

times. 

 

Strictly speaking there is no such thing as a "Spanish" language.  The people from the 

northwest corner of Spain brought their language into the lands which they took from the Moors 

to the south of their original territory.  In these new lands the language which they introduced is 

termed "Portuguese."  In the original lands, however, to this day it is "Galician Spanish."  The 

people coming down the east coast of Spain expanded the area wherein their form of language is 

spoken.  Their language is akin to French.  In these eastern portions of Spain it is still termed 

"Catalonian Spanish."  The descendants of the Goths, emerging from their northern retreat, took 

over the bulk of the Iberian Peninsula and conquered Valencia under "El Cid."  They established 

the Roman language which they had adopted in the conquered territories.  The state which they 

erected over some of these lands they named "Castile."  The language which they had the 

population they found accept is the "Castilian Spanish" which the conquistadors of a few 

centuries later would bring across the Atlantic to be the "Spanish" of such a huge portion of the 

Western Hemisphere. 

 

With this overall view of the things which happened in Spain because of the military 

preparations of Western Europe for "The First Crusade," let us now investigate the exact details 

by which the conquered populations were brought to speak a new language, so that we will be 

able to account for the peculiarities caused by these details in this modern language both of Spain 

and of the New World. 
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 In the grand-scale warfare that was about to commence between the Western and Eastern 

"Worlds," it is generally admitted that the details of the overall plan for the "Crusades" were 

devised by those of the "Black Monks" (the "Benedictines") who took orders from the 

headquarters of their reform at Cluny, France.  From the day that the order had been started at 

Monte Cassino, Italy, as the Ostrogoths conquered Italy from the Romans, the Black Monks had 

been the sole preservers of the details of Mediterranean statecraft from ancient times.  They knew 

and followed exactly the details of their ancient sources for the establishment of states. 

 

"How was it that the Black Monks would get the Moorish populations to surrender their 

previous culture and language for that of their conquerors?"  It was the exact same process used 

by the followers of Julius Caesar in ancient times to get the Celtic speech and culture of Gaul 

replaced by the speech and culture of Rome.  It was the exact same process that the Black Monks 

had used to get the Visigoths, themselves, to abandon their former speech and culture for that of 

Rome a few centuries earlier. 

 

"What was the process?"  It was the process outlined by the Ancient Greeks. 

 

A person might ask, "But really, is such a thing as that really possible for mere human 

beings to get it to happen?" 

 

The answer is that it had no less effect in England at this exact same time, than to 

obliterate the old Germanic way of showing "many" for names, replacing it with the same Vulgar 

Latin "-s" as in Spanish and introducing into English, at this time, all of the vocabulary which, as 

you see from the Energy-Quality-Matter Charts, makes it so that only 18% of the Spanish words 

there are entirely different from the English words for such concepts. 

 

If one were to render in English the Greek formula for this peculiar feature by which 

Mediterranean cultures have been transmitted down from one generation to the next through the 

millenniums, it might sound as if it were something out of a fairy tale.  The Greek formula could 

sound, in English, something like, "The best way to get new populations into your 'state' is to get 

them together in large groups, in coliseums, amphitheaters etc., and enchant them into your 

state."  If this does sound like something out of a fairy tale to say it in English it doesn't in the 

language of Rome.  In Latin it merely means to get people together to all "chant" things at the 

same time. 

 

It might be some matter of debate to try to follow exactly the steps of the process by 

which the Ancient Romans got the people of Gaul to abandon their previous Celtic speech for the 

language of the Romans.  The process by which Roman speech replaced Germanic and Moorish 

speech in Spain and tried to replace Germanic speech in England was the Roman Catholic Mass 

of the Middle Ages. 

 

Because of the fact that the Romans' language was either introduced or perpetuated by 

chanting, every modern Romance or Latin language has the rhythmic quality of this chanted 

uniformity to it to this day.  This uniform quality, that is so important to us as we try to learn 

Spanish, is this rule: 
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The last syllable in every word in the Spanish language is emphasized unless that syllable 

ends in a vowel or in the sounds "-n', or "-s," in which cases the next to last syllable is 

emphasized. Any exceptions to this universal rule will always be indicated by an accent mark. 

You will be able to identify Spanish syllables by the following four rules: 

1. A single consonant forms a separate syllable with a following vowel, double vowel or 

triple vowel. 

2. "Ch," "ll" and "rr" and pronounceable combinations with "l" or "r" go with the following 

vowel, double vowel or triple vowel. 

3. Two consonants, if not one of the foregoing combinations, are usually separated. 

4. If there are more than two consonants between vowels, the last consonant or one of the 

inseparable combinations ("ch," "ll" or "rr") goes with the following vowel, double vowel 

or triple vowel. 

 

The way the rule is stated is perhaps the easiest way to work with Spanish spelling rules, 

which reflect this uniformity of pronunciation for Spanish words.  This uniformity of 

pronunciation, coming from chanting, has a unifying influence on the Spanish words which you 

will presently encounter which explains nearly all of .the spelling difficulties which generally 

give learners of the Spanish language so much difficulty. 

 

However, in spite of the way the rule has just been stated, there is a rule of thumb that is even 

more helpful.  You will find that nearly all Spanish words either end in a vowel, a "-n" or a "-s" 

sound or perhaps used to.  So it appears that the rule of thumb that perpetuated Roman speech 

among the people of Castile and from there through the Spanish-speaking part of the Americas 

has been, "CHANT EVERY WORD SO THAT YOU EMPHASIZE THE NEXT TO LAST 

SYLLABLE." 

 

You will see how totally omnipresent this rule of thumb is and how completely it will explain 

both the way that Spanish words are spelled and the way that they undergo changes as we 

proceed through our adventure, "The Mind Meets Spanish."  Before we can come to that, though, 

we will first have to meet the details of the system which records those words and their changes 

as we consider: "The Sounds Of Spanish And The Spanish Alphabet." 
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THE SOUNDS OF SPANISH AND THE SPANISH ALPHABET 

 

To anyone contemplating the descent of man (either for a few persons through a few 

generations or for all people through all generations) from a common ancestor, it is obvious that 

human beings change physically.  Just as it is visually obvious that our appearances change so it 

is audible that these kinds of changes extend to our organs which produce speech. 

 

When members of the same family have voices which sound alike we easily understand the 

reason in the common generic origin of their speech-producing faculties.  Moreover the reverse of 

this comes as no surprise when persons who are genetically most distant one from another have 

speech-producing organs which make their voices sound dissimilar.  We suggest the concept of 

concentrating upon this constant changing of our physical, bodily organs, that is part and parcel 

of the generic descent of mankind, to comprehend the cause of the diversity among human 

languages. 

 

In spite of the fact that small children are involved in this constant, on-going genetic 

changing which we see affecting the human family, the result of this constant change does not 

block children from learning to speak flawlessly in a new language in the same way in which one 

sees adults so blocked.  In a "melting-pot" country, such as the U.S.A., we see that children of 

whatever generic or cultural background will, if brought here early enough, learn to speak English 

just as perfectly as those whose English-speaking heritage extends back through generations. 

 

This means then that if any one of us were taken into any foreign language situation soon 

enough he would be able to learn to speak that language as flawlessly as natives.  This of course 

is the glimmer of hope to which all of us may still cling in the prospect of achieving total fluency 

in a foreign language. 

 

Part II of this book, which we are now commencing, is a play about what the mind of the 

human child "imitates" that teaches it to speak flawlessly.  We will proceed to some lengths to try 

to adequately understand, now, what this is that allows children to do this. 

 

However, it is no mystery at all what adults are "imitating" as the process of the learning of 

formal speech rules proceeds on: it is "other adults." 

 

When adults "imitate" the speech sounds of other adults they "formalize" the voice 

peculiarities of those whom they imitate. 

 

The basis of "formal" communication among the people of a "state" of Western Civilization 

is the "alphabet" of that state. 

 

It is the adults who are the political leaders of a "state" who determine what the alphabet will 

be. 

 

It is the "state" of Ancient "Babylonia" which was the first "state" of Western Civilization. 

It was the political leaders of that first "state" who were those who conceived of the idea of that 

"alphabet" which is the ultimate source of the alphabets of all of the modern states that make up 

Western Civilization. 
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When we talk about Ancient "Babylonia" most modern people who are heirs to a 

European heritage feel quite comfortable and understand exactly what it is that is under 

discussion.  

 

Not infrequently a bit of a start comes when such a person is apprised of the information 

that a "state" which its people called "Babylonia" never existed. 

 

The start is relieved when he is apprised that the name "Babylonia" is the Roman (or 

Latin) ending "-ia," as in "Californ-ia" or "Britann-ia" added on to the Greek expression of 

"Babylon." 

 

The start will frequently return, however, when such people are told that there never 

existed such a place whose people named their, "state" "Babylon."  ("Babylon" is the Greek 

ending "-on"—as in "phenomen-on" or "neutr-on"—added onto "Babel.") 

 

It seems that in comparison with the people of Islam the people of European heritage find 

it nearly "mind-boggling" to comprehend that their prototype for their "state"—that which gives 

to them their alphabet—was actually "Babel."  It sounds almost unbelievable and unreal to even 

entertain the concept.  To the people of Islam, though, who have been unchanged parties in that 

location to the culture of Babel right down through the centuries to our day it is the most natural 

thing in the world. 

 

To them the word "Bab-el" simply means the "Tower" (Bab" is Arabic for "tower") "of 

God" ("El" is Arabic for God"), and the politician who led the religion of Islam down through the 

ages to our times—until he was deposed after being on the losing side in World War I—had 

always been called the "Bab-El" as the formal designation of his office. 

 

With this much of our ideas on this subject we feel that we now have enough of a 

common ground between us to for us to state what we hope can be accomplished with this short 

section of our book entitled The Sounds of Spanish And The Spanish Alphabet. 

 

It is easily understandable that . . . 

 

1. With 3,000 words to be memorized it is absolutely essential that, as much as is possible 

through the medium of the printed page, the person about to undertake the memorization 

be equipped with the most serviceable understanding possible of the general 

pronunciation rules for the Spanish language.  We feel that this can be accomplished . . . 

2. By observing that people are born with the same voice organs which, though there may 

be genetic differences affecting them, are theoretically at birth capable of making all of 

the sounds of any language. 

3. By observing that there are only a set number of the basic few sounds that our speech 

producing organs make and that, though peculiarities may affect the way that certain of 

these sounds may be said, these sounds are essentially the same in all languages. 

4. By pointing out the sounds which are essentially the same in both English and Spanish. 

5. By, through the medium of the printed page, trying to convey as best we can how sounds 

which are peculiar to Spanish are made.  And . . . 

6. By having the most serviceable attitude possible toward the main tool with which we 

must work, the Spanish Alphabet. 
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"What do we mean by the 'most serviceable' attitude?" 

 

We wish to use the Spanish Alphabet as a functioning part of our "tool" by which we can 

learn Spanish.  Oftentimes there are things which are so socially broad that we are loathe to 

consider them in just the "nutsy-boltsy" manner which they ought be if in fact they are to be of 

the very most day-to-day use to us.  Such a socially broad thing is an alphabet. 

 

Very commonly we people of Western Civilization have such a reverential and respectful 

attitude to such a thing as the alphabet in which our language is written that we are unable to 

make the most use of it to accomplish a very practical end. 

 

If, on the other hand, we can but bring ourselves to feel that perhaps we aren't completely out 

of harmony with the "One-spin" if we regard such a generally unquestionable thing as an alphabet 

as after all being but a most man-made thing, then we are in position to understand its 

inadequacies and shortcomings and take them into account as we proceed to use the Spanish 

Alphabet as part of the tool we want to use as the quickest way to learn to use the Spanish 

language. 
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Sounds in General 

and 

Spanish and English Sounds 

 

As we blow air out from our lungs, we make a stream of air which first must go through the 

voice box.  Here there are two bands of tissues called vocal cords.  With these bands, we can stop 

the air stream completely, as we do when we say "uh-oh" meaning "something is wrong"—the 

hyphen indicating this stop with the bands.  If we do not stop the air stream here with the bands, it 

continues up through the mouth and sometimes even the nose, but with one of two effects.  These 

are made by two other positions of the bands.  One of these positions is to hold the bands close 

enough together to make a buzzing sensation.  This may be felt by placing the hand over the 

throat as you say the following sounds: zzz, ahh, vvv, or eee.  You should be able to feel the voice 

box buzzing from the vibrations of the bands inside.  Now try sss, fff, shh.  You don't feel the 

buzzing in these, because the bands are farther apart, almost like normal breathing.  The three 

positions of the bands then are: 

 

Bands    Effect     Examples 

 

1. Together          Air stops in voice box         uh-oh 

2. Close              Buzzing in voice box           zzz, eee 

3. Apart              Air goes freely, no stop, no buzz.     sss, fff 

 

From the voice box then, the air goes on up the rest of the throat, where some interesting 

Arabic sounds are made, and on around the corner into the mouth.  It is just at this corner that the 

end part of the roof of the mouth is.  It is softer tissue, called the soft palate, and can act like a 

leather flap to open and close a passageway to the nose.  With this passageway open, a nasal 

quality results in the sounds.  With it shut, there is no such nasal sound.  Here then, we have two 

of the three possibilities or combinations: 3. Apart, when the flap is open, making a nasal effect, 

and 1. Together when it is shut, leaving a plain sound without this side-effect.  With this flap 

there is no half-way 2. Close position possible. 

 

For air that goes on through the rest of the mouth we can again block the air in the same 

three ways as we did in the voice box.  The first moving part that the air stream passes is the back 

of the tongue.  If we block the air off by raising it up to the part of the roof right above it, we get 

these sounds: 

 

Sound Example  Bands     Flap 

k  kite   3. Apart (free)   1. Together (plain)  

g  go            2. Close (buzz)           1. Together (plain)  

ng  sing          2. Close (buzz)           3. Apart (nasal) 

 

If you place your tongue in position for these three sounds, you will notice that your 

tongue is really going to the same place.  This place we will call K position.  Note, too, that the 

above three sounds involve particular positions of the previous parts we discussed above, the 
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bands and the flap.  The sounds k, g, and ng all have the tongue up touching the roof of the mouth 

in the 1. Together position.  The 2. Close type, where the tongue almost touches, is used as the 

Spanish j, and sometimes g letters.  That is the spelling used in the same place as we use our soft 

g or j sound in English: before i, e, or y, all of which used to be pronounced in the front of the 

mouth, much like the Spanish pronunciation of these letters. 

 

Right here in the K position, the raspy Loch Lomond sound is made.  To do it yourself, 

put your tongue in position for k but not quite touching the roof of the mouth.  Now exhale.  The 

result is the sound we want: stronger, more scrapey than a plain h, but never quite touching to 

make the air stop completely. 

 

If you place your tongue tip under the front of your mouth roof just behind your front 

teeth and slowly draw it back as far as it can comfortably go, you will reach the R position for 

English.  The most forward one possible is the TH position.  With the tongue behind the teeth, we 

get the T position.  In Spanish it is exactly behind the teeth; with English it is back a little farther 

than that.  Many sounds are made in this spot.  The main thing to remember is to put your tongue 

a little more forward if you want a more authentic sounding Spanish accent. 

 

In general, we see that something low in the mouth moves up to something higher in the 

mouth.  The lower thing is usually some part of the tongue, besides which the lips can also take 

part.  For example, the lower lip and upper teeth make the f or v in English.  Just the two lips by 

themselves make p and b.  Spanish speakers also use a sound with just the two lips, but in a 2. 

Close position.  Try to say v using just your two lips and letting the air go through the very tight 

and flat opening you have made.  Not touching your teeth is the hard part.  It sounds more like a b 

to us, and in fact, b is a better substitute than v, if you need one in the meanwhile.  You will still 

be understandable. 

 

Sounds that do not have the air blocked in the mouth and allow the air to pass the tongue 

freely are traditionally called vowels, which means vocals.  That is, the types of sounds that come 

out just because we want to be vocal: the outburst sounds.  Most outbursts are mostly these free 

sounds.  The tongue and lips are apart, shaping this free passage of air, and only rarely coming 

close to the 2. Close position and blocking some air (the traditional consonant sounds).  Say ee 

and oo (food) back and forth.  Notice the changes?  One is with the lips, the other with the 

tongue.  From oo to ee the tongue stays in place as a whole, but humps itself slightly forward.  

This forward humped position is the front position.  Now say ee, ih (pin), and eh (let) back and 

forth: ee ih eh ih ee ih eh.  The ee is really just a higher version of the others.  Or we could say the 

eh is really just a lower version of the others.  Thus in one sense, they are all the same vowel, the 

same free sound, with the tongue in slightly different positions, slightly differently shaping the 

air.  This concept is important for Spanish, in understanding how some of the closely related 

words differ in form.  Sometimes it is just a matter of how high or low the same particular vowel 

is.  If you can learn to recognize sent and sint as related, you will be that much faster in learning 

Spanish.  They are the same except that the tongue position is slightly different during the vowel.  

This can be accomplished, by the way, by lowering or raising the jaw to help the tongue get into 

its various positions.  The forms dorm and durm are really the same, too, since oh is in one spot, 

and oo (Spanish u) is just a little higher.  Try that, to see that it works: oh oo oh oo. 
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Along with eh and oh another low vowel is ah.  We spell these three low vowels in 

Spanish just the same but without the h on the end: eh is written e, ah is written a, and oh is 

written o.  The sound ih would then of course be written i, but the Academy only recognizes the 

next closest thing, the sound ee.  So, ee and oo are spelled i and u, like machine or police, and 

rule.  Another important point about the high vowels i and u (call them ee and oo) is that when 

said quickly in comparison with a neighboring regular speed vowel, they become like y and w in 

sound.  Take ee-oo for example.  Hold the oo part but say the ee quickly: ee-OO y-OO ... it comes 

out "you."  Now reverse it—use oo-ee and hold the second part out but say the oo part quickly: 

oo-EE w-EE ... it comes out "we."  The Spanish do not always use the letter y and even more 

rarely w.  So, ue is said weh and ie is yeh and io is pronounced yoh.  Any departure from this 

usual practice (say they wanted EE-oh instead of yoh) will be indicated by putting an accent mark 

over the vowel that is to be stressed.  The other use of the accent mark, by the way, is to 

distinguish between words that otherwise would be spelled the same except for this mark.  The 

words are either different meanings, or different usages of the same word.  Como means how like 

"Here's how to do it."  On the first o you put a mark though if it is used as a question, how? as in 

"How do you do it?"  And mas means "but," without a mark, and "more," with one. 

 

C and g used to stand for k and g (go) in Latin, but by the time it had turned into Spanish 

and English, they represented the sounds s and j whenever they were in front of i and e.  For 

example, say: cat, cot, and cut: sounds like k.  Now try city, center: sounds like s.  This happens 

for Spanish as well.  What is happening, is that the back k sound is changed to a front s to match 

the position of the following vowel, getting the tongue ready for it earlier than necessary.  The 

anticipation is created by the following longer-lasting vowel sound.  The change in Spain itself is 

even farther forward than s, it is th (breath).  G changes to j: try go, gum, and gather, but gem, 

and giblet.  It is now a j sound.  Interestingly enough, and helpfully too, the Spanish spell the 

changed sound j also, even though they use the raspy h (Loch Lomond) sound. 

 

Now of course if they wanted to have a keh kee or geh ghee sound, they had to make up a 

trick to spell it.  The trick was to block off the c or g in writing so that technically they were not 

just right exactly in the front of the i or e.  That is what they did, and they used a back vowel 

letter u to do it.  So, gue and gui are said geh and ghee (not jee but starting with the same g as in 

go.  If you wonder why gue is not said gweh they may have too, and needed still another trick, so 

for gweh they put two dots on the u in güe.  The eu combination for kee and keh reverse the trick.  

They have cui and cue for kwee and kweh and to get the kee sound, without making it look like 

the k changed to s, they turn the c into a q which they got from the rest of the Latin alphabet.  So 

we have qui and que for kee and keh sounds, which are, by the way, very important and frequent 

words: who and what. 

 

Front 

HIGH           i                                u            HIGH  

LOW           e                a               o            LOW 

c sounds like s                         c sounds like k 

g sounds like j                         g sounds like g (go) 
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The Spanish Alphabet 

 

In every state of Western Civilization, the basis of formal communication is its 

''Alphabet," named for alpha beta, α, β, the first two letters of the Greek alphabet.  The following 

is the Alphabet of Castile and of Spanish-speaking America in dictionary order. 
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Other Special Sounds and Spelling Points 

 

With the solitary exception of the quality word casi there are NO unstressed i's on the 

ends of any Spanish words.  There are none written, and yet many dialects or colloquial versions 

of speech will pronounce such a sound like the i in pin, a sound which one expert, Rosenthal, uses 

as being standard Castilian.  If any such -i would occur, they are indicated in writing by the lower 

vowel letter e.  By "occur" we mean that it would end up being the last sound in the word 

according to formation rules presented, in this case if in fact there are no additions to be put on.  

This change of a final -i being written e is indicated in our material by ө. 

 

Just as we write science with both the s and the c, even though they are pronounced just 

the same, it helps us to solve the mystery of the "shouts" like those in the parece group (I. 2. 3.) 

the luci and produci groups (I. 3. 3. and 4. 19.) as far as the interchange between the c and zc are 

concerned.  The c has a k sound which has been altered to the front sound s before front sounds i 

and e.  Thus the original luski becomes lussi which sounds like lusi since the length of the double 

s is not significant to the Spanish, and they rarely spell the same sound twice, with two letters.  

Do you ever have to think a moment whether a certain letter is doubled or not in English?  They 

have gotten rid of that annoying problem in Spanish.  In Castilian (spoken in Spain itself) the 

original was luthki becoming luththi and then undoubled to luthi.  The c went even further 

forward than s—it went to th.  That is a new sound, explaining why the c is still used, and not s 

because the changed c in Castilian, the original Spanish for all of Latin America, did not SOUND 

like s.  The eventual s sound is apparently the Latin American approximation of this th sound.  

Keeping this sound-spelling correspondence consistent is helpful to anyone who wishes to go to 

Spain—he can convert all the correct s sounds to th ones, by remembering how they are spelled; 

just change the ones spelled c or z. 
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Within the groups for mueri and sienti (I. 3. 2. 2.-4.) we find some changes in the vowel 

sounds that could be considered a "high-low" switch.  The unstressed weh (ue), i (i), and yoh (io) 

sounds appear respectively as oh (o), eh (e), and eh (e) which are all LOW sounds, when the 

STRESSED vowel in the word (usually the very next one) is just the opposite: HIGH (either i or 

u).  Conversely then, the unstressed ue, i, and ie appear as u, i, and i respectively, when the 

stressed vowel is LOW, just the opposite.  Take duermi as, an example.  Here are a few forms 

which have endings so that the chanting puts the stress on a different syllable than in the "shout," 

thus making the ue of the "shout" part unstressed and subject to high-low switch: 

 

 
 

It is the second part, the stressed vowel, that determines the first part.  The change is 

merely a matter of variety, or speaking ease, like some meaningless decoration in the sound 

system.  Changing ue to u or any other sound, for that matter, does not affect the meaning in the 

least, and probably seems like an unnecessary added extra to annoy the learner.  But it is not hard 

to get used to in reading, and by the time you have seen it many times you will have adjusted to it 

more and have less problem when it comes time to begin speaking. 
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In group I. 4., the most used shouts, (and as we see, the most worn and full of unusual 

forms as unrelated as are, be, and is) all the ones ending in n, l, or y (just before the i in oyi) have 

an unexpected back g before back a, and o.  The would-be ven-o comes out vengo, and the ng 

combination is pronounced like our ng in finger, or Congo. 

 

In group I. 3. 4. construyi you will notice that the y disappears now and then.  

Everywhere the form would have yi (pronounced yee) the y part never showed up because yee is 

not a combination that the Spanish kept.  It is difficult for them to say correctly, and they have to 

practice it a lot when they learn English, as do the Japanese who also do not have this 

combination in their language.  So all that is left, is the ee part, spelled i.  The shout itself is 

spelled construye by the Academy, since the would-be i is pronounced ih as in pin. 

 

In the future and hope forms, there is a missing h, which helps to explain how these 

future and hope forms came to be.  The English versions "I will go" and "I would go" seem to 

show a former form that meant that we do things in the future because we WILL (want) to do 

them.  In Spanish, and other Latin languages, their form means that the reason we are going to do 

something in the future is because we HAVE to do it.  Thus, "I-have to prepare," built up 

backward from our standpoint, comes out in Spanish as "prepare to I-have" prepara r he or all in 

one word as they do it: Prepararé with the h gone.  Then they add an accent mark to show that 

the he part of the phrase was the stressed part of the phrase.  'I will adopt' comes out adoptaré.  

For 'would' which is the past time form for 'will' the Spanish of course use the past time of their 

have which is había.  The stressed part of this is just the final ía so we get prepara r ía = 

prepararía and adopta r ía, 'I would adopt,' adoptaría.  In these short-cut ways of saying the 

phrase, only the stressed part on out, is what is left of the Spanish word for have.  The Endings 

Surface of the Tool Card will bear this out as you compare the endings for the future and hope 

forms with the full forms for Spanish have which appear down next to the bottom of the same 

chart.  When you have a future or hope form being made in the common group, I. 4., the n y 1 

group show another specialty.  According to formation, the combinations are nr and Ir.  Right in 

between n and r it is easy to say a d and this is because d is pronounced with half the positions of 

the n or I before it and the r following it.  It makes a convenient half-way point in pronunciation, 

but again, does not change nor add to the meaning in any way.  It seems to just add another picky 

point for the learner.  But since we want to learn to speak their language correctly, and also since 

we have as many picky points in our own language, we try to go along and accept them as part of 

a fascinating and essential world language.  N, y, and 1 belong to a group of eight consonants, 

which stand alone in that there is no partner to them as far as buzzing in the voice box is 

concerned.  N is a buzzed sound, but there is no non-buzzing version of it in Spanish (or English 

for that matter) which would make a pair with it, like z and s, or v and f do.  They are pronounced 

with special effects, like nasal, or putting the sides of your tongue down while the tip still touches 

like l or saying a vowel quickly like y.  So, in many languages they create extra changes. 
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Act I 

 

THE STARTING POINT 

 

Scene I                                  Birth 

 

The beginning of our play is the first encounter of the human mind with human language.  

It seems that the first breath of life drawn in generally comes back out in the form of a cry.  This 

first cry is part of a universal language with which the human mind reacts to Life regardless of the 

cultural or language environment into which it is born. 

Let's examine 1-I Outbursts very closely.  Let's examine the mechanism of the first 

human thought.  Under 1-I on the "How man Looks and Sees 'It' " Chart, the first item is "A."  

"A." stands for the human mind.  As the human mind thinks its first thought in a physical body, it 

is also thinking with a mind's eye.  Therefore, the first thought which the mind, "A." has at birth 

affects a mind's eye and a physical body. 

Let us follow the drama of the mind having the first human thought.  "A." has its first 

thought.  "What is that thought?"  That first thought is what the mind, ENERGY, knows just 

because it is ENERGY; and that which it knows is ENERGY ITSELF.  The mind, then, has its 

first thought as a spontaneous reaction to what it itself is: ENERGY.  As it reacts it actuates the 

mind's eye to mentally look to ENERGY.  The mind's eye actuates its corresponding organ in the 

physical body, and the whole being reacts to ENERGY ITSELF with a 1-I Outburst. 

 

How The Spanish Look And See ENERGY With 1-I.  Outbursts 

 

1.   oh              Oh!      (delight) 

2.   ah              Ahh!    (delight or fright) 

3.   ja              Hahah!   (disdain) 

4.   ay              Ayyee!   (fright) 

 

Scene 2                         1-I Outbursts 

 

1-I Outbursts are results of Pure Action.  That is, they are the spontaneous reactions of 

the human mind in human young to LIFE itself, or ENERGY ITSELF, when life is new.  They 

aren't preceded by any forethought but are most spontaneous reactions to Life.  As results of Pure 

Action they have three parts, "A." "B." and "C." "A." is for the mind, "B." is for the mind's eye 

and "C." is for the physical body.  The only things which apply to Outbursts are "A.1," "B.1," and 

"C.1."  That is, "A.1.": they are reactions of the human mind to ENERGY seen "doing"; "B.1.": 

the mind wants "enthusiastically" to see physically what it sees with the mind's eye; and "C.1.": 

the Outburst is for "right now" (or the "present)."  Each of these three things, "A." "B." and "C." 

divides into a number of things after Pure Action becomes conversational; but the Outbursts 

which come out of our throats at the start of life are non-conversational. 
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Scene 3                         Conversation 

 

"Precisely what is the beginning of conversational speech?"  That is the "plot" of this 

play. 

 

"When, in your mind does a small child outgrow the designation 'baby'?"  "When it 

begins to converse?"  If this is so then the reason that it begins to converse is something that went 

on in the mind of a baby. 

 

In this play the plot is given away right here, almost at its start.  This plot is "babyishly" 

simple, but it has some merits that we would do well to consider before it is encountered. 

 

As far as the group that has prepared this Language Tool knows, because of this "plot," 

all that anyone in the world has to do, who can read and wants to be able to immediately grasp the 

details of the structure of any language in the world, is to buy a language tool written in his own 

language about the new one and then familiarize himself with this play built around this plot.  So, 

you see, though "babyish," to this group at least the plot is all-significant. 

 

But, on the other hand, the precise reason why "conversation" exists is of a significance 

to far more persons than just those of our group. 

 

The first volume of the set of books called, "Great Books of the Western World," 

published by the Encyclopedia Britannica, is entitled, "The Great Conversation."  Chapter I of 

that volume begins with these words: 

 

"The tradition of the West is embodied in the Great Conversation that began in the dawn 

of history and that continues to the present day.  Whatever the merits of other civilizations in 

other respects, no civilization is like that of the West in this respect.  No other civilization can 

claim that its defining characteristic is a dialogue of this sort.  No dialogue in any other 

civilization can compare with that of the West in the number of great works of the mind that have 

contributed to this dialogue.  The goal toward which Western society moves is the Civilization of 

the Dialogue.  The spirit of Western civilization is the spirit of inquiry.  Its dominant element is 

the Logos.  Nothing is to remain undiscussed.  Everybody is to speak his mind.  No proposition is 

to be left unexamined.  The exchange of ideas is held to be the path to the realization of the 

potentialities of the race." 

 

That Greek word "Logos" meant both "word" and "conversation" in Ancient Greek, but it 

has come to mean much more in the Western Civilization that has afterwards been built upon it as 

its "dominant element."  To exchange words about any subject until those words seem to make 

sense to the exchangers is the concept of "log-ic," "Logic."  To exchange words on the subject of 

"life," "bios" in Ancient Greek, until it seems to make sense to the exchangers is "bios-logic" or 

"Biology," on "minerals" till they seem to make sense is "mineral-logic" or "Mineralogy," and so 

on with all "-logics."  All "-logics" put together constitute the Western Civilization concept, 

"Science."  This "dominant element" of "Logos" or "dialogue" or "conversation" has created in 

this day this entity of "Science" upon which Western Civilization and now all mankind along 

with it has come to base all life on Earth. 



 72 

The plot, then, which is the precise beginning of conversational speech, is all-important 

to the group which prepared the Language Tool; and the topic "Conversation" has in these times 

become all-significant to all whose lives in any way depend upon Western Civilization's concept 

of "Science." 

 

"What is the beginning of 'Conversation'?" 

 

It seems that the mind within the human baby is so given to the wonder of the ENERGY 

or LIFE ITSELF which it physically sees that ... "the human mind in all of us wants TO KNOW 

LIFE ITSELF."  (There is a discussion about the subject "How we know" at the conclusion of Act 

II, Scene 1.) 

 

"How is this the precise beginning of conversational speech?"  

 

It produces our first "shout." 

 

"Our first shout is the precise beginning of conversational speech?"  

 

Yes.  

 

"Why?" 

 

Shouts are "Pure Action" and have "A.1.," "B.1." and "C.1.," just like "outbursts" do; but 

in addition shouts also have "2.2." and "3.1 That is, they are directed toward "3.1. one material 

individual," "2.2. looked at physically." It is the identification of that "one material individual 

looked at physically" that is the precise beginning of conversational speech. 

 

"Is that identification our plot?"  

 

Yes. 

 

"And that identification makes it 'babyishly simple' for anyone on Earth to immediately 

grasp all of the details of the structure of any other of the thousands of languages of the World?" 

 

Yes. 

 

"Why?" 

 

It is because of what that "one material individual looked at physically" is!  

 

"What is it?" 

 

It is what, when we first got the idea, caused us to try to imagine what the point of view 

of a baby could be, but which, when we did, gave us this "plot" which makes the details of every 

language of which we have ever heard so babyishly simple to grasp: that is it breaks the barrier of 

the confusion between tongues. 

 

"What is it?" 

 

It is that the big question mark on the right-hand side of Cartoon Eight, which is that 

upon which the human mind is born concentrating—which the basic American outlook would 
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hold to somehow, someway be "material," is "ENERGY" or the same thing that we find on the 

right-hand side of Cartoon Thirteen—which is that which makes people speak. 

 

When you boil that down, it comes out that when babies are born they think that LIFE, 

itself, or ENERGY ITSELF (thought of as an entity) is a "material individual" which can be 

"looked at physically," just like other humans. 

 

 

Scene 4                      SHOUTS 

 

Shouts result from Pure Action and are conversational with one material individual 

looked at physically.  That is, they are "A. 1," "B. 1," "C. 1," "2.2." and "3.1.".  (At this point the 

plot begins to thicken.)  As long as shouts are conversational with only ENERGY ITSELF (which 

as an entity is the one material individual to which we are born looking physically), no endings 

are attached to the shout.  However, when conversation begins with anything other than 

ENERGY ITSELF the trouble begins.  Everything for which endings are put onto shouts means 

trouble to the mind.  "Why use such a strong word?"  "Why use the word, 'trouble'?"  Because 

when the human mind is reacting only to what it itself is, it is at peace; but when that happens 

which makes it into something other than what it is, it is in trouble; and it reacts with "endings, 

changes and additions" put onto words.  The mind is ENERGY.  As long as it is reacting only to 

ENERGY there are no endings.  But, when it reacts to anything else it is in trouble. 
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ACT II 

HOW THE SPANISH LOOK AT I ACTION  

Scene 1                            A.  The Mind And ENERGY ITSELF 

 

It seems that the trouble starts when the mind looks at material individuals that are not 

ENERGY ITSELF.  "What is this trouble?"  This trouble is the most general endings that are put 

on in language.  When the mind looks to material individuals that are not ENERGY ITSELF it 

sees things happening which are foreign to the nature of ENERGY ITSELF and to the nature of 

the mind.  It sees things being "done to." 

 

The addition that is put on in the Spanish language to show "A. 2. done to," is most often the 

word "se" added on in front of the word which, in Spanish, looks most like the shout.  It is the 

word which shows one individual looked at mentally.  The other types of additions which come 

on to show "done to" are generally the word "es" in front of what is generally like the shout and  

"-do" added onto the end of what is generally like the shout.  You will see these additions in the 

upper left-hand corner of page 75, headed "How The Spanish Look At I Action." 

 

In the upper left-hand corner of the page headed "How The Spanish Look At I Action" you 

will see "1-I."  This stands for Pure Action, the relationship between the mind and ENERGY 

ITSELF which causes human speech.  "And once again what is that relationship?"  It is the mind's 

eye (the "1" in the "1-I") at "wide-open" and the physical eyes (the "I" in the "1-I") at "wide 

open" and, therefore, as "wide-open" a track of sight as possible between the ENERGY, the mind, 

within and ENERGY ITSELF on the outside.  The "A." underneath the "1-I" stands for the mind, 

and the "1." after it stands for ENERGY ITSELF.  Then there is a vacant space followed by a 

comma which shows that the shout which the mind produces for ENERGY ITSELF has no 

ending added to it.  After the comma there is a "-mos."  This is given to show the effect that 

chanting has upon the shout.  The significance of the " (-r)" is explained at the end of this part of 

the book, on page 182 . The "2.1. se" and "2.2. es –do," show the ways in which the Spanish-

speaking mind reacts with endings when it sees something being "done to." 

 

Before we leave talking about "A.  The Mind And ENERGY ITSELF," which relationship 

was mentioned as that which we first "know" at birth, it will be well to make an observation 

about the next scene of our play which adds to its significance as a part of the play. 

 

When talking about "Birth" it was said that our first thought is what "the mind, ENERGY, 

knows just because it is ENERGY; and that which it knows is ENERGY ITSELF."  The mind is 

represented in both the upper left-hand corner of the "How Man Looks And Sees 'It'" Chart and in 

the upper left-hand corner of the page headed "How The Spanish Look At I Action" as "A."  

ENERGY ITSELF is represented in both as the "1." to the right of the "A."  The relationship 

between "A." and "1." is "knowing."  (The word "science" literally means "knowing," nothing 

more, nothing less.)  "But what is that relationship between 'A.' and '1'?" The only relationship 

that exists between the human mind and ENERGY ITSELF is through "1-I," which as we shall 

now see, stands for our "feelings." 
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In the "1-I" in the upper left-hand corner of both the Chart and page 75 "1" stands for the 

mind's eye looking at and "I" for the physical eye seeing ENERGY.  The only way that the mind 

can get through to "know" ENERGY, therefore, is through first the mind's eye and then the 

physical eyes. 

 

This being as it is brings us to perhaps the most idea-provoking concept we meet as we 

make our way through becoming acquainted with a language by means of a Language Tool. 

 

The four different relationships which exist between the mind's eye, "Eye" on the Chart, 

and the physical eyes, "eyes" on the Chart, are the four different human feelings which we discuss 

under "B.  Feelings."  There is a powerful drama present here.  It is what persuaded us to put this 

part of this book into the form of a play.  The whole drama is a "rush" out by the human mind 

through these two sets of eyes (the mind's eye and the physical eyes) to know ENERGY ITSELF.  

This rushing out is the spontaneous reaction of the human mind in all babies at birth. 

 

A drama develops as that comes along which impedes the mind from this rushing out 

through first the mind's eye and then the physical eyes to both see and know ENERGY ITSELF.  

That drama is the description of each of these four human feelings which it is now our task to try 

to understand. 

 

The things which impede the ENERGY within us, our minds, from rushing out through 

these two sets of eyes to physically see ENERGY ITSELF are dealt with now as we talk about 

each of these four "feelings."  There is a key word in each part of this drama (which we will 

encounter in italics as it is met) which is for that which indeed changes us from one of these 

feelings into one of the others.  We find that the principle element is still always the same— the 

human mind wishing to rush out through the two sets of eyes to physically see and know 

ENERGY ITSELF.  In two of these feelings the mind feels that it gets to do this.  In the other two 

it doesn't feel so much that way.  The same point is still always at issue, but the key word for that 

point in the two instances of success is "see" whereas in the other two instances it is "know." 

 

"Now what is the idea-provoking concept that we now encounter as we begin acquainting 

ourselves with this part of language, feelings, through the means of a Language Tool?" 

 

It is that the more that we use a Language Tool to acquaint ourselves with a language the 

more resounding in our ears gets this thought—that as all humans are born their minds are 

reacting spontaneously to the concept that to "know" is to "physically see." 

 

 

Scene 2                          B.  Feelings 

 

"B. 1." The human mind is born enthusiastic.  This is shown by "B. 1."  The "B. 1." in the 

upper left-hand corner of page 75 is followed by a "3.1," which is followed by a vacant space.  

The vacant space shows the fact that the human mind adds no endings when its enthusiasm 

controls the mind's eye.  The mind's enthusiasm controls the mind's eye when the mind "wants 

enthusiastically to see physically that which it sees mentally."  "3.1," is ENERGY ITSELF seen 

as "one" material individual.  The mind is no longer in the feeling of enthusiasm when it sees 

"many" material individuals.  The sound "-d" off to the right of "3.2 " is added on to show "3.2. 

many" (material individuals). 
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"What is it that by and by gets the human mind into 'trouble'?"  It is that which causes the 

mind to lose its native state of enthusiasm.  "What is that?"  It is when it looks at material 

individuals other than ENERGY ITSELF, sees them "done to," tries to identify with what it sees 

just as it is born doing with ENERGY ITSELF, finds that it can't, loses the feeling of enthusiasm 

and finds itself down in "B. 2. equanimity." 

 

(It may perhaps be helpful to frequently refer to the left side of the "How Man Looks And 

Sees 'It'" Chart as we make our way through these details given on page 75.  You will find there 

on the Chart the words which explain the code, letters and numbers, that are used on page 75.) 

 

"B. 2. equanimity" means the absence of any particular feeling, which comes when "for 

all the mind knows what it sees with the mind's eye is what it is seeing with the physical eyes."  

The mind is born part of ENERGY ITSELF, but then it isn't really of necessity "all that smart"; it 

can be fooled.  In this feeling it can be fooled.  It is not in the feeling of enthusiasm when it is in 

this feeling, and the main feature of this feeling is that it does "not" know but what that which it 

sees with the mind's eye is what it sees with the physical eyes.  Since it does not know, it causes 

no ending to be put onto the shout to show this feeling per se, but while in this feeling the burden 

of "Time" plagues it.  This is the reason for the note "see C," which means "see Time."  All of the 

times listed under "C." are expressed when the mind is in this feeling. 

 

 

Scene 3                          C.  Time 

 

The biggest variety of "endings, changes and additions" are added onto the shout to show 

Time.  Time is what plagues the mind most when it is in the feeling that results from not knowing 

for certain. 

 

While in this feeling the present time (C. 1. present) does not create any more difficulty 

for the mind than the fact that it is dominated by the cause of the mind being deflected out of the 

feeling of enthusiasm in the first place.  This cause is the individuals which the mind started to 

look at in place of ENERGY ITSELF.  This is the reason for the note "see 2-3" after "C. I."  This 

means that no "endings, changes or additions" are put on to show present time in the feeling of 

equanimity but that endings etc. are put on to show individuals other than ENERGY ITSELF 

looked at in the present time while in the feeling of equanimity. 

 

 

Scene 4                 2-3.  Other Individuals Looked At 

 

At the bottom of page 75 we find "2-3."  "What does '2-3' mean?"  The mind is born 

concentrating upon ENERGY ITSELF; when it is deflected from this concentration it still has its 

concentrator, the mind's eye, "on its hands."  "What is there 'around' for it to look at?"  It can look 

at things mentally, "2.3."  It can look at things physically, "2.2."  Or, it can turn the mind's eye 

around and look at itself, "2.1."  It can look at one or more material individuals in each of these 

three classes of things which are the three alternatives for the activity of the mind's eye.  It is easy 

here to see how the "3" in "2-3" stands for one or many material individuals, but what is critical 

here is to see how the "2" in "2-3" stands for QUALITY.  So since this is the "QUALITY" in the 

left-hand column (going up and down) in Cartoon Eleven, let's see how "I," "you," "he," "she" 

and "it" stand for QUALITY in this place where we would find them in Cartoon Eleven. 
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In the first place QUALITY is the interaction of ENERGY with MATTER.  "What is the 

ENERGY and the MATTER involved here?" 

 

The ENERGY involved is the human mind.  

 

“Then what is the MATTER involved?" 

 

The MATTER is that MATTER that Americanism or Freedom tells us must somehow, 

someway be associated with ENERGY ITSELF. 

 

The human mind identifies spontaneously with that MATTER.  It rushes out to it totally 

at birth.  This total rushing out of the human mind to that MATTER that is somehow, someway 

associated with ENERGY ITSELF produces that most wide-open state of sight possible which we 

call "Pure Action." 

 

When the human mind "looks physically" ("you") at material individuals other than 

ENERGY ITSELF the "QUALITY" of its "Pure Action" changes.  It changes even more when it 

doesn't even look out of the physical eyes anymore but just "looks mentally" at material 

individuals ("he," "she" and "it").  It changes most when the mind turns the mind's eye around to 

look at itself ("I").  So the QUALITY involved here is the quality of the "pureness" of the basic 

action of the human mind (reacting to that MATTER which Americanism tells us is somehow, 

someway associated with ENERGY ITSELF), that we are born reacting with, becoming less 

"pure." 

 

Americanism or Freedom returns mankind to the same full, total, pure mental powers that 

they were born with.  Alternative things to look at alter the "quality" of this "Pure Action." 

In English one of the following words in quotes is added in front of the shout to show what the 

ending shows in Spanish.  Their Spanish equivalents follow. 
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These things are not ENERGY ITSELF; and the mind puts endings, changes and 

additions onto shouts to show that; but these six things are the alternative things for the mind to 

look at after being deflected from concentrating upon ENERGY ITSELF. 

 

Since we will encounter them so much in everything we will do with the Spanish 

language it   seems well, before going on, to make a more precise observation concerning them.  

We are right now in between two sections of the play that are observations about "Time."  It has 

been said that looking at these six things rather than looking at ENERGY ITSELF is the reason 

that the mind gets deflected out of its native state of enthusiasm and into a feeling where Time 

"plagues" it.  The word that means "having to do with 'time'" is the word "temporal."  "What 

ought our general attitude be toward these six things?"  "Can we say that these things are 

'temporal'?"  "If we can then, can it be said that these are the things and creatures of 'temporal' 

civilization?" 

 

What was "temporal civilization?" 

 

"Wasn't it just all of the boring, stagnating, never-get-anything-done alternative things to 

do that got thrown out the window after the world saw how much more could be accomplished by 

Americanism after the American Revolution?" 

 

We think, that that is what these things may be called.  They are the comparatively going-

nowhere, boring, "temporal" alternative things for mankind to occupy their minds with rather 

than the very most exciting, rewarding and most productive thing which the World has ever heard 

of—the Freedom of the Americans. 

 

 

Scene 5                     C.  Time (continued) 

 

Apparently when the mind is not concentrating upon ENERGY but is looking at these 

alternative things, in the feeling of equanimity, it begins to worry about them.  "What is going to 

happen to them?"  Endings are added on to show the "future" for these alternative things.  To the 

right of the designation "C. 2," in the middle of page 75, the "-r-" shows the future; and each of 

the six items within the brackets indicates one of the six alternative things which there are for the 

mind's eye to look at.  The human mind wonders what will happen to these things in the future.  

The answer is the things which have happened in the past.  They all die.  This is shown by the 

second strongest change in language, "the simple past," which is shown on page 75 by the 

designation "3.1." under the "C." 

 

When the human mind is born it is going to go on forever, just like all ENERGY.  It 

cannot identify with death, and its shock at contemplating the past is shown by the powerful 

changes indicated by the arrows. 

 

It isn't as difficult, though, to think about things that were going on in the past and which 

might still be going on.  So for "C. 3.2. incompleted past" there is not such a powerful change.  

For shouts that end in "-a" nothing happens to the shout more than that the sound "-ba" is added 

onto the shout and then the other endings are added on after it to indicate which one of the six 

alternative things the mind's eye can do is involved.  For shouts that end in "-e" and "-i," the "-e" 

and "-i" are uniformly strengthened by chanting to an "-í" which takes the place of the "-b-," and 

then "-a" and the other endings are added on. 
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"C. 3.3. completed past" stands for an action that has been stopped in the past.  What the 

mind does for this is that it changes the shout from being a word for ENERGY into being a word 

for QUALITY.  It generally does so by putting the sound "-do" onto what is generally the shout.  

The asterisk in the "-do*" is put there to show that when an ENERGY word is changed into a 

QUALITY word it does not have to be only by adding a "-do."  The words to the left of the  

"-do*" and to the right of the "3," at the bottom of page 75,   are the different ways of saying 

"have" in Spanish, which correspond to the six alternative things for the mind's eye to look at.  

Perhaps it is because it is so hard for the mind to think about a completed action, a dead one, that 

it uses this most intimate word, "have," in both Spanish and English, which is able to show the 

struggle which it is for the mind to contemplate that which is dead and done. 

 

The words to the left of the "-do*" and to the right of the "4." are the words which show 

"C. 3.4. completed before" and are the ways that the Spanish-speaking mind shows "had."  The 

word "have" is a shout.  These six Spanish words for "had," show the incompleted past of "have." 

 

 

B.  Feelings (continued) 

 

It would seem that all of this contemplation of death, that is all of the different ways that 

things have ended etc. in the past, works upon the human mind to budge it out of the feeling of 

"B. 2. equanimity" into the feeling of "E. 3. depression."  In the upper portion of page 75, we find 

"B. 3. C. 1."  "B. 3." means the feeling of depression, and "C. 1." means the present time while in 

that feeling. 

 

The mood of depression is the feeling that the mind senses when "it knows that that 

which it sees mentally it can 'not' see physically," This is a powerful depressor to the human 

mind.  It means, in one sense, that it has come to a dead end.  If this is not too "heavy" a thing to 

consider, it seems that this mood or feeling represents the mind sensing the approach of its own 

ending, which brings on the most powerful change in language.  In Spanish, shouts which end in 

"-a" change that "-a" to an "-e" before adding the endings in the brackets to show "the 

alternatives."  Shouts that end in both "-e" and "-i" change these sounds to "-a" before adding the 

endings in the brackets. 

 

"B. 3. C. 3.2." is the incompleted past time in the feeling of depression.  The reconquest 

of Spain from the Moors didn't occur all at once.  That would mean that different groups would 

have been brought to learn Spanish at different times.  That could explain why there are two 

equally serviceable endings added onto shouts which show this time in this feeling.  These 

endings are "-ra" and "-se."  For shouts ending in "-a." the Spanish-speaking mind shows this 

time in this feeling by either of the two ways shown to the right of the "-a."  Either the "-ra" and 

the other endings within the brackets are added onto the "-a" of the shout or "-se" and the other 

endings that are within the brackets are added onto the "-a."  For shouts that end in "-e" and "-i" 

something additional happens.  It happens because these two sounds are affected by the influence 

of chanting more than "-a" is.  So, when "-ra" and "-se" are added onto them the "-e" and "-i," 

becoming the chanted syllable, react so that the emphasis of the chant changes the "-e" and "-i" 

into "-ie." 

 

"B. 4. hope."  This plot could seem incongruous with the sensibilities which we have of 

our personal initial confrontations with Life if we happened to continue on in our story and hadn't 

included this part of it. 



 81 

The plot has been that the human mind is deflected from that upon which it wants 

naturally to concentrate by alternative things to look at.  This deflection from that upon which it 

can naturally concentrate is onto things upon which it can't concentrate for long without getting 

budged out of its native feeling of enthusiasm.  The reason that this happens is because it sees 

these other things being "done to," which is foreign to the nature of ENERGY ITSELF, which the 

mind is and in regard to which it is born in the feeling of enthusiasm.  In the feeling of "ordinary 

feeling" or equanimity it gets so concerned about these alternative things to look at that it worries 

about their future.  When it reflects upon their past, dominated by death, it gets further budged out 

of the mood of ordinary feeling into the feeling of depression.  Within that feeling of depression it 

sometimes dwells upon the past.  This is as far as we have gone till now, tracing a rather tragic 

descent of the mind from a feeling of exhilarated enthusiasm to one of deep depression.  But, the 

behavior of the mind at this point takes a most interesting turn. 

 

Far from feeling the need to remain in any feeling of depression, the mind 

characteristically bounces back into the "feeling of hope":  "4. hope." 

 

Grammarians have called the "feeling of depression" the "subjunctive mood."  

"Subjunctive" means "joining (-junctive)" "under (sub-)."  "'Joined under' what?"  Joined under 

an expression generally in the "feeling of hope." 

 

Expressions said in the "feeling of depression" generally can't make any sense when just 

said by themselves.  The statement made along with them is generally made in the "feeling of 

hope."  The characteristic of this feeling can be analyzed as that wherein "the mind treasures the 

slightest hope that that which it sees mentally it can also see physically." 

 

The feeling of hope is shown by adding the "ending" "-ría," that is found to the right of 

the "4." which is just above the middle of the page on the left-hand side of page  75, and the other 

endings within the brackets to the right of the "-ría." 

 

This is the way that the Spanish look at Action.  They add the endings, changes and 

additions shown on page 75, headed, "How The Spanish Look At I Action," to all shouts. 
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ACT III 

 

WHAT THE SPANISH SEE AS I ACTION 

 

 

 

Scene 1          The Effect of Chanting  

 

Other than the people living in England, English-speaking people do not call themselves 

"Englishmen."  They call themselves "Scots," "Canadians," "Australians," "Americans" etc.  

Likewise, only the Spanish-speaking people living in Spain call themselves "Spaniards."  But, 

unlike the English-speaking people, Spanish-speaking peoples will universally describe 

themselves as "Latins" as a group.  This goes as well for the blue-eyed, blond Gothic Spaniard as 

it does for the man of 100 percent Indian blood living in the mountains of Bolivia. 

 

The difference between the two cultures which gives rise to this is the fact that the 

English language has descended racially to perhaps most of its modern-day native speakers, while 

Spanish has descended to essentially none this way.  This is not to say that none of the people 

who speak Spanish today have Roman blood in their veins; they do.  This is only to say how the 

Latin tongue has not descended down through time with that blood.  The interesting historical 

switch was that the Moors forced the Roman people whom they found, as they drove the Goths 

away, to adopt the Moorish tongue and ways.  When the Goths reconquered Spain as the 

Castilians etc. they had to reintroduce to the people they found, now of mixed Roman, Moorish 

etc. blood, the "Latin" language which they brought with them. 

 

So, none of the people of the Iberian peninsula have received their language directly, 

down through time, from Roman ancestors.  They have all received it politically. 

 

The American Indians received this language from a race of people that was by then 

heavily Moorish.  The mixed Moorish and Roman people had received it from the Goths.  The 

Goths had received it from the Romans. 

 

So, although this language which all of these modern peoples received from the Goths 

was originally the "Latin" of the Romans, they received it through a political means rather than 

from parents to children in a natural chain from generation to generation.  The result of the exact 

political means that was used so powerfully effected this language that it became changed and 

was the "Latin" language no more. 

 

We can think of the dynamics involved in introducing a new language to foreign 

populations by such a means as has been used in the history of Spanish as follows.  A shout is 

reaction of the human mind to a pictureable thought for an action which all mankind sees.  The 

peoples who were successively brought to speak this modern version of the language of the 

Romans saw these actions and reacted to them with the sounds of their original languages before  
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being brought to use "Spanish" sounds for them.  When the change occurred from the previous 

languages to this new one the psychology of the people learning it emerges as a detectable factor 

in the new language. 

 

Scene 2                What the Spanish See as I Action 

 

Page 84, headed "What The Spanish See As I Action," is an index to the effect that 

teaching the language of the Romans to successive foreign populations by chanting has had upon 

the original language.  The Language Tool has the 644 most used shouts in the Spanish language.  

These shouts are for actions which all men see, but these 644 shouts are divided into a number of 

subgroups because the successive populations who learned this version of the Romans' language 

by chanting learned to pronounce some words in a way different from that in which the Romans 

used to pronounce them. 

 

There are 411 of these shouts which end in "-a."  Of these 411, the endings shown on 

page   75, headed "How The Spanish Look At I Action," do not alter the spelling of 370.  That is, 

for 370 of the shouts ending in  "-a" (which makes up well over one half of all of the shouts on 

the Language Tool) all of 'the endings, changes and additions shown on the left-hand side of page 

75 are added right on to what is spelled like the shout.  From this point on, however, we will have 

to begin considering the effect that chanting has had upon these words. 

 

(As we proceed through this consideration, let us emphasize the code given, up and 

down, on the left-hand side of page 84.  This will help you to understand the effect of chanting on 

Spanish spelling.) 

 

The "I." in the upper left-hand corner of page 84 and to the left of the word "Actions," 

stands for the fact that these words are for "actions" which we see and to which we react with 

"shouts."  There are 644 of them.  Of these 644 shouts, 411 end in "-a."  So "I." and "1." mean 

"shouts" which end in "-a."  There are 370 of these shouts in which there is no spelling change, 

because of chanting, when endings are added.  So "I. 1.1." means "shouts" ending in "-a" which 

have "no" spelling change as endings are added on.  These 370 shouts are shown on pages 86, 87 

and 88 . 

 

On page  86 , headed "I. 1.1," the shout "pasa" has the endings, changes and additions put 

onto it that are shown up and down the left-hand side of page 75.  The exact same endings that 

are put on "pasa" are put on all 370 of the shouts on pages 86 to 88. 

 

In the upper left-hand corner of page 86 there is a "2." directly under the last "1." in the 

designation "I. 1.1." which we have just considered.  By substituting this "2." for the "1." directly 

above it we get the designation "I. 1.2."  The designation "I. 1.2. stands for "shouts" which end in 

"-a," which "do" have a spelling change, because of chanting, when endings are added.  ''What is 

the reason for this spelling change?" 

 

In the upper right-hand corner of page 89, headed "I. 1.2.1," you will find a list of 18 

shouts ending in "-a" which have an "-ie-" in the next to last syllable.  The next to last syllable is 

the syllable that receives the chanted emphasis.  In the original language of the Romans this "-ie" 

was written just "-e-."  However, the emphasis placed upon this syllable when people chanted it 

made it become pronounced so emphatically that they started pronouncing it "-ye-."  This  
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pronunciation is conveyed in Spanish by the "-ie-" which you see in each of the 18 shouts that we 

find in the column in the upper right-hand corner of page 00. However, as endings are added onto 

these shouts, the second to last syllable, the syllable that gets the chanted emphasis, moves to 

become a syllable that is closer to the end of the word.  When this happens the "-ie-" drops back 

to being the "-e-" of the original Roman language.  Therefore in the designation "I. 1.2.1," the "I." 

means "shouts," the first "I." means ending in "-a," the "2." means that the shouts in this group 

"do" have a spelling change because of chanting when endings are added; and the last "I." means 

that that change is from "-ie-" back to "-e-." 

 

On page 90, headed "I. 1.2.2," we find in the upper right-hand corner of the page a 

column of 22 shouts in which the "-ue-" of the syllable that receives the chanted emphasis drops 

back to being the "-o-" of the original Roman language when the chanted emphasis moves to a 

syllable closer to the end of the word as endings are added.  The final "2." in "I. 1.2.2." means  

"-ue-" drops back to "-o-." 

 

In the upper right-hand corner of page 91, headed "I. 1.2.3," we find a single word in which the  

"-ue-" of the syllable receiving the chanted emphasis drops back to a Latin "-u-" when 

unemphasized.  The "3." means "-ue-" drops back to "-u-." 

 

On each of these pages of shouts you will find an example of the Spanish shouts in the 

upper left-hand corner of the page after the "A. I."  It is followed by a comma.  Immediately 

thereafter you will find what affect on the spelling of a shout an ending will have.  The ending 

that you will find there to show this on all of these pages will be, "-mos." 

 

On page 84, "What The Spanish See As I Action," there is an interval between the section 

where the code numbers are given for the shouts which end in "-a," of which we have been 

speaking, and the code numbers for the next group. 

 

The shouts in this next group end in "-e."  In our code "I. 2." means "shouts" which end in 

"-e."  There are 84 of these.  Of these 84, 42 exhibit no spelling change when endings are added.  

Our code for "shouts" which end in "-e" without spelling change is "I. 2.1."  These 42 are found 

on page 92. 

 

As you see on page 92, it is the endings, changes and additions from the right-hand side 

of page 75, "How the Spanish Look at I Action," that are used with these shouts which end in "-e" 

(rather than the endings, changes and additions from the left-hand side of that page which are 

used with the shouts which end in "-a").  On the right hand side of page 92 we will find all of 

these endings, changes and additions added onto the shout "comprende" with no spelling change 

taking place in the basic shout "comprende."  The same thing works for all 42 of the shouts on 

this page. 

 

The ten shouts in the group on page 94 headed "I 2.2.1." do have a spelling change.  In 

this designation "I." means "shouts," "2." means which end in "-e," "2." means that they "do" 

have a spelling change when endings are added and "1." means that the "-ie" of the syllable 

receiving the chanted emphasis drops back to being the original Roman "-e" when unemphasized.  

Therefore, the shouts in this group "I. 2.2.1." exhibit a similar spelling change to the shouts in 

group "I. 1.2.1."  In both groups the chanted "-ie-" goes back to the original Roman "-e-" when 

the chanted emphasis moves to a syllable closer to the end of the word.  The difference between 

these two groups is that the shouts in group "I. 1.2.1." end in "-a" and those in group "I. 2.2.1." 

end in "-e." 
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  The ten shouts in the group on page 95, headed "I. 2.2.2." have a similar spelling change 

to that of the shouts in group "I. 1.2.2."  That is, in both the sound "-ue-" of the syllable' receiving 

the chanted emphasis drops back to being the original Roman "-o-."  The difference between 

these two groups, again, is that the shouts in this group end in "-e" and those in the other group 

end in "-a."  Notice, moreover, in the lower right-hand corner of page 95 how 5 of the 10 shouts 

in this group do not form the QUALITY word, (which one finds to the right of A. 2.2., C. 3.3. and 

C. 3.4., on the left-hand side of the page), by adding "-do" to the shout.  Instead of doing that, 

which would change the chanted "-ue-" back to the Roman "-o-," they drop the final "-e-" sound 

of the shout, add "-to" and retain the chanted "-ue-." 

 

The 23 shouts on page 96, headed "I. 2.3." are "shouts" which end in "-e" but which have 

a peculiar feature that we show by the "3." in the designation "I. 2.3."  This feature is the "-c-" 

which appears immediately before, the "-e-."  This group presents a moat interesting history of 

shouts and chanting. 

 

In the ancient language of Rome they used to put the sound "-sk" onto a shout to show 

that an action was starting to take place.  Before the sounds "a" and "o" the "sk" remained the 

same.  However, with chanting the sound "sk" gradually mutated to the sound "sh" before the 

sounds "e" and "i."  These are the sounds of Modem Italian to this day. 

 

An interesting thing about shouts and chanting is that shouts are taught to us by our 

parents though chanting may be taught to a foreign population by a state.  It happened that the 

shouts that the Romans had end in "-sk" met very interesting histories, therefore, among the 

different peoples taught to speak their language.  The English-speaking people started to 

communicate the shouts "establi-sh" and "peri-sh" to their children. 

 

The Spanish, on the other hand, do not have the sound "sh" in their language.  The closest 

they come is the sound "s," spelled "c" before the "e" which is the final sound of these shouts. 

 

Therefore, all of the words on page 96 are built on a shout that ends with a "-ce"; but 

there are some peculiarities.  Before the "a" sounds of "B. 3. C. I." and the "o" sound near the 

bottom of the page under the "2.1. – 3.l.," the ancient Roman "sk" sound has been retained.  The 

sound "sk" is spelled "zc" in Spanish. 

 

Before leaving off speaking about these different groups of shouts which end in "-e," it 

will be necessary to present a few further observations. 

 

The letter "i" is underlined in the word "comprendido" in each of the three places on page 

92 where we find the word given; that is, to the right of A. 2.2, C. 3.3. and C. 3.4.  We find a 

similar underlined "i" at this same place on every page in the book that shows shouts which end 

in "-e." 

 

The reason for this is that the final vowel sound in Spanish shouts is very soft, so much 

softer than the other sounds in the word that the sound was just left off by the English-speaking 

voices who heard these words; examples are "pretend(e)" and "correspond(e)."  When endings are 

added to shouts ending in "-e" (pronounced "e" as in "met") this very soft "e" sound may be the 

vowel in the syllable that moves over to become the syllable that gets the chanted emphasis.  If 

this happens it merely remains the same "e" sound (as in "met") pronounced more loudly.  

However, at the three places with an underlined "i" and in another instance as well, chanting has 

had a further effect upon shouts ending in "-e." 
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  The reason for this was explained on page 64 where the "transfer" between the vowel 

sounds "e" (as in "met"), "i" (as in "pin") and "ee" (as in "meet" — written "i" or "í" in Spanish) 

was discussed.  There are two different instances, on these pages showing the different groups of 

shouts which end in "-e," where the final soft "e" sound transfers up to a loud "ee" sound (as in 

"meet") rather than just becoming a loud "e" sound (as in "met").  In one of these two different 

instances the loud "ee" sound is written "í": this is the instance of the underlined "í" in the three 

appearances of "comprendído" and the words which appear at its place on the other pages.  The 

other instance is the appearance of the letter "í" in the words to the right of "C. 3.2." on these 

pages; as in "comprendía" etc. 

 

All shouts which end in "-e" at least transfer the soft final "e" sound up to the loud "ee" 

sound (spelled "í") when the shouts are made into the kind of word that "comprendído" is.  Some 

change more, as we see from the examples in the lower right-hand corner of page 95.  The reason 

for this is that these words like "comprendído" are not just ENERGY words with an ending, 

change or addition.  The final "-do" etc. is our signal that they have been changed far more than 

that; they have been changed into an entirely different kind of word; they have been changed into 

QUALITY words.  None of these keep the "e" sound (as it would be the case of "comprende" to a 

"comprendedo"). 

 

As was mentioned earlier, on page   79, the reason that all shouts that end in "-e" transfer 

the soft final "e" up to an "í" sound in all of the words to the right of "C. 3.2." is that chanting did 

away with the old "-b-" sound, that is still added onto "-a" shouts to show "C. 3.2."  The chanted 

emphasis that removed the "-b-" sound at the same time transferred both the soft final "e" of "-e" 

shouts and the soft final "i" of "-i" shouts into the strong "ee" (written "í") in the C. 3.2. words of 

"-e" and "-i" shouts. 

 

On page 84, headed "What The Spanish See As I Action," there is a space below the code 

for the shouts that end in "-e."  Below this space there is a "3."  To the right of the "3." we find  

"'-i'."  "I. 3." stands for the 99 "shouts" which end in "-i."  Of these 99.  55 experience "no" 

spelling change when endings are added to them; these are designated "I. 3.1." 

 

Before launching our discussion of the various subgroups of shouts that end in "-i," let us 

consider the general characteristics of all of the shouts that end in "-i." 

 

We feel that the major difficulty which chanting has caused in the spelling rules of the 

Spanish language is the difficulty that it has caused in distinguishing between the sounds "i" and 

"e."  The Spanish Academy does not recognize, officially, the sound "i" as in "pin."  The only 

value assigned to the letter "i" officially is that of the sound "ee" as is "meet."  The only value 

assigned to the letter "e" is that of the "e" sound in "met."  The actual sounds represented by "e" 

and "i," however, vary greatly depending on whether they are emphasized or not.  And, although 

the Spanish Academy does not officially recognize the sound "i" as in "pin," it is most widely 

used, particularly noticeably as the final sound in the shouts which end in "-i" and in the 

pronunciation of little children. 
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Both the letters "e" and "i" are pronounced "e" as in "met," "i" as in "pin" or even 

sometimes as the "u" sound in "but" when they are unemphasized.  When these two letters do 

receive the chanted emphasis, "i" as in "pin" will be pronounced "ee" as "meet" whereas "e" as in 

"met" may be pronounced that way but most of the time is just pronounced as a louder "e" as in 

"met."  The present-day heir of the people who introduced the modern Spanish language to the 

people of the Iberian peninsula by chanting is the Spanish Academy.  This organization is the one 

that has established the spelling rules which we are now considering.  The Spanish Academy 

makes no acknowledgement of the part which it or its predecessors have in the phenomenon of 

chanting in the Spanish language.  They publicly don't recognize it. 

 

This has produced a difficulty.  As mentioned earlier, the sound "i" as in "pin" is the most 

"volatile" sound in the transfer scale of "e" as in "met" up to "i" as in "pin" up to "ee" as in 

"meet."  Chanting is the reason that it is so volatile: that it goes either way, down to "e" or up to 

"ee," so easily.  The difficulty is how to explain "transfer" without explaining "chanting."  The 

result is that both go unexplained. 

 

The sound "i" as in "pin" is the final sound of all of the "-i" shouts, which we shall 

presently encounter, when they are actually bonafide, spontaneous, excited "shouts," on the lips 

of an excited child for example.  These are the dynamics at work which give us the sound "ee" as 

in "meet" when the final, soft "i" as in "pin" sound receives the chanted emphasis on these pages 

which we shall now encounter.  However, rather than dig up this whole business about chanting, 

the Spanish Academy chose to merely spell the six instances on each of these pages, wherein the 

final, soft "i" sound is unemphasized as "e."  Indeed it is most frequently and naturally  

pronounced this way, as "e" in "met," due to transferring down from "i" as in "pin," in unexcited 

speech.  In very spontaneous speech, however, the idea of using the letter "e" to serve in these six 

places seems a substandard decision. 

 

For all of these reasons it seemed that the only logical way to show shouts which end in 

"-i" is the way that they are found on page 99, headed "I. 3.1." 

 

On the right-hand side of page 99 we find the 55 shouts which end in "-i" as in "pin" 

which experience no spelling change due to chanting when endings are added.  In the shout at the 

top of the column, "vivi," the first "i" is pronounced "ee" as in "meet" and the final one "i" as in 

"pin."  On the left-hand side of page 99 we find in six places, three at the top of the page and 

three at the bottom, this indicator: "ө."  This indicator indicates the six instances where the 

Spanish Academy has chosen to spell the final, soft "-i" sound as "e."  This indicator shows us 

that: 

 

1. In excited speech we will hear this sound as "i" in "pin;" 

2. The Spanish Royal Academy chooses to spell it as "e;" and 

3. Very frequently you will hear it pronounced "e" as in "met." 

 

(Notice "partiө " in the upper left-hand corner of page 99.  A similar indicator will be at 

the top of all pages of shouts which end in "-i."  This indicates that the shout which you learn 

with a final "-i" sound as in "pin," will frequently carry with it the "transferred" sound "e" as in 

"met.") 

 

The two shouts shown in the upper right-hand corner of page 101, headed "I. 3.2.1," are 

"shouts" which end in "-i" which "do" have a spelling change when endings are added.  This 

particular change is that the "-ie-" of the syllable of chanted emphasis drops back to being the 

Roman "-i-" when unemphasized. 



 99 

 



 100 

In the groups of "-i" shouts which follow we will find a further effect of chanting which it 

is well for us to cover before we encounter.  It is a further effect of the "volatility" of the sound 

"i" as in "pin."  Chanting makes this sound so unstable or volatile because it is right in the middle 

of the transfer scale of from "e" up to "i" up to "ee," as was stated on page 64 ;  chanting makes it 

so prone to change in either direction.  This instability effects the "-i" shouts in the following 

groups in such a way that the vowels of the syllable which get the chanted emphasis in the shout 

don't go all of the way back to the vowel of the original Roman shout when endings are added but 

become a hybrid mutant sound. 

   

The eleven shouts shown in the column in the upper right-hand corner of page 102, 

headed "I. 3.2.2," generally have the "-ie-" of the syllable of chanted emphasis revert to being the 

Roman "-e-" when unemphasized.  That means that they are almost like the shouts in groups "I. 

1.2.1." and "I. 2.2.1." except that these end in "-i" rather than "-a" or "-e."  Although the chanted 

"-ie-" returns to being the original Roman "-e-" most of the time, in the two underlined instances 

in "B. 3. C. I," in all of the words in "B. 3. C. 3.2." and in the two underlined instances in "C. 

3.1." the "-ie-" sound of the shout is mutated to an "-i-" sound by the mechanics involved in 

replacing the volatile final "-i" sound of these shouts with these particular endings. 

 

In the group of shouts shown on page 103, headed "I. 3.2.3," the Spanish Academy has 

the emphasized "-i-" (pronounced "ee" as in "meet") sound of the syllable with chanted emphasis 

in the shout return to being the original Roman "-e-" ("e" as in "met") sound when unemphasized.  

In those same instances as those pointed out in group "I. 3.2.2," however, (that is in the two 

underlined instances in both "B. 3. C. I." and in "C. 3.1." and in all of the words in "B.3.C.3.2.") 

the use of the letter "i" is retained for the syllable which had the chanted emphasis in the shout 

but which has lost it in these particular words.  In these instances the use of the letter "i" is 

retained, but it is no longer pronounced "ee" as in "meet"; it is pronounced "i" as in "pin": an 

"unofficial" recognition on the part of the Spanish Royal Academy of the sound "i" as in "pin." 

 

In the two shouts listed in the upper right-hand corner of page 104, headed "I. 3.2.4," the 

"-ue-" sound of the syllable of chanted emphasis in the shout generally reverts to being the 

original Roman "-o-" when unemphasized.  Therefore, the shouts in this group are almost the 

same as those in groups "I. 1.2.2." and "I. 2.2.2." except that these end in an "-i" rather than "-a" 

or "-e."  The difference occurs in the exact same instances as those pointed out in the last two 

groups (that is in the two underlined instances in both "B. 3. C. 1." and "C. 3.1." and in all of the 

words in "B. 3. C. 3.2.").  The difference here is that the addition of these particular endings in 

the place of the volatile final "-i" sound of the shout has the effect of mutating the "-ue-" sound of 

the shout into a "-u-" sound. 

 

The single shout "luci" on page 105 headed "I. 3.3," is like the shouts in group  

"I.2.3." except that this shout ends in "-i" rather than "-e."  As in that group the Roman sound 

"sk," written "zc," is retained before the "a's" in "B. 3. C. I." and the "o" in "2.1.. 3.1." at the 

bottom of the page. 
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  The shouts in the group on page 107, headed "I. 3.4," all end in "-uyi."  The sound 

receiving the chanted emphasis in the shout is the "-u-."  Because of the fact that the "-u-" gets 

this chanted emphasis a "-y-" sound has developed before the final "-i" sound of the original 

Roman word.  When the chanted emphasis is taken off of the "-u-" sound and moved toward the 

end of the word, with the addition of endings, the "-y-" sound disappears. 

 

The letter "y" continues to be used in the two underlined instances in "B. 3. C. I," in all of 

the words in "B. 3. C. 3.2." and in the two underlined instances in "C. 3.1."  However, in these 

latter two groupings it is only an arbitrary decision on the part of the Spanish Royal Academy to 

spell the "-i-" sound that would be there anyway (and pronounced "y" as in “yes” ) a  “-y-.” 

 

As for the two underlined "y's" in "B. 3. C. I," on the other hand, they really should not 

be there by our rule.  They are in fact "not" pronounced by some speakers.  Maybe the reason 

they are pronounced by some speakers stems from a feeling that they keep things uniform that 

way, a very real consideration in a chanted language. 

 

The single shout " riñi" on page 108, was made into a separate classification, designated 

by the heading "I. 3.5.," merely to show a spelling technicality.  That technicality is just that "ñ" 

is pronounced "ny."  The sound "ñ" in the Spanish word "cañon" is the same as the "ny" in the 

English word "canyon."  For this reason it is unnecessary to add the letter "i" behind a "ñ" in 

order to get the sound "ny," since "ñ" already means "ny" (or "ni").  This is why the letter "i," 

which frequently appears as the first letter of the endings for shouts which end in "-e" and "-i" 

(shown on the right side of page 75), is frequently left off for the shouts which belong to this 

group.  Although our example, "riñi," is the only shout in this group included in the 3,000 most-

used words, this rule which applies to this sound "ñ" ("ny" or "ni" in English) also applies to 

shouts which have in the place in question the sound "ll" (which may be "lly" or "lli" in English).  

Other than this spelling technicality, which leaves out an "i" in many of the endings, " riñi " is 

like the other shouts in group "I. 3.2.3." on page 103. 

 

 

The Most Frequent Actions 

 

The bottom half of page 84 is headed "4. most frequent actions."  "I. 4." means the shouts 

with which we react for the actions which we see most frequently.  If you will look through the 

23 pages on which these shouts, their derivatives and the endings, changes and additions that are 

put onto them are given, you will see by their English equivalents that these shouts make up what 

are the most-used shouts in English as well: "Be!"  "Have!"  etc. 

 

Because of the fact that they are most frequently seen actions they represent a "battle 

royal" between natural and artificial forces at work in this language.  This "battle royal" results in 

a number of oddities.  As you use the Language Tool you will be constantly referred to these 

pages.  A Language Tool user quickly comes to know these pages from constant reference to 

them.  About as much as can be quickly said is that overall rules for all shouts generally apply but 

that the quickest route to their mastery is probably to just casually acquaint yourself with all of 

these pages in a general way and then reinforce that acquaintance with the practical knowledge 

which will come from reading Spanish written materials, which will all constantly refer you back 

to the details on these pages. 
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INTERLUDE 

FROM ENERGY TO QUALITY 

 

"Is the tone of this play pessimistic?"  It began by saying that the human mind is born 

concentrating upon ENERGY ITSELF but is gradually deflected from it.  It continued by saying 

that the things and creatures of "temporal civilization" are what deflect it.  It continues recounting 

how in this deflected state of mind it gets led down into a feeling of deep depression.  Yet, that is 

what it says has happened; but it didn't stop there.  It says that the mind bounces back with hope 

even when experiencing its depression. 

 

We would like for the play to stay reasonable and realistic.  "Could we say that it is staying 

that way if we say that when the mind is born all that it knows is ENERGY ITSELF but that it 

doesn't seem that it knows that much about it that it is able to keep up its concentration upon it?"  

We wouldn't want to let pessimism into the play, though, since that wouldn't allow for the hope 

with which the mind springs back as it learns language. 

 

"How might the play continue on from this point staying reasonable with the elements of the 

play that we have discovered so far?"  "What if we took this to be the tone of the rest of our play: 

Let's let the apparently natural hope with which the mind springs back to learn language pervade 

all that we discuss from this point, since by seeking in hope we may find other principles which 

will help us to discover how the mind works at birth that lets it always remember what it learns?" 

 

QUALITY 

 

"Aren't we kind of steering our hopefulness into a brick wall as we approach this subject?  If 

all that the human mind wants to concentrate upon when humans are born is ENERGY ITSELF, 

aren't we sort of admitting defeat in this narrative in directing our concentrated attention to things 

other than ENERGY, which have distracted the mind's attention from ENERGY, QUALITY for 

example?" 

 

Maybe we would be if we directed our concentration onto everything involved in 

QUALITY, but we must remember that the mind is spontaneously interested in that "Action" of 

ENERGY which it sees actually creating the QUALITY.  True, it is not spontaneously interested 

in QUALITY when looking at its "classes" and "individuals"; it puts endings, changes and 

additions on to show its lack of spontaneity for them; but it does react with total spontaneity for 

the QUALITIES which it sees as the "actions" of ENERGY upon MATTER. 
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Act IV 

HOW THE SPANISH LOOK AT 

II Quality of Action 

III Quality of What we Name 

 

The chart below shows the normal and special ways the mind adds endings, changes and 

additions when looking at QUALITY. 

 

In the normal way we find the mind spontaneously identifying with the ENERGY which it 

sees as the "Action" actually creating the QUALITIES in the interaction of ENERGY with 

MATTER.  A very set pattern of additions are added on for "Classes" and "Individuals." 

 

In the special ways the mind looks at QUALITY we see it reacting by replacing the "Action" 

word by an entirely different word for "Classes" and "Individuals."  These special cases are 

among the most frequently used of QUALITY words. 

 

In these special ways of looking at QUALITIES you can distinguish the columns of words 

for II Qualities of Action from the columns of words for III Qualities of What we Name in the 

fact that the "Individuals" are given for the latter. 

 

As we see, many of the "special" words for "Classes" end in the sound "-or."  This is from 

the old Latin way of showing "Classes."  In what is generally a sort of "flowery" way of saying 

things, the Spanish version of the old Latin way of showing "individuals" is sometimes seen.  It is 

the addition of the endings "-isimo" and "-isima." 
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Act V 

WHAT THE SPANISH SEE AS QUALITY 

The index below and the one on page 136 point out the way in which these words are 

arranged in the Language Tool.  These are the words with which the Spanish-speaking mind 

reacts for the QUALITIES it sees. 

Scene I                                              What the Spanish See As 

                                                                 II Quality of Action 

 

The heading "What The Spanish See As II Quality Of Action" is an index to the 117 

Qualities of Action given in the Language Tool.  They are arranged in groups by their final 

sounds for no other reason than that it seems that is the way that makes it easiest to use them in 

the Language Tool. 
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Scene 2                                            What the Spanish See As 

III Quality of What We Name 

 

The heading "What The Spanish See As III Quality of What we Name" is an index to the 

681 Qualities of What we Name given in the Language Tool.  If you will refer to the "How Man 

Looks And Sees 'It' " Chart, you will find "Quality of What we Name" within brackets under "IV 

What we Name."  This stands for the fact that the human mind can also look at Quality of What 

we Name in the same way that it looks at IV What we Name, that is that it reacts with the same 

endings, changes and additions put onto Qualities of What we Name as it reacts with to put onto 

words for IV What we Name.  For this reason it is important to group Qualities of What we Name 

in groups by their final sound, as the index shows them.  All of the words listed under "III 

QUALITIES OF WHAT WE NAME" in the Language Tool are shown being looked at as 

"male." 
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INTERLUDE 

FROM QUALITY TO MATTER 

QUALITY is the infraction of all ENERGY with all MATTER.  Further, if all ENERGY is 

interacting with MATTER and if all MATTER is involved in this interaction with ENERGY, 

then another word for QUALITY is "everything." 

 

Being this as it is, it looks like we may wrestle out of our observations to this point, on how 

the human mind works at birth, another piece of information.  We have proceeded on from our 

discussion of ENERGY in the mind's native state of "hope."  We have had a real need for this 

hope, for more understanding, for we have tackled a colossal subject that may be no smaller than 

"everything."  However, by being hopeful it looks like we have been rewarded.  It looks like our 

reward is discovery of the fact that the native state of the human mind, though it be in the midst 

of "everything," doggedly tries to keep on concentrating upon ENERGY ITSELF, or only on that 

part of QUALITY wherein it sees the "action" of ENERGY interacting with MATTER to 

produce QUALITY.  It is at home with "action"; for all else it adds endings, changes and 

additions. 

 

So from our discussion of ENERGY we proceed on "hoping;" from our discussion of 

QUALITY we proceed on trying to doggedly keep on concentrating, in our quest to be able to 

clearly understand how once again we can "always remember" that which we learn. 

MATTER 

If we have added the principle of concentration to the hopeful attitude we have of being able 

to rediscover how to "always remember" what we learn, we have done it none too soon; for 

between here and the end of the book, when we will hope to be at our goal, we will encounter 

such a maze and labyrinth of facts and forces that our only hope to make it through will be by 

concentrating in the extreme. 

 

It is the way that the English-speaking mind in North America relates to the material 

"existence," or MATTER, that is the breakthrough making it easy to logically explain language: 

as done at the end of Part I of the book. 

 

This attitude toward MATTER, the real estate concept of the "fee-simple freehold," by 

which the people of North America own their continent, has revolutionized the entire concept of 

"civilization" throughout the World.  There would seem to be no better or more success-

promising portal through which to enter into the labyrinth of details before us than that which the 

consideration would give us of the reason why the attitude of the English-speaking people of 

North America toward MATTER has so revolutionized Civilization. 
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It was the people of Ancient Babylonia who were those who originally based Western 

Civilization upon the sense of sound.  They did this by inventing what has come down to us 

through the Greeks bearing the Greek name "alphabet."  The Ancient Greeks were the people 

who gave Western Civilization the precise form it has taken from their day to ours. 

 

The great, pressing, immediately urgent and practical problem for every civilization has 

always been how the people in the civilization shall work together.  It is altogether 

understandable, therefore, that the subject of the treatise by Aristotle that Western Civilization 

uses as its intellectual constitution, should be that one wherein Aristotle attempts to spell out, as 

far as it is possible for humans to do so, exactly what "WORK" is.  Again, Aristotle's and the 

Greeks' word for "work" was "energeia," our word "ENERGY." 

 

After examining almost all that was available to him of comments by earlier people upon the 

subject, he finally reaches a point where he asks, "Why need we seek any further principles?"  It 

was at the point at which he was convinced that man had reached the very most "general" point to 

which the mind of man goes.  It is the point where he feels that all ought be constrained with him 

to feel that "ENERGY ITSELF" "must be immaterial."  It is precisely that word of Aristotle's, 

"immaterial," used at that place in that treatise that is the reason the medieval states of Europe are 

shook to their foundations when the customary Law of the Americans collides with that 

foundation in the assertion that that which is most important to man "cannot be immaterial." 

 

"But, why do the medieval states shake so?"  "Why does the Law of the Americans hit them 

with such a bang?"  It was the reason that Aristotle felt that ENERGY ITSELF must be 

immaterial.  And that reason was the way that Aristotle got his idea applied. 

 

Aristotle got his idea, that ENERGY ITSELF must be immaterial, applied (as previously 

outlined in detail in Part I) by making an observation about the way that a statement by Socrates 

about ENERGY ITSELF seemed to help people work together.  Since that statement seemed to 

Aristotle to help all of the people of the Greece that he knew work together harmoniously in great 

groups, he felt that that statement was what let the individual person's work be in harmony with 

WORK itself, or all work in existence, ENERGY ITSELF. 

 

[We mentioned in Part I how helpful this was to us to draw a picture which would show us 

"Pure Action."  That picture is Cartoon Thirteen.  Western Civilization has worked together by 

that statement by Socrates which statement Aristotle said was the biggest, widest (most 

"universal" or "general") thing ever said about ENERGY or WORK.  Western Civilization's way 

of working together, therefore, took its start from something someone said about ENERGY and 

has been built up from that by things that Western Civilization's people say about WORK.  To get 

our picture of "Pure Action" (that is to put Eastern and Western Civilizations' approach to 

language together from the American point of view) all that we did was draw a picture of the 

"biggest, widest thing ever seen" about ENERGY.] 

 

Because Aristotle felt that great groups of humanity were able to blend their work together 

with the WORK that turns the "One-spin" as a result of that statement by Socrates about 

ENERGY, Aristotle said that that statement is "that which is."  The phrase "that which is" is the 

phrase that begins the concept of the "political state"—supposedly the state of mind of all 

mankind. 
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"Well, what was that statement by Socrates?" 

 

In one of Socrates' "conversations" he said that nobody on Earth can know what ENERGY 

ITSELF is.  The key point was that nobody knows what ENERGY ITSELF is because there is 

nobody who is able to explain it in such a way that it is of any "use" at all to anyone else. 

 

The agreement of the people, with whom Aristotle was acquainted, upon that statement was 

that it had been in fact definitely demonstrated to their mutual satisfaction, so much so that they 

were able to work together by the statement, that there is no need to hold on to any hope at all that 

there is anyone who can in fact explain what ENERGY ITSELF is, so much so that it is of any 

"use" at all to anyone else.  The understanding, that this agreement concluded for their mutual 

work, was that the idea had been proven to their mutual satisfactions to be totally hopeless. 

 

Socrates' conversation partner, after hearing the statement, wanted to know what in the 

world is useful that men can communicate one to another.  Socrates asserted that the men who 

had led the building of the castled cities in which the people of Greece, as had the people of the 

earlier Near Eastern Civilizations that had preceded them, lived, had something that was superior 

to what ordinary men had.  Their "psyches" just got "hunches," which they were unable to explain 

but which, if we all follow, is what gets our cities built for us in the tradition of the Persians and 

the Babylonians.  And, the sounds which those men (a Greek castle-city was called a "polis," the 

people who led them "politicians") speak are the sounds upon which Western Civilization is 

based.  What the "hunches" of their "psyches" tell them is good for the "polis" is what the 

politicians accept for it, and that is what becomes Western Civilization's "knowing" or "Science." 

 

Although the point of impact of the Law of the Americans with the ideas of the Greeks is the 

absolute variance of the words "immaterial" and "material" for that which is "important" to man, 

the American idea "free" hit the Greek idea "state" in a variety of ways that nearly all mankind 

agrees with. 

 

In the first place, Socrates' idea that the politicians have something that is superior to that 

which other men have that enables them to run the "state" had spilled an uninterrupted river of 

blood thereafter between the contestants constantly quibbling over every conceivable point about 

precisely who had the right to be the politicians who are possessed by these superior gifts.  The 

Americans' Law leveled all of that.  It simply stated that "all men are created equal," and the 

whole World buys that as a vastly superior idea to continuing war upon the point by Europe's and 

the World's erstwhile monarchs. 

 

But then if this Law of the Americans has replaced Socrates and it is the source from which 

the ideas come that the whole World imitates to get the dynamics that are at work in America, 

one might well ask, "Where did this Law of the Americans come from?"  Any judge or lawyer 

can tell you that that is a mystery that no one officially knows.  All that is known is that no ideas 

or suggestions in a court of law about what the Common Law is, is valid if from a point further 

back in time than the ascension of Richard I of England, at which time the "legal memory" of 

England's and America's courts begins.  However, in his work "A History Of The English-

speaking Peoples," Winston S. Churchill has the chapter in Volume One, "The Birth Of Britain," 

that he entitles "The English Common Law" end with these words: 
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"... the liberties of Englishmen rested not on any enactment of the State but on immemorial, slow-

growing custom, declared by juries of free men who gave their verdicts case by case in open 

court." 

 

He of course says that no one knows where Law comes from, "immemorial" is his word, 

other than from "juries."  "But, where do juries come from, these twelve men who get together at 

least every three months in the divisions of a shire in England or of a state in America (at the 

county courthouse)?"  Nobody officially knows.  It's indigenous to the English-speaking people.  

A division of a shire in Germany, where English-speaking people came from, is still called a 

"bezirk" for the twelve men called "bezirks" who anciently came there when Law was brought 

there.  All of these things, the juries, the folkways, were there at times long before that point in 

time for which the modern courts have records that they recognize as binding for the memory of 

the Law. 

 

But that doesn't stop the people of the World.  They all want what the Americans have.  

"How do the Americans communicate the source of their power one with another—the sounds 

that have replaced those of the European heads of states as the way that men may best work 

together?"  Well, "... juries of free men" declare it.  "But, who taught them this which has now 

become that which is the very most 'useful' to all mankind?"  It is the "Common Law" that has 

done it.  It is the "Common Law" of the English-speaking peoples that all civilization, whether 

they call it the Common Law as the Americans do or "Communism" as the Marxists have, has 

grasped at now as the very most "useful" thing on Earth for men to communicate one to another 

for how people may best work together.  "Yes, but again who was the teacher who could have 

originally taught it to them?"  That is way back beyond the beginning of legal memory; but the 

moral of the story for all mankind is that which is the essential criterion for being selected to a 

jury, which is ... 

 

"Every person who is really 'free' knows what Law is." 

 

Now we have made our way right directly in front of the portal to the labyrinth; now we may 

proceed with our consideration of MATTER.  "Why did we have to talk about these things, the 

'state,' 'free,' etc. first?" 

 

Because our plot is to approach the subject of MATTER like the mind of a little child does.  

When we spoke about ENERGY and QUALITY we were talking about things going on in the 

mind of a child in the first hours or months of life, when it is difficult to discern from observation 

what is going on.  But as we talk about MATTER we will be talking about the way that small 

children learn the material World, and that is something that it is very easy to make observations 

about. 

 

"What is it that we see that we can make these observations about?"  We see that small 

children are in a state of mind wherein they first learn the material "Existence" "from the specific 

to the general exclusively," that which is formally called "inductive reasoning."  Small children 

learn to call the one man around them, "Dadda"; but that also goes, for some while, for all men.  

One thing round, laying on the ground is a "rock"—everything round, laying on the ground is a 

"rock."  Things like this, so productive of humorous and entertaining incidents in the way that 

children learn the material World constitutes a "way of learning" that, in relation to other 
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approaches to learning, is incomparably dynamic, both as regards the amount of things learned 

and the rapidity with which things are learned. 

 

Now a word about language learning in general.  After a person has learned to read a new 

language with the help of the Language Tool, it is easy to stage all of the situations for that person 

which teach a little child to listen to and speak the language correctly.  In theory it ought to be 

easy for the adult to do the same thing that the child does.  In fact it hardly ever is.  "Why?"  The 

reason is that the child's avenue for learning is very nearly, if not completely, "wide open."  The 

adult's is probably almost completely "shut."  A child's motive to learn is its "wonder."  The adult 

generally learns in response to a "problem."  As far as quickly learning the myriad things that are 

part of listening to and speaking a new language correctly goes, "wonder" wins. 

 

There are two easily discernible reasons why things are like this for adults.  One, the minor 

one, will be discussed here, and the major one will be discussed at the end of the play. 

 

The minor one comes from the concept of the "state" within which most people in the World 

live.  In the formal defining of precisely what the "state" is the Greeks and those who have 

followed them were convinced that the very most "general" issue is established and that it only 

remains for the people within that "state" to address themselves to the "specific" problems within 

the state in which they live.  To go from the "general" to the "specific" is what is called 

"deductive reasoning"—the exclusive approach of "Science" to problem solving.  Consequently 

most modern people are constantly personally talking their own "psyche" into narrowing its 

attention down upon the specific problem which the state has given to that individual to address 

him or herself to.  We talk our "psyches" into going along with the sounds of the State, which are 

the sounds of politicians, whose "psyches" are acting upon their "hunches" to solve the specific 

problems within the general state of Western Civilization in which they find themselves. 

 

America, however, gave a massive jolt to this age-old way of doing things.  The people of 

the World said that that which the Greeks said and which the European monarchs did wasn't the 

"state"—"the way that things are."  The World said that the way that things are is the essence of 

the way that the Americans do things.  The source of real power isn't from the hunches of the few 

but from the "What everybody knows" of the many.  America emphasizes all men rather than the 

few—the "common sense" of all men in relation to the "Common Law."  The World wants to 

harness as much natural human mental ENERGY as it can to help get work done.  The American 

idea "free" gets more work done.  It gets closer back to the full natural mental ENERGY with 

which all men are born than anything else the World has ever heard of.  It has reversed the whole 

World's way of working together.  "Does this line of reasoning hold out for us a pointer, as 

Emerson used this line of reasoning to point out, in 'The American Scholar,' to a 'new,' an 

'American' way to approach learning?" 

 

"Science" looks at the material "existence": MATTER, deductively, from the "general" to the 

"specific."  The human mind is born looking at MATTER inductively, from the specific" to the 

"general."  The human mind is born learning in such a way that it "always remembers" what it 

learns.  Doing so makes it possible to quickly reach independence in listening to and speaking a 

new language.  These are stated goals of the Language Tool.  "Are they goals for you?"  If they 

are then maybe we, together, are advised by the reorientation of the World's public thinking after 

the American Revolution, to test, in seeking our personal learning goals, the way of directing our 

personal mental ENERGIES along those lines in our heritage which have no peers as fonts of 

powerful ENERGY and to which all mankind has now turned. 
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Maybe we are advised to take a much more careful stock of the perhaps limitless treasure 

that is the mental ENERGY in our possession, that nothing is worthy of it except that which 

comes acclaimed of the most promise.  Maybe then we would be walking in the same 

circumstances as that Emerson who said, "...this confidence in the unsearched might of man 

belongs, by all motives, by all prophecy, by all preparation, to the American Scholar.  We have 

listened too long to the courtly muses of Europe..." or "The one thing in the world, of value, is the 

active soul.  In this action it (the soul) is genius; not the privilege of here and there a favorite, but 

the sound estate of every man..." or "Of course, he who has put forth his total strength in fit 

actions has the richest return of wisdom..." or go all of the way to the most ultimate reach of all of 

this thinking, to that point where we with him each tell our mind, "... if the single man plant 

himself indomitably on his instincts and there abide, the huge world will come round to him 

(Italics ours.)  Maybe then at that point we have taken that place where we are able to each look 

at MATTER inductively again, as we did when we were children. 
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Act VI 

HOW SPANISH (CHILDREN) LOOK AT IV WHAT WE NAME 

Scene 1                                                  3.  Individuals 

To look at MATTER inductively is to go from the specific to the general.  That starts us out 

with the "3. Individuals" in the lower right-hand corner of the "How Man Looks And Sees 'It'" 

Chart. 

"If we look at MATTER this way, what is it that we find the mind of children reacting to 

spontaneously?"  We find the mind in children reacting spontaneously to "1. one" (notice the 

heavy black "It" mark to the right of "1. one").  The mind in children adds endings for "2. many." 

 

It has been already stated that the title of the Chart could just as well be "How Man Looks 

And Sees ENERGY" rather than "It."  The heavy black marks are called "It" marks for the fact 

that they represent to us those particulars to which the mind in human children reacts 

spontaneously, without adding any endings, changes or additions as languages are learned.  

Therefore, if we ask ourselves, "What is that 'one' thing in the material 'existence' that the mind of 

the child is born reacting to spontaneously?," the reply, at this stage of our play, has become 

somewhat of a ready answer.  We would say, "Why, that 'one' thing is that upon which the human 

mind is born concentrating."  "What is that?"  At this stage we would presume the answer to be, 

"Well, the one thing in the material 'existence' upon which the human mind is born concentrating 

is ENERGY ITSELF, thought of as an entity, isn't it?"  The hopeful concentration that we have 

taken with us from our considerations of the human mind's first encounters with ENERGY and 

QUALITY has brought us directly before that portal through which we may make our way back 

into that same material world in which early childhood is spent.  The portal is that of which the 

Customary Law of the Americans came to say, "If it is 'important,' it must somehow, someway be 

'material.'" We may enter, therefore, through the portal by feeling that that upon which the mind 

in human young is born concentrating, ENERGY ITSELF, must somehow, someway be material.  

"How is it that we get through the portal; what is the power that moves us?"  It is our own hopeful 

concentration, once more, upon that self-same "one" material individual. 

Scene 2                                                        2.  Classes 

Now we are inside of the labyrinth.  "How do we move onward to our goal of rediscovery 

of how to 'always remember' that which we learn?"  To consider MATTER perfectly inductively 

again, to go from the specific to the general, is to take ourselves from "3. Individuals" up to "2. 

Classes."  "What is it under '2. Classes' to which we find the mind in little children reacting 

spontaneously, without adding any endings, changes or additions?"  It is "1. male." 
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"How will this help us move forward?" 

We remember, in this part of the play, that we are not talking anymore about what may be 

going on in the human mind just during those first few hours or months of life; now we are 

talking about the way that the mind of little children reacts to learn the material "existence" 

during those growing years, when it is easier to observe how the mind in children reacts to Life. 

 

Since we are talking about "1. male" right now it seems that our inquiry would be starting 

out with less than the greatest promise if we addressed ourselves to how the human mind in little 

boys reacts to "1. male"; since they are "male," we might encounter that distorting our reading of 

the feedback.  It seems that a field that would offer much more abundant immediate promise is 

the way that the human mind in little girls reacts to the concept of, "1. male." 

 

As we all can observe every day, all little girls don't think that all maleness is the greatest 

thing that ever came along.  As a matter of fact, if one were to sit in on a representative 

kindergarten or first or second grade class, it seems that we find most of the little girls feeling that 

most of the boys are substantially below what is expected of them.  "What is it that is expected of 

them by the little girls, that they merely grow to be bigger?"  "Does the human mind in little girls 

spontaneously identify with all adult males?"  Of course not.  Their general reaction has to be 

something termed at least no less than "mild aversion," and that quickly deteriorates to horror, 

disgust or even terror most easily.  "What is it about maleness, then, that the mind in little 

children spontaneously reacts to, both in little girls and little boys?"  It is the picture of "the 

perfect hero." 

 

"But, isn't heroism female as well as male?"  When we are in the state of mind we were in as 

little children, learning our native tongue, we spontaneously identify with the perfect male hero—

that is we think that we actually are him as we go out and walk through the paces of the role he 

played in a movie we just saw, regardless of whether we are little boys or little girls.  And, it 

seems that this self-same total identification with what attracts our attention to it to be learned is 

an indispensable ingredient of that kind of learning which we do wherein we always remember 

what we learn.  But, the human mind in little girls is cognizant of reality, even in those earliest 

times.  They see how it is the "male" body that "plates with armor," as it were, by fulfilling its 

role of "work," which asset fits it out to overcome the physical struggles of life, while a woman's 

body remains soft as she performs her role. 

 

Physical struggles, the material "existence," the perfect hero, the spontaneous reaction of the 

human mind in little girls to that ideal personality, and our goal of rediscovery of how to always 

remember what we learn — 

 

So, the human mind in the little girl, besides teaching her this total identification with 

heroism, also teaches her the reality that her soft flesh isn't the most apt kind of tool with which to 

conquer the material "existence."  She relies on the most useful of the female heroic virtues.  

"What is that?"  "On a practical level, is it not to keep on hoping in the midst of almost total  
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hopelessness, perhaps the way that some mother of whom you know was able to keep the bits and 

pieces of her family's life, in this very material World, together with what seemed no other thing 

than that of her indomitable 'hope' amid raging despair?"  "Is that the 'most useful' of heroic 

female virtues on a practical level?"  If it is we a might ask ourselves what this would be on the 

very most idealistic of levels so that this approach which we have chosen to take can be most 

instructive to us of precisely what it is of "2. Classes 1. male" that we need to make our way 

upward through a totally inductive consideration of MATTER. 

 

"What would be the very most idealistic exercise of this most useful of female heroic 

virtues, hope, that the human mind in a little girl could fix upon?"  "Would it be that of Snow 

White singing 'Some day my prince will come'?"  The human mind in the little girl says, "Of 

course he will; you're such a good girl Snow White that somehow, someway, someday it is 

inevitable."  Now, "Precisely what is it, that the prince can do for her that she has no way that she 

can do for herself, that is what she is hoping for?"  She knows that there is no wall so strong nor 

obstacle so powerful in all of this material world that can keep out and away from her the all-

conquering virtue that has no peer for strength in this material world, which will batter its way 

through all material obstacles and which virtue is indeed what her expression, '"her prince," 

means.  "What is that male heroic virtue?"  Well, we all know what that is. 

 

In this part of our discussion we are no longer talking about theoretic obstacles which might 

block our path to being able to always remember what we learn.  We are talking about material 

obstacles.  To make our way through material obstacles we will need the most ideal quality 

(among all QUALITY) for making one's way through the material "existence":  MATTER.  That 

is the QUALITY under MATTER to which the human mind in little children reacts 

spontaneously, without adding any endings, changes or additions.  And, likewise we, therefore, at 

the tip of our attack, the cutting edge of our thrust through the obstacles of the material world in 

our way to the very most ideal, the very most perfect cause: perfect learning, are advised by what 

we find to place before us that which is much harder, much stronger than the hardest and 

strongest of obstacles.  "Name it?"  "Is there in existence such a 'quality,' of which humans are 

capable, that can in fact pierce its way through any obstacle to human fulfillment in the material 

'existence'?" 

 

"The human mind in little children universally seems to be reacting to something like this, 

doesn't it?"  That is on one side of us.  On the other side of us the bards who have most 

universally found their way into the hearts of Americans as most intimately understanding that 

which is requisite for the fulfillment of the Customary Law of the Americans, The American Way 

of Life, are unanimous that we move absolutely nowhere at all in a forward direction without it.  

But, such is the dignity of Life that unless the individual himself or herself decides that this 

"quality" of the perfect male hero, that can break its way through any obstacle, exists, for that 

person it is not a functioning tool.  But, to the person who does decide that way, that there is a 

power within the grasp of mankind that can make its way through any obstacle, then that person 

has within his or her grasp the diamond hard piercing tool of the perfect male hero with which we 

can make our way upwards out of "2. Classes" through to "1. Action": and that is the quality of 

"bravery." 
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Emerson said, "... there can be no scholar without the heroic mind... Free should the scholar 

be, free and brave."  So with whatever the picture called up by the words "free and brave" means 

to us, the sea king of the Saga at the very head of his men charging into his foes, the childhood 

picture of the prince who uses his life as his sword to fight his way over the odds, insuperable by 

any other means, to his beautiful reward waiting for him in her hope, Emerson's persuasion of the 

essential heroism of the mind of the "American freeman" turned to scholarship, let us move on, 

adding to the "hope" we learned from ENERGY and the "concentration" we learned from 

QUALITY the virtue of the "bravery" which we perceive in the way that the human mind in little 

children reacts spontaneously to the ideal of this virtue in the perfect male hero in the way it 

learns, from specific to general, the World of MATTER. 

Scene 3                                                        1.  Action 

If, in addition to the "hope" we learned from ENERGY and the "concentration" we learned 

from QUALITY, we have added the virtue of the "bravery" with which we see little children 

spontaneously identifying in the concept of the perfect "male" hero, then that allows us a logical 

explanation for the way the mind in little children adds no endings for "male" as it inductively 

learns MATTER, from specific to general, and that lets us onward to "1. Action." 

 

"Where is that?" may we ask.  Well that is right back in the same material "World of 

Action," "World of Wonder" in which we spent our early childhood—the World in which the 

human mind reacts with that total and vibrant spontaneity which calls for no endings, changes and 

additions being added onto the "name" it learns for that material thing which it sees "acting." 

Scene 4                                     Looking At MATTER Inductively 

Having arrived at this point, by the route which we have taken, it would seem that after we 

have outlined that which we find at this point we will have the wherewithal in our possession that 

is needed to understand well the way that the human mind in children "always remembers" that 

which it learns. 

 

The final section of Part I of the book is entitled, "The Endings Surface Of The Tool Card, 

Introduction."  We are now in position to go into detail about the groupings of data on the right-

hand side of the Endings Surface which we only touched upon briefly in Part I. 

 

Our route to this point has been "How Spanish (Children) Look At IV What we Name" or 

how they look at MATTER.  These dynamics involved in the way that children learn language fix 

the pattern of the language which they continue to speak when they are grown.  So, by following 

this route we now have observations behind us which explain the language phenomenons present 

in the way that all Spanish-speaking people, children and adults, look at MATTER. 

 

In the upper right-hand corner of the "How Man Looks And Sees” ‘It' " Chart we see "IV 

What we Name."  In the brackets below it we see "Quality of What we Name" and "Classes we 

Name."  The way that the Spanish look at these three things, in this order from top to bottom, is 

given to us in the three groupings on the right-hand side of the Endings Surface of the Tool Card. 
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The top grouping, "How The Spanish Look At IV What we Name," is essentially identical to 

the middle grouping, "How The Spanish Look At III Quality of What we Name (as they look at 

IV What we Name)," except for the inclusion of the words "el," "la," "lo," "los" and "las" in the 

former (see page 152).  The five words mean "the" in English and are explained at the end of the 

play. 

Scene 5                  How The Spanish Look At III Quality of What we Name 

(as they look at IV What we Name) 

This is the middle grouping on the right-hand side of the Endings Surface of the Tool Card 

and was the example that was used to explain all three of the groupings which we find there in the 

brief explanation given at the end of Part I of the book.  Since this grouping is essentially the 

same as the top grouping, we will find that which is included in it explained in detail as we 

consider the top grouping. 

How The Spanish Look At III Quality of What we Name 

(as they look at IV What we Name) 

 

 
 

Scene 6                            How The Spanish Look At IV What we Name 

The words "the" and "a" are frequently used with "names" in language.  The explanation for 

this is given at the end of the play.  Suffice it here to say that where "el" appears in the outline 

below it may be replaced by "un," and where "la" appears it may be replaced by "una."  The 

words "un" and "una" are Spanish for the English word "a." 

 

Other than the five words for "the" in the outline below, we find nothing else added before 

the "--" (which stands for a name) in the line to the right of "1.1."  In the three lines that go below 

the top line, though, "de" appears in all instances in the line going to the right of "1.2.1," "a" 

appears in four of the five instances to the right of "1.2.2." and "(t.)" appears in the five instances 

to the right of "1.2.3."  These three things, "de," "a" and "(t.)" show the different ways in which 

the mind in Spanish-speaking people looks at MATTER being "acted upon." 
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The touch "de" is used to show things being "acted upon" "by possession."  The touch "a" is 

to indicate living things "acted upon" "directly."  You will see no "a" given in the middle of the 

five instances in the line to the right of “1.2.2."  The reason will be seen by referring to the 

column, up and down, in which it is located.  It is in column "2.3," which is "neither (sex)."  

Something that has neither sex is not considered to be a living thing in the same way as things 

which do have sex are; so the Spanish do not use the "a" in this instance.  The entry "(t.)" means 

"touches."  This stands for the other touches in the language, which are added in front of names to 

show how they are "acted upon" "indirectly" through touches. 

 

The reason for the parentheses around the "o" in the column for ""2.3. neither (sex)" needs 

to be explained.  The only time that the Spanish have a name for something that is neither sex is 

when they take a word that is a III Quality of What we Name and change it into a name.  They do 

this by adding the word "lo" in front of the male form of a word that is a III Quality of What we 

Name.  Most words in the male form of a III Quality of What we Name end in an "o."  Since all 

of them don't the “o” is put in parentheses. 

 

In the outline on page 151, however, an "o" added on to the end of the word is the standard 

way to show "2.3 neither (sex)." 

How The Spanish Look At IV What we Name 

 
 

Scene 7       How The Spanish Look At Classes we Name (as they look at IV What we Name) 

There are two parts to this discussion.  The first part is the two examples of how the Spanish 

look at Classes we Name as they look at IV What we Name, which are given on page 153. The 

second part is scenes 1, 2, 3 and 4 of Act IX.  It is the explanation of the large grouping at the 

bottom on the right-hand side of the Endings Surface of the Tool Card. 

 

In both of these two parts of this discussion we find the same elements at work as we found 

in the two outlines we have just finished discussing.  The only differences are slight.  They are 

that in the top example, on page 153, we have a final male "e" which is changed to an "a" for 

female and an "o" for neither (sex), and that in the second example on page 153 there is no final 

vowel sound on the male form, while its final "l" is doubled to become a more involved sound 

before the "a" for female or "o" for neither sex is added. 
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 So, as we have seen for the two top groupings on the right-hand side of the Endings 

Surface of the Tool Card, (as they have been discussed here and as the lower of the two was 

discussed at the end of Part I of the Book), as we have seen from these two examples at the top of 

this page, which are in the same general category as the bottom of the three groupings on the Tool 

Card, and as we shall see in that bottom grouping when we encounter it in Act IX, the same 

elements are at work in each of the three groupings on the right-hand side of the Endings Surface 

of the Tool Card.  These three groupings display how the Spanish look at MATTER and at other 

things as they look at MATTER.  These elements can all be shown on the basic diagram which 

we find below.  These elements are the way that the mind in human children looks at MATTER 

as they learn language which fixes the structure of the language as it is retained by them when 

they have grown up. 
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These elements are that: a: No endings, changes or additions are added for that which is 

"one," (that which is to the left of the arrows in the diagram below) rather than "many." 

 
b: No endings etc. are added for that which is "male" (that which is to the left of the arrows in the 

diagram below. 

 
c: No endings etc. are added for that which is "acting," (that which is above the arrows in the 

diagram below) rather than "acted upon." 

 
 

 

 



 155 

INTERLUDE 

ALWAYS REMEMBER 

Having traced our way through the play in the way that we have, we are now in position to 

see how it is that children learn in such a way that they "always remember" what they learn.  Let 

us think, now, about the "World of Wonder," the "World of Action" that the mind of the child 

lives in, as alluded to on page 150 . 

 

"We have followed a story in this play which is that all that the human mind in children is 

spontaneously interested in is ENERGY ITSELF.  The action of the play is that since the mind is 

ENERGY it totally identifies with the ENERGY it sees.  In the "World of Action" in which the 

child's mind finds itself, it totally identifies with the material things which it sees "acting"; and 

that is the way that it learns "names." 

 

In order to better grasp the circumstances under which these things take place, let's give 

them a name.  To people of other countries the picture held of America is that of an entire country 

of grown people who retain a certain childlike wonder about Life in general.  Everyone who has 

traveled knows that this general attitude toward Life contrasts quite markedly with the varying 

degrees of grimness with which Life may meet mankind elsewhere.  In America's movies and 

television how often we encounter something such as "The Wonderful World of this or that" or 

"The Wide World of this or that."  It seems that this can be very instructive to us in helping us to 

have a good grasp upon the forces at work in the "World of Action" and "World of Wonder" in 

which childhood learning takes place if we use such things to name that world, "The Wide World 

of Wonder." 

 

Think for a moment of the totally innumerable amount of material things in the near vicinity 

to you right now which could possibly become the object of the wonder of a little child to pick it 

up or follow it or poke at it or in some way or other direct that wondering attention upon it that 

will commit it to the mind of the child who will thenceforth "always remember" it.  "What is 

there about such a thing that is the cause of such wonder?"  Here is where it seems discernable 

that the veritable "miracle" of natural learning occurs.  "The mind in human young is only 

spontaneously interested in ENERGY ITSELF; why then does the mind in human young attach 

itself with such wonder to the innumerable amount of material things about them in this Wide 

World of Wonder to help them 'always remember' such things?"  We see on the "How Man Looks 

And Sees 'It' " Chart, under "1. Action," that the mind in human young reacts spontaneously, with 

no endings, changes or additions for that material thing which it physically sees "1. acting." 

 

It is at this point where the "miracle" occurs, the point where ENERGY and MATTER meet 

at peace with each other.  It is the "flit" of the butterfly, the "dangling" of the leaf, the "darting" of 

the kitten, that attracts from the child's mind the wonder filled gaze of the physical eyes that puts 

a picture in the child's mind's eye that will be "always remembered."  As a matter of fact, if we 

spread the entire vast panorama before ourselves of everything in the material existence that the 

mind of all mankind has ever physically seen, we find that all that the mind of man will react to 

with a "name" is that which the physical eyes see "1. acting."  "What does this mean?" 
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It means that in the Wide World of Wonder of little children ENERGY ITSELF, or LIFE 

ITSELF, is their teacher that teaches them speech. 

 

We saw how it was their teacher as they learn shouts: they react spontaneously to all 

ENERGY.  It is their teacher as they learn QUALITY: they react spontaneously to that part of 

QUALITY wherein they see ENERGY interacting with MATTER.  And, by following the very 

tortuous path of the hopeful concentrating which we took from our examinations of the 

spontaneous reactions of the human mind in children to ENERGY and QUALITY, we have 

investigated MATTER from specific to general as the human mind in children does.  When we 

have done this, that is investigate the one material thing upon which speech seems to tell us they 

must be concentrating (by the success of the inductive approach of America's Customary Law in 

collision with the deductive approach of Medieval Europe's statecraft), the quality in the physical 

world to which it seems that the mind in human young universally responds, in confidence of its 

energetic ability to overcome material difficulties — bravery in the male body equipped for 

struggle — and now have come to the point where we see that the only thing that the human mind 

reacts spontaneously for, in material things, is that which is "acting," the moral comes that it is 

ENERGY ITSELF that is the teacher teaching us MATTER, as well, in the Wide World of 

Wonder. 

 

So now we expand the earlier observation, that we can call the "How Man Looks And Sees 

'It'" Chart, the "How Man Looks And Sees ENERGY" Chart (since speech is the reaction of the 

human mind to the ENERGY it sees).  The expanded observation is that the name of the book 

could just as well be "The Fastest Way To Learn SPANISH (Is To See ENERGY)" [rather than 

"It"], that ENERGY ITSELF is our teacher in the Wide World of Wonder that gives us our 

mother tongue and that the best way to learn a new language is to go through the same steps. 

 

"The steps?"  In the Wide World of Wonder the wonder-filled look of the physical eye with 

which the mind reacts to ENERGY ITSELF puts a picture upon the mind's eye that is thereafter 

"always remembered." 

 

The moral of the book is that this approach to language would say that — "All that 'learning' 

is, is the record upon the mind's eye of the mind physically seeing ENERGY. 

 

People by the millions have tried to learn new languages.  Most of them get discouraged and 

quit right at the start.  Those who are determined to push on, maybe even devote their lives to it, 

still, very often, feel like they have glasses of seawater rather than having found their way to the 

Ocean, in nearly all cases of those with whom one talks who have done so. 

 

Now that the Language Tool has been invented, people can learn to read as many languages 

as they can get Language Tools in.  Then, if a great part of the vocabulary is similar to English, it 

ought to be an easy matter to soon be able to operate almost independently of the Tool.  However, 

with an increasing amount of that vocabulary that is dissimilar from English, there will be that 

much increased difficulty in reading without the Tool. 

 

So, for all vocabulary memorization beyond that which is similar to English and for learning 

to listen to and speak the Spanish language, we suggest that a person try to retrace the steps of 

this story to try to get in the same "natural learning" state of mind that a child is in when he or she 

learns language. 
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"What are those steps again?" 

 

We find that "natural learning" is the relationship between the mind and ENERGY ITSELF, 

which in Part I of the Book we termed "Pure Action," in the midst of every part of the physical 

"existence," ENERGY, QUALITY and even MATTER.  The steps are: 

a) In the first place we have to have "hope" that we are able to get our minds into the state of 

"Pure Action" with ENERGY ITSELF. 

b) We have to "concentrate" enough so that our minds can stay in the state of "Pure Action." 

c) We have to concentrate on the concept of "Pure Action" to the point where it becomes a 

real "way of life" with us, then exercise the "bravery" that is necessary to stay in that way of life 

here in the material world; and then we are in the same Wide World of Wonder in which we were 

born. 

 

Those are the steps of the play: "a)" for ENERGY, "b)" for QUALITY and "c)" for 

MATTER.  We feel that if people will do these steps as they learn to read a language with the 

help of the Language Tool that they will find themselves listening to and speaking Spanish 

correctly most rapidly — that they will be served once again by the "always remember" feature of 

"natural learning," that is that the everyday things in staged or real Spanish-speaking situations 

will "stick" with them in a "usable" way just as they do with little children. 
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Act VII 

WHAT THE SPANISH SEE AS IV WHAT WE NAME 

"Well, if it is all so easy as you have just indicated, why do people ever stop learning that 

way in the first place?" 

They get "deflected." 

"Oh yes, that's right, by 'material individuals,' other than ENERGY ITSELF, that they start 

looking at instead.  Now I wonder what material individuals they might possibly be, that I can see 

with these physical eyes of mine, in all the material 'existence,' which are those which could have 

done that." 

Say, that would be a good question to bear in mind as we go through the 1,486 "names" that 

are given in the Language Tool. 
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Act VIII 

HOW ADULTS MAY MENTALLY LOOK 

"Well, I didn't see anything among those 1,486 names that I think was the picture that could 

have deflected me from concentrating upon ENERGY ITSELF." 

That is right, because it probably wasn't. 

"It wasn't?  You mean that the pictures of the material individuals that I can see with my 

physical eyes that deflected me from concentrating on ENERGY are among the less frequently 

used names?" 

Oh, they are the most frequently used of words; but they are not for material individuals that 

we see with our physical eyes. 

"They are not?  Well, what are they then?"  

They are material individuals that we see with our mind's eye. 

On the next three pages we will have the "villuns," the victims" and "heroes" of "The Great 

Melodrama of Language." 

As you see, these word lists differ from those which we have encountered heretofore in the 

play.  As you see, there are generally a number of English words off to the right of the Spanish 

word.  The reason for this is that the words in these lists are for things that our "always" eye 

always sees.  Since this is a different kind of a matter than that of a picture that our "sometimes" 

eyes see sometimes, a different approach was followed that seems more serviceable. 

Instead of just giving the one English word which the Spanish word means most of the time, 

as in the earlier lists, here we find nearly all of the English words which the Spanish word might 

mean.  As you can see among the English words off to the right of a number of Spanish words, 

the meanings change considerably.  This is because of the different character of these "always" 

words.  Something of the same format is kept, though; the first English word off to the right of a 

Spanish word is what the Spanish word means most of the time, the second English word is what 

the Spanish word means second most, etc. 

The headings for these word lists are also different from that of the earlier lists.  Instead of 

reading "What The Spanish See As…etc," they read, "How The Spanish Look With…etc."  This 

needs to be explained.  Since these words are for things which the "always" eye "always" sees, 

these things have a determining effect upon the way that our mind's eye looks.  And that brief 

explanation introduces the final scenes of the play. 
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Scene 1                                                        Touches 

The "villuns" in the Great Melodrama are "touches." 

As the mind in human young reacts spontaneously to the ENERGY which it sees, it begins 

to record memories in the mind's eye of the ways in which it has seen ENERGY touch things. 

"What are the things which it sees 'touched'?"  It sees MATTER or IV What we Name being 

touched.  It sees Qualities of What we Name, looked at as IV What we Name, being touched.  

And, it sees Classes we Name, looked at as IV What we Name, being touched. 

 

How The Spanish Look With 1. Touches 

 

 

 

Scene 2                                                 Classes we Name 

We have considered two examples of "How The Spanish Look At Classes we Name (as they 

look at) IV What we Name," those of ése and aquél on page 153.  What was involved in those 

two  examples holds true generally for all of the Classes we Name given on the following page. 
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For those very most used Classes we Name, given at the top of the list on the last page, 

though, there is more involved.  These are those "Classes we Name Which Are The Classes-

Individuals In 'Looking At Action'."  (See page 174.) That is they are "I, you, he, she, it, we, and 

they."  These are the "alternative things" for the mind to look at other than at ENERGY ITSELF; 

they are the "victims" in the Great Melodrama of Language.  One indication of how much more is 

involved is that these have five ways of being "acted upon" rather than three. 

Scene 3                                                     Individualizers 

Rather than get involved in the "plight" that takes place between the two elements of the 

Melodrama which have just been mentioned, the human mind reacts with these "heroes."  They 

may be thought of as the human mind's reasons for being allowed to keep on concentrating upon 

ENERGY ITSELF in spite of that which it sees involved in this Melodrama. 
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Act IX 

THE GREAT MELODRAMA OF LANGUAGE 

or 

How The Spanish Look At Those Classes we Name 

Which Are The Classes-individuals In "Looking At Action" 

(as they look at IV What we Name) 

This is the Great Melodrama.  Here we will encounter the forces which seem identifiable as 

those which deflect the mind from its native concentration upon ENERGY ITSELF.  Because of 

this it may seem that these forces, in a way, make out of page 174, where we see them at work, 

some sort of a battleground between the natural tendency of the human mind to want to doggedly 

keep on trying to concentrate upon ENERGY ITSELF and those forces which seem bent to 

deflect it from doing that. 

These are the characters of the drama: 

1. "Looker:" "I" and "we" 

2. "Looked at physically:" "thou" "you" and, "all of you" 

3. "Looked at mentally:" "he," "she," "it," "they," and another expression for "you." 

 

Let us begin with "Looked at mentally" (that which is on the lower half of page 174 as the 

page is turned to be read).  Let us start from the left of this material and continue to the right. 

Scene 1                                                 "Looked at Mentally" 

The word "él," on the left-hand side of the material at the bottom of page 174, (as the page is 

turned to be read), is "1.1," "2.1." and "3.1."  That is, it is "3.1. one," "2.1. male" and "1.1. 

acting."  (These designations are, of course, those from the right-hand side of the "How Man 

Looks And Sees 'It' " Chart.)  This word is "he" in English.  It is one of the things which 

competes with ENERGY for our attention.  When "él" is "1.2.1. acted upon by possession" it 

looks like the mind allows "él" to remain the same and only adds the touch "de" in front, but we 

will see that there is more change involved when we get to "1.2.5."  When the mind sees "él" 

"1.2.2. acted upon directly" it sees "él" changed into an entirely different person, "le" or "lo" ("le" 

is more used in Spain, "lo" in Mexico). 
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When the mind sees "él" "1.2.3. acted upon indirectly," it changes "él" a lot, (in the speech 

of Mexico), from the word "lo" to the word "le."  (These words on this outline for "acted upon" 

"directly" and "indirectly" are often put together and said so that they become the final part of an 

action word.  The first part of the resultant expressions, "-lele" or "-lelo," should receive the 

chanted emphasis, since it is the second to last syllable of the expression.  But, it does not; the 

chanted emphasis remains with the action word.  The result of this is that the sound of the first 

part of the expression is changed to "-se-," giving us instead the expressions "-sele" and "-selo."  

This is the meaning of the "se" listed as "1.2.3.2. se.") 

 

As we see, when the mind looks at "él," and all other things "looked at mentally" as "1.2.4. 

acted upon by oneself," it sees them all changed into something quite different from what they 

started out as.  They all are changed into "se." 

 

When the mind sees that "él" is "1.2.5. acted upon through touches," it does something that 

is remarkable.  As we see, across the bottom of the outline, sometimes the mind adds touches, 

"(t.)," right in front of the same word as "1.1. acting" (just as it does with the touch "de," to make 

"1.2.1. acted upon by possession").  However, when a point is made out of the fact that that to 

which it is "mentally looking" is getting "acted upon" through "touches," the mind reacts with a 

word that is said "louder" than the rest of the words around it.  This is called a "tonic word," 

meaning that the "tone" of all of the words among which it is said is increased for this word to 

make it stand out.  Such a word is the "si"" in "1.2.5.2. si" The "point" that that which is being 

looked at mentally is getting acted upon through touches can be made through the addition of 

such a word as "mismo," "self" in English.  The meaning is, "he, himself, is touched." 

 

"Why does the mind react with 'tonics'?"  "Touches" are the main thing against which the 

mind reacts with endings, changes and additions as it looks at MATTER and at other things as it 

looks at MATTER.  The plot of our play has been that for that with which the mind can identify 

most spontaneously it reacts with no endings, changes and additions.  By the reverse of that it 

would seem that that for which most endings, changes and additions are added would be that with 

which the mind identifies least.  And here the mind is even "crying out." 

 

A touch that really "smarts" is one that comes and stays.  Such a touch is "con" ("with").  For 

this touch the Spanish mind adds the "con" in front of the "si"," but makes the same word out of it 

and then takes the additional step of remembering the old Roman word for "con" and adding the 

vestige left from it, "-go," onto the end of this compound word: "consigo."  (Similar compounds 

found elsewhere on page 174 are "contigo" and "conmigo." 

 

Essentially, the things that have been observed for "él" go for "ella," "ello," "ellos" and 

"ellas." 

 

For "ella" "1.2.2." is "la."   

 

For "ello" "1.2.2." is "lo." 

 

"Ellos" is "3.2. many" for both " él" (he) and "ello" (it).  The additions of the final "-s" 

sounds which the words under "ellos" have are what we would expect to show "many." 

The word "ellas" is to "ella" what "ellos" is to "él" and "ello."  
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Scene 2                       Feudalism's Vestiges 

A vestige of feudalism that is still intelligible in English is the type of expression: "Your 

Majesty is looking well this morning," or "Your Honor is mistaken."  It is not right to say, "Your 

Majesty are looking well this morning."  We would say, "You are looking well this morning."  In 

both cases these words come out of our mouths for "one person looked at physically," but in the 

case of "Your Honor is mistaken" we address the person to whom we are looking physically as if 

we were looking at him mentally. 

 

There are far fewer vestiges of feudalism in the U.S.A. than there are in Old England.  The 

English-speaking people who came to what is now the U.S.A. wanted to be "free," and their 

efforts here set up practices so that they could be. 

 

We must not forget, though, that the large Indian populations of Latin America were 

conquered by "conquerors," "conquistadors."  Feudal remnants are much more a part of their life 

there. 

 

The expression "usted" comes from the earlier Spanish expression "Vuestra Merced," "Your 

Mercy."  It is used far more in Latin America than in Spain.  The conquered were taught to call 

their conquerors, "Your Mercy."  So, we have these expressions "usted" and "ustedes" which 

change when they are "acted upon" into the same expressions that we have for " el," "ella," 

"ellos" and "ellas" when "acted upon."  For an example, in English we say, "Can I get Your 

Honor his coat?" instead of "Can I get Your Honor your coat?"  The Spanish say "Your Mercy, 

his, him etc." 

 

Scene 3                     "Looked at Physically" 

"One" person "(3.1.)" "looked at physically" is " tu " in Spanish.  In modern English we say, 

"you."  In older English they said, "thou."  In some places in the Spanish-speaking world "vos" is 

used for "tu." 

 

"Tu" is one of the alternative things for us to look at when we are not in the feeling of 

enthusiasm.  It seems that the mind really does identify with "tu" because for any touch, such as 

the "de" which shows "1.2.1 acted upon by possession," the mind changes "tu" into the tonic "ti."  

When the mind looks at "tu" being acted upon "1.2.2. directly,"I.2.3 indirectly" or "1.2.4. by 

oneself," the mind doesn't feel such a need for empathy; and a milder change is made from "tu" to 

"te." 

 

In some situations the expressions "vosotros" (male) and "vosotras" (female) are used to 

show "3.2. many" for "tu."  Most of the time, however, the expression "ustedes" is used.  

"Vosotros" literally means "you" (vos) "others" (otros), not too unlike the American Southern 

expression "you all."  As we notice the "otros" disappears for "1.2.2." "1.2.3." 

and "1.2.4." as does the "v-" off of the beginning of the word.  The "v-" sound is lost because 

these expressions written "os" are said so much a part of a preceding action word that the 

mechanics of speaking Spanish has had the chanted emphasis of the action word eliminate the "v-

"before the "-os," which is often written on as the final portion of the action word which precedes 

it. 

 



 177 

Scene 4                         "Looker" 

The expressions "nosotros" and "nosotras" are similar to "vosotros" and "vosotras."  They 

are "3.2. many" for the "looker." 

 

"When children are just starting to learn language, do they think of themselves as 'I' or 'me'?"   

It seems they think of themselves as "me." 

 

(It is an interesting coincidence that "acted upon" "directly" and "indirectly," in both Spanish 

and English is "me."  See "1.2.2." and 1.2.3.") 

 

The essential relationship between the mind in the child and ENERGY ITSELF is "Pure 

Action": the wide-open connection between the ENERGY within us and ENERGY ITSELF.  It is 

only understandable that the mind within the child should feel itself the "acted upon" in this 

relationship.  Both the ENERGY on the inside and the ENERGY on the outside are ENERGY, 

but the mind knows that although it is giving its all in concentration upon the ENERGY that is on 

the outside, it is getting a real good deal; it is getting far more in return from all ENERGY 

ITSELF on the outside than it is giving in this "two-way street" of "Pure Action." 

 

The young mind loves being on the receiving end of this good deal and most heartily thinks 

of itself as "acted upon": "me." 

 

However, the wide-open track of Pure Action is the best means in existence to pile up 

pictures aplenty on the mind's eye. 

 

Before long there are considerable pictures there of a number of very unpleasant touches. 

These touches "smart."  They are what the mind identifies with least. 

 

The stock of these touches piling up gets immense, particularly those so close to home that it 

evokes that personal "tonic," "mi," as in "1.2.1. de mi," "1.2.5. (t.) mi" and the variant "conmigo."  

As long as the mind keeps itself engaged in this powerful give and take of Pure Action, besides 

all of the good it wants, and gets, it keeps piling up this mountainous memory of these most 

unwanted touches. 

 

 

Classes we Name, including these most used ones, are things the "always" eye always sees.  

Touches are things that the "always" eye always sees.  At the height of the melodrama, which we 

are presently in the midst of, the mind's eye piles up this maelstrom of touches and things always 

seen touched as an uninvited "rider" of Pure Action. 

 

Now the mind only has one value, ENERGY.  However, it is in two places, one inside and 

one outside.  It can keep up its concentration upon ENERGY ITSELF, on the outside, and keep 

piling up these unwelcome riders; or, if it starts to get too uneasy, it can start thinking about an 

alternative. 

 

If it decides to cut off its contact with ENERGY ITSELF, on the outside, so that it can direct 

its attentions to ways of defending itself, on the inside, there may be temporary illusions of relief; 

but there will be grave consequences. 
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The mind knows this so it displays its bravery; it learns "individualizers" which demonstrate 

why it should doggedly hang in there concentrating.  "But, how long will the bravery last?"  

"How grave are the consequences?"  The different relationships between the mind's eye and the 

physical eyes, human feelings, are the connection between the ENERGY within us and ENERGY 

ITSELF or LIFE ITSELF that is on the outside.  As long as the tiniest last filament of human 

feeling, hope, lasts, as long as bravery keeps it lasting, the connection between the ENERGY 

within us and ENERGY ITSELF is there, alive and functioning.  But, if the mind decides to take 

the mind's eye off of ENERGY ITSELF and direct it upon itself, the mind, then that filament is 

broken. 

 

The consequences of this would be all-significant.  ENERGY ITSELF, on the outside, can 

only come in to "charge" the mind, ENERGY on the inside, as long as the mind's bravery 

doggedly holds onto the "hope" that it, the mind, is going to be able to keep on seeing LIFE 

ITSELF or ENERGY ITSELF physically. 

 

"In-ductive" means "leading (-ductive)" "into (in-)."  "De-ductive" means "leading  

(-ductive)" "away from (de-)."  "'Leading' 'into' or 'away from' what?"  Technically the formal 

origin of these two expressions (as relates to learning) is "leading" "into" or "away from" "the 

general."  "The general" is ENERGY ITSELF.  ENERGY ITSELF is LIFE ITSELF. 

 

This consequence, then, is so all-pervasively significant.  For the mind to give up the hope 

that it is going to be able to keep on physically seeing LIFE ITSELF, because the onslaught of the 

disagreeable things as well seen has become too intense for bravery to maintain itself against, 

would mean an end to the "charging" kind of learning that the mind is born involved in. 

 

The mind would sense that things are most different, changed, if this should happen.  It 

would know that it is not the same "charging — acted upon" mind that it was.  It would probably 

feel more comfortable with AN ENTIRELY DIFFERENT NAME FOR ITSELF than it used to 

go by. 

 

That is what "yo" is in relation to "me."  "Yo" of course is Spanish for the English "I," in 

both languages an entirely different "name" from "me." 

 

"You're saying that that is the melodrama, that that is what deflects the human mind from its 

native concentration upon ENERGY ITSELF?" 

 

The "law of language" is that endings, changes and additions are placed upon the "name" for 

that which is "acting" in order to show that which is "acted upon."  We all know when we start 

learning language, as children, we think of ourselves as "me," "acted upon."  These words 

involved in this melodrama are the first which we meet in which there is not one form of the word 

that is without endings, changes and additions.  On top of this the fact that the word for "acting" 

is an entirely different word constitutes these the greatest anomaly in speech.  This seems 

"pinpointable" as that which deflects us. 

 

"And then, you have intimated, we start learning things in a different way, deductively rather 

than inductively?" 
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Scene 5                   Learning Numbers 

That seems to hit the nail on the head in explaining how to classify what "kind" of words the 

most-used expressions in speech are. 

 
As we see, the Spanish have five expressions for the English word "the."  If we take these 

five expressions along with those for "a (an)" and "some" and put them together with the 81 

words listed under "touches," "classes we name" and "individualizers," together they will amount 

to about 50% of the words used, by frequency, in the Spanish language. 

 

"The" and "a" are the most-used expressions in speech, but it has been the topic of real 

debate as to just exactly what "kind" of words they belong to. 

 

It would seem that as children we learn them as "III Qualities of What we Name."  "How are 

they 'qualities'?" 

 

A QUALITY is an interaction of ENERGY and MATTER.  "How is the word 'the' an 

interaction of ENERGY and MATTER?"  All that learning is when we are young is the record on 

the mind's eye of the mind physically seeing ENERGY.  The only time that the mind will react 

with a "name" (that is learn a "name") for MATTER which it sees, is when the mind sees the 

MATTER "as" ENERGY or "acting," or at that time when MATTER and ENERGY are seen at 

"peace" with one another, the "miracle" of spontaneous learning, as mentioned on page 155.  

"But, then, what is the QUALITY 'the'?"  "The" would be the QUALITY of the MATTER which 

the mind once saw as ENERGY, now "deserted" by the ENERGY but still just "there," 

introducing itself upon the sensitivities that once learned it when it was seen "acting." 

 

"And, what about 'a'?" 

 

When this QUALITY, of MATTER now seen "deserted" by ENERGY, becomes attached to 

so many units of MATTER that they begin becoming totally innumerable to us, that is mounting 

up so fast that we give up any hope of keeping any intellectual control as relates to them, then we 

need this further III Quality of What we Name: "a." 

 

"And then how does my question about the start of inductive learning 'hit the nail on the 

head' as relates to what 'kind' of words 'the' and 'a' are?" 

 

It seems that when the mind begins reacting to the world deductively instead of inductively, 

"the" and "a" change from being one kind of word into being another kind. 

 

"How is that?" 
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It would seem that as we make the change from inductive to deductive reasoning "the" and 

"a" change from being III Qualities of What we Name into being "Classes we Name." 

 

"What is the difference?" 

 

A III Quality of What we Name is something that we see sometimes, with our "sometimes" 

eyes (the physical eyes).  Classes we Name, on the other hand, are words for qualities which the 

"always" eye sees always.  As the mind switches from inductive to deductive learning the 

QUALITY of MATTER that was once seen "acting" but is now seen "deserted" by ENERGY is 

internalized, that is it goes from something seen sometimes by the physical eyes to something 

seen always by the mind's eye. 

 

"But that would then mean that 'the' would represent to us the QUALITY the mind senses 

that the MATTER, which it sees, is 'always' deserted by ENERGY.  And, what is more, 'a' would 

be for that which represents to the mind the fact that these units of MATTER which it sees always 

deserted by ENERGY have become so innumerable that they have caused the mind's abandon of 

hope of any intellectual control of the situation." 

 

Yes, that is correct; and that then would be what introduces our minds to the first number. 
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In some languages the word "a" is often identifiable with the word "one."  It is completely 

noticeable in Spanish but also so with the "-n" that still comes on after "a," to form the expression 

"an," that is used in English before vowels. 

 

"Well then from this it would seem that what we generally call 'learning' isn't really learning 

at all but maybe just some kind of a ... 'momentum' type of carryover from the real learning that 

we were doing at birth." 

 

Maybe that is the most astute observation available for us to introduce this next feature of 

language. 

 

 
 

As we spoke about "I" and "me" we made mention of the fact that it was our first encounter 

with words not one form of which is without endings, changes and additions.  We mentioned how 

we all know that the form which we start out with, using for ourselves, is the "acted upon" form, 

"me."  It was further made a point of observation how for these words we change the "acting" 

form of the word, (the form that generally has no endings, changes or additions) into an entirely 

different word from the base word with which we start out.  We are now at a point, however, 

where we encounter a feature of language the primary characteristic of which presents itself to us, 

as the fact, that everything in the system in some way is the result of the addition of endings, 

changes and additions. 

 

The designation "I" in the upper left-hand corner of this illustration stands for a shout.  The 

designation below the "I," the "—," stands for the fact that the shout will be the only word in the 

illustration without any endings, changes or additions.  All of the other words will have them. 

 

The heading "I Seen As III or IV" stands for the fact that the illustration shows ways that 

endings, changes and additions are put onto the shout to make IV words, or "names," for 

MATTER, or III words for Qualities of What we Name. 

 

Scene 6                        I Seen As IV 

 

When the mind sees something which it used to think of as I - ENERGY (that is, with a 

shout), but now sees as IV - MATTER, there are two ways that it can express this:  "A" & "B." 
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One way of doing this, "A," is merely to put the sound "-r" onto the end of the shout.  This 

is what the word in parentheses in the top line of words, in the upper left-hand corner of the pages 

of Spanish words in the section of the play entitled "What The Spanish See As I Action," means.  

An example is "(pasar)," the third word on the top line of words on page 86.  This same feature of 

language is accomplished in English by the addition of the word "to"- in front of the shout. 

 

To see how the addition of "r" onto the end of a Spanish shout or the word "to" in front of an 

English shout has the effect of turning erstwhile expressions for ENERGY into expressions for 

MATTER, we could use this example. 

 

We can start with your name.  If your name is Dave then we have "Dave" as our "name" for 

MATTER.  One expression that could be said of this MATTER, let us say by a good old friend, 

could, be, "Dave is fun."  The word "Swim!" is a shout, an ENERGY word.  In English we cannot 

say, "'Swim!' is fun," and have it sound right.  By the addition of the word "to," however, as in the 

expression, "To swim is fun," we have made of "Swim!" the same kind of concept, a MATTER 

concept, as "Dave." 

 

We can also make a MATTER concept out of a shout by the addition of the sound "-ndo" 

onto the end of the shout.  This is shown on the right-hand side of the illustration as "B."  The 

sound "-ndo" is equivalent to the English ending "-ing," as in the expression "Swimming is fun."  

Because of chanting, the final "-e" and "-i" of shouts that end in these two sounds are emphasized 

so that they become the sound "-ie-" before the ending "-ndo" is added. 
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Scene 7                         I Seen As III 

When the mind sees something that it used to think of as I ENERGY, but now sees as III 

Quality of What we Name, Spanish-speaking people add endings as shown in the material in the 

illustration under "III." 

 

If the word for the Quality of What we Name is conceived of as having happened in the 

"past" the endings are added on that are shown to the right of "I."  If the word for the Quality of 

What we Name is conceived of as happening in the "present" the endings are added on which are 

shown to the right of the "2." 

 

"1. past."  The ending "-do" is added on to make a past Quality of What we Name from a 

word that used to be a shout (for ENERGY) and that ended in the sound "-a," if the MATTER 

word of which the QUALITY word is a quality is "male."  If the MATTER word is "female" then 

the ending "-da" is added.  Chanting causes the final "-e" sound (as in "met") and the final "-i" 

sound (as in "pin") of the shouts that end in these two sounds to transfer up to become the sound 

"ee" as in "meet" (spelled "-i" in Spanish) before either the ending "-do" or "-da" is added on. 

 

The word "pasado in Spanish is the ending "-do" added on to what used to be the shout 

"pasa" (which means "pass" in English).  The word "pasado" means "passed" in English, as in 

"The time has passed." 

 

"2. present."  The ending "-ndo" is added on to make a present Quality of What we Name 

from a word that used to be a shout (for ENERGY) and that ended in the sound "-a," if the 

MATTER word of which the QUALITY word is a quality is "male."  If the MATTER word is 

"female" then the ending "-nda" is added.  Because of chanting, the final "-e" and "-i" of shouts 

that end in these two sounds are emphasized so that they become the sound "-ie-" before the 

ending "-ndo" is added. 

The word "pasando" is "passing" in English, as in "a passing day."  

Scene 8                            III Seen As II 

Spanish-speaking people make Qualities of Action out of Qualities of What we Name by the 

addition of the ending "-mente" to the female form of Qualities of What we Name.  That means 

that if the Quality of What we Name ends in a consonant the ending "-mente" will be added right 

onto that consonant, but if it ends in a vowel the ending "-mente" will be added on after the 

"female" ending "a."  This is the way, then, that Qualities of Action (or II words) are formed from 

Qualities of What we Name (or III words). 
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POSTLUDE                  LEARNING 

 

"Now let me see if I'm able to encapsulate this play for myself to see if I have the gist of it." 

"I think that the most advantageous place for me to start, in order to understand the opinion 

that created the play as it is, was the mention in the play of 'the very most perfect cause: perfect 

learning.' " 

 

"It is the opinion of the group that wrote this book that when all of mankind is born they are 

involved in 'perfect learning'?" 

 

Yes. 

 

"And the reason you put forward for this opinion is that as long as we are engaged in Pure 

Action we 'always remember' what we learn?" 

 

Yes. 

 

"And you hold that human speech is the record that mankind has available to it of the 

'perfect learning,' Pure Action, in which they were engaged at birth?" 

 

Yes. 

 

"And you think that anyone who very analytically goes though this play can discover how to 

become a 'perfect learner' again?" 

 

It was Emerson who said he sensed such things coming for the scholars of this country.  He 

said that if we would, in addition to gaining political independence from Europe, now turn our 

backs learning-wise to "the courtly muses of Europe" and concentrate our efforts instead upon the 

essential dynamics of the American point of view that "the UNSEARCHED MIGHT of man" 

would in time be ours. 

 

We do feel that that time of which he spoke is now here. 

 

We feel that anyone on Earth who wants to now can, by becoming personally analytical 

about the details of the play, discover how to reengage all of the mental power with which he or 

she was born to recommence learning with all of his or her mental capacity. 

 

"You're not saying, of course, that by reading this play a person will become mentally 

superior to other people, are you?" 

 

We aren't stressing any comparison of one person with another.  We say the comparison is 

with what we as individuals are doing now in relation to what we can do—that "unsearched might 

of man" which Emerson stressed that America should bring to the fore.  But, we do feel, 

absolutely, that with this play anyone on Earth who wants to can learn again at the fullness of his 

or her capacity. 
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"Do you have any idea at all of what you are saying—the break-through in learning for all of 

mankind which you are speaking of?" 

 

When this book was started it began as a simple effort to create a language tool.  However, 

as progress was made toward making the tool describable by as few concepts as possible we had 

to blend and wed, more and more, the Oriental approach to speech with the European and the 

both of them with our own Americanism. 

 

We realize how we have been saying, "we say" or "we feel," "hold" etc.  And we know what 

a massive break-through in human learning we are speaking about.  However, we don't feel 

presumptive in the least about talking about this break-through; and there is a reason for not 

feeling that way. 

 

Mankind discovered that the most powerful thing which it has to base its work together  

upon is conversation or dialogue—dialectic—logic—the "-logics"—Science.  And European 

Civilization, which has been based upon this longest (Japan only went over to European ideas 

about a century ago and China only as recently as its Revolution), has left us with a doorway that 

is wide-open. 

 

Aristotle and his associates who conceived the European idea, "School," stated that they 

definitely did feel that there is a purpose or reason why humans speak (they made a statement to 

this effect among those which they used as their justification for basing human life upon human 

speech sounds).  HOWEVER, THEY ALSO SAID THAT THEY DID NOT KNOW WHAT 

THAT PURPOSE WAS. 

 

Now, Americanism in our day has transformed the world. 

 

Americanism, with its intense purposefulness has, in the realm of human government, gone 

sailing right through that door left so wide-open by Aristotle and his associates.  It has seemed to 

the authors that by merely making those same dynamics of Americanism the central feature of 

this play that mankind has that breakthrough in learning which Emerson long ago intimated 

would be that fabulous drama for all mankind when mankind's mind meets her destiny. 

"What do you think would be the result if all mankind rediscovered how to learn again with 

the same contact between the mind and ENERGY ITSELF that the mind is born involved in, in 

Pure Action?" 

It would seem that the brilliance of the sunburst of the explosion of human mental ENERGY 

would almost totally eclipse even the effect that the basic idea of Americanism, that is the basis of 

the Language Tool, had as it reoriented all modern civilization in the wake of the American 

Revolution. 

 

"And you think that this is possible?"   

 

Oh, very! 

 

"Well then, let's cover the bases on how the human mind gets deflected from that kind of 

learning, inductive learning, to deductive learning, as recounted in the play, from the last of the 

Great Melodrama till now." 
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"Because of the 'invasion' of all of the touches that come along as unwanted riders while the 

mind is engaged in Pure Action the mind's 'bravery' starts to wane." 

 

"When at length the mind feels constrained to give up 'hope' that it is going to be able to 

continue seeing ENERGY ITSELF physically, in order to direct the mind's eye to defense duty 

upon the mind, the mind severs the connection that it has had with ENERGY ITSELF, i.e.  Pure 

Action." 

 

"When this happens the mind feels more logical with a new and entirely different name for 

itself, the idea being that it has changed itself into a different kind of mind by giving up the hope 

that it is going to be able to keep on seeing ENERGY ITSELF physically." 

 

"This then is the end of the inductive-type learning whereby we learn our native tongue and 

the beginning of deductive learning." 

 

"The words 'the' and 'a,' that started out as words for MATTER sometimes seen deserted by 

ENERGY, now become words for MATTER always seen deserted by ENERGY." 

 

"As this happens we begin to understand numbers with their emphasis in the opposite 

direction of concentration, that is upon the dispersion of our interest to numbers of things." 

 

"The 'momentum' of the way that we are born learning 'carries' us, in our new dispersion 

(rather than concentration) type of learning, to add endings, changes and additions onto the things 

which we had learned while concentrating." 

 

"Is this correct?"   

 

That is correct. 

 

"But if this is true then it would seem that the whole human race has something which works 

long enough for it to learn just its mother tongue and then shuts off tight." 

 

That is right, "tighter than a drum"; well over 99% of the human race can converse in its 

mother tongue, and that is as far as it goes. 

 

"But then that seems to substantiate my earlier observation that what we call 'learning' isn't 

really learning at all but just some kind of a reshuffling of the things which we learned by 

inductive learning and that the reshuffling just comes as a consequence of the 'momentum' that 

we had built up while we were still learning inductively." 

 

The way that your observations have encapsulated the way the subject of "LEARNING" has 

been handled in the play seems to be an adequate way to understand the way that the human mind 

changes from its native way of inductive learning, that is with imagination, to learning 

deductively, that is without imagination.  However, it would seem that at this juncture we are at a 

place to make an observation that might really come as a welcomed one to you as regards your 

goal of independence in reading, listening to and speaking the Spanish language. 
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The word "imagination" means "having to do with the power to form mental images (or 

pictures)." 

 

In languages other than English, particularly German, we find that although the total 

vocabulary of the language may consist of hundreds of thousands of words, in the main all that 

the long lists of the complicated, more "technical" words of the grown people are innumerable 

"shufflings" and "reshufflings," in differing combinations, of the basic stock of the most-used 

words in language — the words of little children. 

 

If one thinks of the near 3,000 words on the Energy Quality-Matter charts as the 3,000 most 

seen mental images, or pictures, of Spanish-speaking children, then you will find both in theory 

and identifiably in fact that in the main the hundreds of thousands of other words in the 

vocabulary of the Spanish language are just differing combinations, over and over again, of the 

3,000 words on the charts. 

 

The expression "in theory" is used because if you should look for the definitions of these 

"big" words in a dictionary (that is entirely in Spanish) you will find the definitions given in 

terms of the 3,000 words on the charts. 

 

The expression "in fact" is used because you will actually see how the components of the 

"big" words are just the most used of the "little" words on the charts.  This is not very noticeable 

in the English language where the "big" words are generally from the Ancient Greek and Latin 

introduced in the Medieval Latin of the Normans as they took over the administration of technical 

things in the British Isles.  However, it is so noticeable in German, oftentimes most comically so 

to English-speaking people, because of the contrast with their language, where the "big, dignified 

fancy words" are just made up of a lot of so understandable "baby-talk" words.  Though not at all 

so obvious in Spanish as it is in German, the continual presence of these "baby-talk" words, 

which you will find among the 3,000 words on the Energy-Quality-Matter charts, as components 

of the "big, fancy" words, will make building your "technical" vocabulary of Spanish a far 

different and easier matter than doing the same in English, being as the "baby-talk" words of this 

modern Latin language have a lingual relationship to those words of Medieval Latin which are 

the source of the technical words of Spanish. 

 

"Well, that may be a most helpful and reassuring thing to know; but the main point that all of 

this raises, in my mind at least, the turning by mankind from learning with our imaginations to 

learning without them, has left me a little discouraged as regards my hope of employing my 

imagination to help me most quickly reach my goal of independence in reading, listening to and 

speaking the Spanish language." 

 

We will come to that in the next part of the book, entitled "Independence." 
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Part III 

INDEPENDENCE 

 

The goal of the Language Tool is to "set the guidelines within which you may let your 

imagination serve you most to most quickly reach independence in reading, listening to and 

speaking the Spanish language."  This is the step by step procedure that is recommended to help 

you to do that. 

 

STEPS 

1 

Acquaint yourself well with Endings Surface of the Tool Card.  You can obtain an 

acquaintance with its overall idea by reading "Part I" of the book.  You can acquaint yourself with 

the details of its individual parts by reading "Part II" of the book.  A "feel" for the ways that the 

Endings Surface of the Tool Card is used is the main requirement to independence in reading 

Spanish. 

 

2 

The Spanish words for "the" and "a" (see the upper right-hand corner of the Endings Surface 

of the Tool Card) together with the "touches," "classes we name" and "in-dividualizers" which 

you find on the Vocabulary Surface of the Tool Card will add up to one half of the words, by 

frequency, which you will ever encounter as you read Spanish.  That means that if you will 

acquaint yourself well with the words for "the" and "a" and also with these 81 other words you 

will be well acquainted with "every other" word which you come upon as you read Spanish 

writings. 

 

3 

When you think that you have a good feel for both surfaces of the Tool Card you are ready 

to read.  The "Appendix" will show you how to use the Energy-Quality-Matter Charts.  For words 

not on the Charts you will need a good Spanish-English dictionary.  (Remember that shouts will 

be shown with a final "-r" in a dictionary and that will be the same word as an English shout with 

the word "to" in front of it.) 
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4 

As you make your plans to read, try to select Spanish writings for which you can obtain a 

"thought for thought" translation in English (just so that you will be able to easily check your own 

progress as you go).  The translation may be close to thought for thought if the material is 

important.  "Important" would mean that the translator is directed to stick as close as he can to the 

original.  These types of translations could be expected for famous novels, the publications of 

international businesses and religious organizations, government publications etc.  Not as 

trustworthy as these (to be thought for thought translations) but still serviceable is the same article 

in the Spanish and English editions of well-known magazines. 

 

After you have read for a while you will discover for yourself how intensely valuable the 

computer is in providing us with lists of the words of the Spanish language ordered from top to 

bottom by their frequency.  As you read you will find the Alphabetic Index To The Energy-

Quality-Matter Charts referring you time and time again to the words that we find at the very top 

of the lists on the Charts.  Because this will bring to our attention the serviceability of the 

"dictionary at one glance" feature of the Charts, this seems one of the very best ways to introduce 

us to the Spanish to English translations on the Charts. 

 

The Energy-Quality-Matter Charts 

Reading which brings us to use them somewhat before we begin to study them intensely 

seems a good way to build up desire to learn the Energy-Quality-Matter Charts well.  Just a little 

bit of reading generally suffices to show us how much of all of the words we encounter in 

Spanish writings are given to us in the Charts.  And, that is a most welcome thing since we see on 

the Charts how over 50% of the Spanish to English translations are identifiably the same word. 

 

5 

Open this book to "IV WHAT WE NAME" page 159.  The Spanish words which have no 

designation to their left in the word lists in this book (that is no asterisk, "*" nor dash "—") are 

identifiably the same in both Spanish and English.  Make your way down through all of the 

Spanish words in the book under "IV WHAT WE NAME" which are identifiably the same in 

Spanish and in English.  Go as slowly as you need to see exactly how each of the pairs of words 

are related. 

 

6 

Now turn to page 137, "III QUALITIES OF WHAT WE NAME."  Make your way down 

through each of the Spanish words which is identifiably the same in the two languages (those 

with no "*" nor "—" to their left).  Take as much time as you need to see the relationship between 

each of these pairs of words. 
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7 

 

Now turn to page 135, "QUALITIES OF ACTION."  As you see, there are very few of these 

words that are the "same" in Spanish and in English.  Go through these pairs that have no 

designation to the left of the Spanish word. 

 

8 

Now turn to page 86, headed "I.1.1.  "These are the first of the "ACTIONS."  Examine this 

page and all of those following after it with lists of Spanish shouts and their English translations.  

Look for those pairs of shouts with no designation, to the left of the Spanish shout.  These will be 

those which are identifiably the same.  Go through them carefully seeing the relationship between 

each pair. 

 

When you have completed "Step 8" you will already have reached a high level of 

independence in reading Spanish. 

 

Moreover, if you have been careful to notice the distinct few ways that the Spanish and 

English words that are identifiably the same are almost always spelled a little differently in 

Spanish (though sometimes they are spelled exactly the same in both languages) you will have 

acquired a valuable asset.  These Spanish and English words that are identifiably the same 

amount to over 50% of the words on the Energy-Quality-Matter Charts.  The same percentage, 

about 50% or possibly much higher, will probably remain true for all of the words in the Spanish 

language.   That is about 50% or more of all words in the Spanish language ought to be 

identifiably the same as English words.  If you have been careful to notice the distinct few ways 

that the Spanish words are spelled differently from the English ones, sometimes almost exactly 

the same except for a letter or two, then you will have the asset that not only will you be well 

acquainted with the 50% of the words which you will encounter in Spanish by frequency, (from 

your study of the Tool Card), you will probably be able to figure out what over 50% of all 

Spanish words which you read mean. 

 

THIRD WORDS 

Beginning on page 191 you find a number of pages of lists of Spanish and English words 

entitled "THIRD WORDS."  The Spanish words in these lists are those in the lists in "Part II" of 

the book with an asterisk, "*," to their left.  Those Spanish words in the lists in "Part II" of the 

book with an asterisk to their left can be shown to be related to the English words to their right 

through the employment of the English words that are given to their right in these lists in this part 

of the book. 

Remember that the lists in this part of the book are entirely different from the lists in "Part 

II."  In "Part II" the Spanish word and the English word to its right both stand for the same 

picture."  Here in "Part III" the English words need not be for the same picture as the Spanish 

words at all, but are merely "third words" that should help you to see a relationship between the 

two words given in Spanish and English, for the same picture, in "Part II." 
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9 

Open the book to page 159, "IV WHAT WE NAME."  The first word at the top of the list is 

"año."  It has an asterisk to its left.  That means that there is a "third word" that should show us 

the relationship between "año" and its English equivalent "year."  If we turn to page 195 we find 

that the first word at the top of the list for "IV WHAT WE NAME" there under "THIRD 

WORDS" is also "año."  We find that the "third word," which is an English word which comes 

from the same Latin word that the Spanish word "año" does, is "annual," meaning "yearly."  So, 

when you think of "año," think of "annual," meaning "yearly"; and that ought to help you to bring 

the picture "year" to your mind. 

 

Now go to the next word under "año" on page 159 that has an asterisk; that will be "tiempo."  

Now go to page 195 and find "tiempo."  We see that "tiempo" has as its third word the English 

word "temporal."  Both the Spanish word "tiempo" and the English word "temporal" come from 

the same Latin Word (note how chanting has changed the "e" in "temporal" to the "ie" in 

"tiempo").  '"Temporal" means "having to do with time."  There is a relationship from that third 

word to help you to associate "tiempo" with "time." 

 

(These Spanish words in the Third Words lists are in the exact same order and overall 

arrangement as the Spanish words with asterisks to their left in Part II of the book, except that the 

words with no designations or with dashes have been left out.) 

 

After you go through the words with asterisks under "IV WHAT WE NAME," starting on 

page 159, then go to "III QUALITIES OF WHAT WE NAME," starting on page 137 and go 

through the words there with asterisks.  After you have gone through these two "kinds" of words, 

checking with the "Third Words" lists for each word with an asterisk, then repeat this for the 

words with asterisks under "II QUALITIES OF ACTION," on page 135.  After this go through "I 

ACTIONS" starting with group "I.1.1." on page 86. 

 

If you should develop an ability to see how this operation of third words works you may 

have an ability that will bring you very close to independence in reading Spanish.  If, in your 

reading, as you come upon Spanish words which are not in the Charts but somehow seemingly 

relatable to English words, and you are able to come up with fairly accurate third words of your 

own, this ability ought to bring you very close to independence.  The words in the "Third Words" 

lists account for between 1/3 to 1/4 of the words on the Energy-Quality-Matter Charts.  It would 

seem likely that these fractions would stay about the same for all of the remaining half of the 

vocabulary of the Spanish language, (the words of which are not identifiably the same as their 

English equivalent).  That is, about, 1/3 to 1/4 more, in addition to the 1/2 that are the same, ought 

to be close enough that a relationship can be shown by a third word.  Therefore, if you become 

adept at inventing your own third words you ought to be independent with a minimum of about 

75% of all Spanish vocabulary.  But, even if you don't, after you have adequately learned the 

Tool Card, then gone through and learned the words in "Part II" with no designations to their left, 

and then gone through those words in "Part II" with asterisks to their left and learned them with 

the help of the third words, you will be the master of 82% of the words in the Language Tool; and 

the words of the Language Tool amount to from about 95 to 97.5% of the words which you will 

meet in Spanish by frequency. 
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MEMORIZATION 

When you have adequately learned the words in "Part II" without designations and those 

with asterisks, you will only have 18% of the words on the Energy-Quality-Matter Charts left to 

learn. 

The fastest way that we know of to memorize these remaining words, those Spanish words 

with a dash, "—," to their left in "Part II" of the book, is the "notched card" technique mentioned 

at the beginning of "Part I" of the book, on page 4, coupled with "New Learning." 

 

10 

The way to use the notched card is as follows. 

 

Open the book to page 159.  Lay the notched card over the Spanish words there listed, under 

"IV WHAT WE NAME," so that the notch is on the right and the designations to the left of the 

Spanish words are exposed.  Drop the top of the card down so that it covers the Spanish word to 

the right of the first dash.  When this is done the English word "century" should appear in the 

notch.  Use "New Learning" (see Step 11) to visualize in your mind's eye what "century" means 

to you.  When you "feel" that you have a picture that will work for you, drop down the top of the 

card to expose the Spanish word "siglo."  Keeping the same "feeling" that you had for "century," 

"New Learn" "siglo." 

 

Say it over to yourself, pronouncing it in Spanish by the rules for Spanish pronunciation 

given in "The Sounds of Spanish And The Spanish Alphabet" in "Part II."  Maybe it may help to 

try to mentally emblazon the Spanish letters for "s-i-g-1-o" into the mental picture which you are 

holding in your mind from "century."  There may be any of a number of little tricks which you 

may find helpful, but stay on with "siglo" until you feel that you have some kind of a "New 

Learning" grasp on it.  When you do then drop the card down to bring the English word "son," 

which is the next English word to the right of a dash, into the notch; and repeat the process. 
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After going through all of the words with dashes under "IV WHAT WE NAME" then go to 

page 137 and do the same with "III QUALITIES OF WHAT WE NAME," then with "II 

QUALITIES OF ACTION" on page 135, and then with "I ACTIONS" starting on page 86. 

When you have done this you will be able to read Spanish independently of the Language 

Tool. 

NEW LEARNING 

11 

"New Learning" is "learning" by using our own "feelings."  Our example for this is the way 

that we try to remember "siglo" by the feeling we have for "century."  We could do it this way. 

 

You have dropped the notched card down to expose "century" in the notch, but "siglo" is 

kept covered.  You mentally visualize a "picture" or "image" for "century."  But, it is not enough 

to just get any picture before your mind's eye; you must keep on trying pictures until you can get 

one that you yourself, personally, have some "feeling" for, that it is the right picture.  When you 

do have some "feeling," no matter how small, drop the card to expose "siglo"; and then proceed 

on as in "Step 10." 

 

All that "New Learning" is, is learning by sight through our feelings.  If you have any 

feeling at all for a mental picture you get in your mind's eye, that picture is remembered.  The 

greater the feeling, the greater our ability to remember.  It is really a very simple process; but the 

"sine qua non," absolute, rock bottom minimum is that WE HAVE TO FEEL SOMETHING OR 

THE PICTURES ARE JUST NOT REMEMBERED. 

 

If you work on this it ought to develop for you to help you to memorize these remaining 18% 

of the words on the Energy-Quality-Matter Charts in a very little bit of time.  When you have 

done this you will be able to read Spanish independently of the Language Tool, just referring to a 

Spanish-English dictionary occasionally for certain less frequently used words. 

 

It is not at all unlikely that at this juncture a feeling of just a little in-quiet should come over 

people who are acquainting themselves with the Language Tool.  They could say, "I have learned 

how to read using the Tool Card; it was a fairly mechanical process."  "I have acquainted myself 

with the 50% of the words of the Language Tool that are about the same in both languages; that 

was a fairly mechanical thing to do."  "Furthermore, I have acquainted myself through the third 

words with all of the rest of the vocabulary of the Language Tool except for only 18% of the 

words; and doing this with the third words was a fairly mechanical thing to do."  "So, here I am 

now with almost all of the Language Tool, a supposedly mechanical thing, in my control; but I 

am impeded from my independence in reading by that remaining nearly 1/5 of the vocabulary that 

I have got to 'memorize'; and memorizing foreign words doesn't seem like it is going to be a very 

'mechanical' thing to do." 

 

It would be perfectly understandable if such feelings as this should arise, but it is hoped that 

the memorization of this remaining nearly 1/5 of the essential vocabulary will not prove to be any 

block to moving right into independence in reading.  It is for this reason that we will spend a few 

extra words on this subject. 
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It was in fact a "mechanical" thing for us once to learn the English sounds which we did for 

the "pictures" of the particular words in question.  It would seem that our greatest hope for speed 

in learning these Spanish sounds and their alphabetical symbols for these pictures would be if we 

can get ourselves in that same state of mind that we were once in when it was such a mechanical 

thing.  It would seem that the area that calls for our concentrated attention is that "sacred channel" 

of our feelings through which we let that which we learn into our minds. 

 

If we are able to concentrate upon these feelings of ours to the extent that we become so 

hypersensitive to them that we are able to discern when and when not an "image" which we have 

brought into our imagination is felt strongly enough that we will be able to retain it in our 

memory, then "New Learning" has become that mechanical process again.  Perhaps it would be a 

good idea to substitute the word "instincts" for "feelings" as in Emerson's ideal for learning — "if 

the single man will plant himself indomitably on his instincts and there abide" — "learning," by a 

total reliance upon our own personal "instincts" once again, just like we did when we were little 

children (italics ours). 

 

INDEPENDENCE IN LISTENING TO AND SPEAKING SPANISH 

 

If you have a general understanding of the Tool Card from "Part I" of the book, a good feel 

for the details of the Tool Card from "Part II" and have followed these 11 steps for using the 

Language Tool, you are independent or very near it in reading Spanish.  All that remains, as you 

read Spanish from the Language Tool approach, is to remember that the endings, changes and 

additions on the Endings Surface of the Tool Card (which you will see attached to words) will 

show you how Spanish-speaking people are mentally looking at (i.e. thinking about) what they 

physically see, the words (on the Energy-Quality-Matter Charts) themselves upon which the 

endings, changes and additions are put. 

 

If you have any real difficulties with reading independence, write to "SNLC" in care of the 

Publisher.  If you have gone through these steps, though, you will more than likely be able to read 

well enough that most of your problems would be such that any educated Spanish-speaking 

person would be able to clear them up for you. 

 

12 

This last step is the giant step.  It is from independence in reading Spanish to independence 

in listening to and understanding spoken Spanish.  If you can understand everything said in the 

spoken language, you are accepted as one of the "crowd" whether you speak well or not.  

However, if people notice that you can't understand what they are saying, they will mentally 

discount you although you may have learned a few things to say in an acceptable way.  When you 

understand everything that you hear you will be able to do quite well with speaking by just saying 

in various speaking situations the words and expressions which you have heard, understood and 

seen to be correct in the same hearing situations.  This is the exact same way that we learn to 

speak as children. 
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We have quite a jump on children, however.  It is some while before children have a 

complete hold on the overall system in which the expressions of the people they hear are being 

said.  We, on the other hand, have a general feel for that just by going through this book, maybe 

taking only one full day's work.  A little practice with reading, then, ought to fortify that general 

feel for reading Spanish into a good, strong hold on the overall system. 

 

So, with the Language Tool, independence in reading Spanish can be ours quite quickly.  

The goal of this book however, is to take us beyond that to also help us reach independence in 

listening to and speaking Spanish as quickly as possible.  We feel that the way to do that is by the 

same "New Learning" that was suggested for learning that 18% of the vocabulary of the 

Language Tool the words of which are quite different from their English equivalents. 

 

If you have practiced with the Language Tool and then have read independently of it enough 

so that you can read and understand almost anything you pick up, you have in your possession the 

key to understanding everything you hear.  Then, again, when you understand everything you 

hear, you need only practice saying what you have heard to be speaking correctly.  This twelfth 

step deals exclusively with how to "turn that key" (to understand everything in the spoken 

language you hear) that you have in your possession because of your ability to understand 

everything you read. 

 

When we are little children we learn by our "feelings."  We feel that this is the very fastest 

way in existence that we can go from an ability to understand all that we can read to 

understanding all that we hear.  There are innumerable Spanish speaking situations into which a 

person in North America may place him or herself to be able to listen to the spoken Spanish 

language.  Mexico is both near and economical, and there are many areas of the U.S.A. which 

have Spanish-speaking communities.  It is not the scarcity of these situations at all which would 

impede us from learning to understand the spoken Spanish we hear.  The whole difficulty is if we 

"turn ourselves off" to those same situations which we would have "drunk" in with such wonder 

if we were only children again.  So often all of the things which we now know are "wrong," so 

many of the things to which we now react with aversion, long ago became a signal for us to "turn 

off" that sacred channel from our physical preceptors into that inmost part of us that "learns," the 

mind. 

 

To try to merely ignore the fact that the prudence of experience has taught us to do this is not 

enough.  It will take far more than just that to once again "open us up" to the "wide open" which 

we must be to get the very most worth out of the Spanish "hearing situations" which will carry us 

through to our goal of all-around independence with the Spanish language.  If we want to be able 

to get our learning channel wide open again, as it was when we were little children, we are going 

to have to rediscover how to sincerely open up our feelings again to "wide open," wittingly, that 

is when we want to, just as they were wide open naturally, without any effort on our part, when 

we were born. 

 

We feel that the Language Tool does this for us.  By the chance occurrence that brought 

around the idea of combining Oriental Civilization's approach to language with that of Western 

Civilization and then the idea of supplying the missing element in those two by the most crucial 

concept in English-language property Law, which has so reorganized all Civilization in our day 

and which, as it applies to language, is the basis of the patent upon which the Language Tool 

rests, we have a quite thorough-going explanation (the "Play") of how our feelings worked at 

wide open when we were little children.  From this explanation it seems that it ought to be a fairly 
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easy matter to pinpoint how to get them working for us again that way whenever we want them 

to. 

 

The pin's point is on the word "ENERGY."  That is that to which the ENERGY within us, 

the mind, reacts spontaneously; that is what it is that elicits language from us in the first place; 

that is what we physically see which is language.  So then, all that language is is the vocal 

reaction of a physical body actuated by a mind that is physically seeing ENERGY ITSELF.  

ENERGY ITSELF is, in fact, something that we can physically see, that is physically know; 

indeed that is what all speech is, a vocal reaction of the mind to that ENERGY ITSELF which it 

both physically sees and knows. 

 

The breakthrough that has given us this has been the "moral sense" of the American people 

and their English-speaking predecessors back through immemorial time as they have met to 

declare that moral sense doing jury duty.  They have said that if something is important it must 

somehow, someway be "material."  "Immaterial" became "unimportant."  This has given us the 

crucial idea of the Language Tool, "ENERGY is all-important to us; therefore, somehow, it must 

be 'material.' " Therefore, we suggest, as the fastest way to open up our feelings again, to "drink 

in to our very minds" again, everything which we hear in Spanish hearing situations, to carefully 

go through the dynamics involved in the "Play," ("The Mind Meets Spanish"), and try to use what 

we find there as our physical grasp on ENERGY ITSELF to give us the "POWER" to reopen our 

learning channels between that ENERGY ITSELF and our own minds, the ENERGY within us, 

to wide open. 

 

"Say, you know I certainly would hate to disappoint you, with all of the enthusiasm which 

you seem to have for what that play you have cooked up is able to do for me; but, quite frankly, 

the only 'feeling' that it gives me to this point is one of a very thorough-going 'discouragement.' 

To see how the mind of the whole human race 'turns off its attention upon ENERGY ITSELF in 

order to defend itself against more memory of more unpleasant touches, thus giving us the 

greatest anomaly in speech — the "I" versus "me" difference — then changes the most used 

words, "the" and "a," to be words for the QUALITY of MATTER always seen deserted by 

ENERGY, then going on thereafter to start putting endings, changes and additions upon 

everything that it used to see as ENERGY but now sees as other things, and what's more not 

really learning any more pictures but just making 'Old Learning' multiplications of the pictures 

already learned to that point; that is discouraging.  I'm afraid that if we can't do any better than 

that for me, I'm going to have to tell you that I really don't think that your play is going to be what 

gives me that 'physical grasp' upon ENERGY ITSELF that I will need in order to let me 'turn on' 

my feelings to 'wide open' again to be able to really remember all about Spanish hearing 

situations which I may be in.  To me the thought that everybody on Earth gives up hope, and then 

on top of that that it is precisely upon their mutual despair that mankind organizes itself in 

civilizations and then that the means used to perpetuate such an organization, chanting, should 

have such an overwhelmingly all-pervasive influence on the every day speech we use—to me ... it 

gives me a headache just to think of it ... so I can't.  On the other hand, quite the contrary from 

what you apparently think this play of yours will do for a person, I think that your play gives such 

a discouraging picture of the abilities of the human mind that I would think that it would make 

people wonder if maybe those Ancient Greeks really didn't have something there about the 'state' 

of mind of all mankind: that maybe nobody on Earth really does know what ENERGY is, that is 

in such a way that any explanation which they might give of it would be of any USE to anyone 

else.  I know for my own part, the independence which I now have for reading Spanish with the 

Language Tool aside, I don't feel that the play has given me any explanation of what ENERGY 
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ITSELF is, so much so that I in fact have any 'physical grasp' upon it at all, that I can put to any 

real USE at all, to give me any real 'power' at all to reopen up my feelings to wide open to let 

what I witness in Spanish hearing situations penetrate into that inmost part of me that learns." 

 

Now, "You know what you are saying, don't you?"  If we can in fact impart to you AN 

explanation of what ENERGY ITSELF is, so much so that it is in fact of ANY USE to you AT 

ALL in helping you reopen up the learning channel between ENERGY ITSELF, through your 

feelings, to the ENERGY that is within you, your mind, to help you do something so useful as to 

quickly understand a new tongue, then by the rules of "Old Learning" we have arrived at "New 

Learning." 

 

We have a "moral to the story" that applies to the Play that we will tell you in just a bit.  But, 

remember, if in fact you are able to put this to any use at all in accomplishing your goal, you may 

be the means of ushering in an explosion of power of developing human mental ENERGY 

unequaled by anything that has ever happened yet to the human family. 

 

"You say that you have a 'moral' to the story?   

 

Yes.   

 

"Well, all that I have to say is that it had better be good." 

 

We hope that it will be, but since you have just now recalled the idea of the "state" in 

contrast to the idea that has produced the Language Tool, let's talk about this contrast just one 

more time before coming to the "moral of the story." 

 

Once again, the English-speaking people have, from immemorial time, conducted gatherings 

among themselves wherein they have declared in the most solemn of terms the moral sense of the 

people.  The body of the verdicts they rendered is the basis of what is known as "Law," both in 

Britain and in the areas colonized from Britain, including the United States.  In modern times, say 

after the year 1500, when the voice of the people began to rule in England, the moral sense of the 

people, as expressed by their jury verdicts, so effected the language that it became the accepted 

speech of daily life to express the idea that unless something is somehow, someway "material" it 

is "unimportant," and the idea that in order to be "important" something must in some way be 

"material."  

 

Beside the effect that this has had in reorganizing Civilization, this concept is the heart 

concept of the Language Tool.  It is the heart concept because it explains what it is that the 

Chinese approach to language only hints at when comparing it with the flaw in Western 

Civilization's explanation of language: that all mankind is born spontaneously learning a 

particular "kind" of word that none-the-less is "without meaning" (which is patently illogical).  

The Chinese say that the mind in man must be reacting to that which is "important" to it.  Western 

Civilization says that that which is "important" to man is ENERGY.  The English-speaking mind 

says that that which is "important" must be "material."  This is the idea that has so reorganized 

Civilization in our day.  We are brought to the heart of the Language Tool which is that that 

ENERGY ITSELF which is so "all-important" to the human mind at birth must in some way be 

"material."  If someway "material," then it is someway physically "seeable."  If someway 

physically seeable, then it is someway physically "knowable."  If it is someway physically 

knowable, then it is possible somehow, someway to pass that knowledge of ENERGY ITSELF 

on to others so that they may make use of it. 
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We are trying to do that now so that you can use that knowledge to reopen up the channel 

from the ENERGY within you to ENERGY ITSELF, so that you will be able to learn Spanish 

hearing situations with the same wide open learning abilities with which humans are born. 

 

Now the Ancient Greeks said that no man can know what ENERGY ITSELF is to the point 

that they can communicate it to anyone else in such a way that it is of any use to them.  They said 

that this was the "state" of the minds of mankind.  This gained so infinitely much renown in 

Western Civilization because of an "insinuation."  In those days it was true, men did not know too 

much about ENERGY and felt that it was probably some "spooky," "metaphysical" thing that had 

to do with the world of the "psyche."  The insinuation was that the "psyches" of politicians were 

somehow, miraculously, able to make USE of it for the benefit of all. 

 

It was the fact that "all that Western Civilization is, is an appeal to the inner man" that was 

our clue to explaining those words by sight which Oriental Civilization is weak on.  Western 

Civilization is an appeal to the inner man; but there are two parts to Western Civilization, a 

northern part and a southern part.  Both concentrate on the inner man.  The outstanding feature of 

the southern part is the concept of the "state"; it is what the inner man cannot do; he cannot know 

what ENERGY is.  The outstanding remnant of the northern part is the concept "free"; it is what 

the inner man can do; he can keep on doggedly holding on to that which is his. 

 

It is the outlook of the authorship cooperative that has produced this Language Tool that in 

times long past the concept "free" was the predominate one in the folk customs of all of Europe 

north of the Alps.  In the wars that raged through Europe during the early "Middle Ages" the idea 

"free" seemed to dry up almost everywhere except upon the island of Great Britain.  Even there 

things came to such a pass that at the time of the Crusades the politicians were insinuating that 

they were even the owners of the "material" bodies of the people who lived on the island.  At this 

the people of England united to put their foot down and draw the line beyond which the loss of 

their freedom would not go.  This was at the signing of the Magna Carta in the year 1215.  A 

result of this, not many years later, the politicians had to recognize the "fee simple freehold" way 

of holding onto one's land, which was done in the statute "Quia Emptores" in 1290.  With the 

passage of time and Britain's colonization of North America, these traits of the concept "free" 

were transplanted to the North American continent.  When the people in North America became 

so strong that they were able to operate under these traits exclusively, they revolutionized the 

World. 

 

The United States of America is in fact the massive Common Law "corporation" of the 

whole Earth which annually produces one and a half trillion dollars worth of goods and services.  

It has only 6% of the World's people but it does about 50% of the WORK.  Almost all of the 

other 50% is either: 1. made possible by America's WORK, 2. made possible by an imitation of it, 

or 3. made possible by a counterfeit.  The American idea of what WORK is, is what gets things 

done. 

 

Now the Ancient Greeks didn't get hardly anything at all done in comparison to this and by 

their own admission did not know what ENERGY (which means "WORK") was, except for the 

popular feeling that it probably had something to do with the world of the "psyche."  But just 

because of the fact that ever since the Crusades the English-speaking people have found 

themselves using Greek words in the technology which they developed within their Common 

Law, "corporate," way of doing business, a very most interesting thing has happened with the 
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meanings of these Greek words in the period after the American Revolution when the ideas of the 

American Revolution have dominated the World of Work. 

 

The Medieval Latin words "physical" and "physics" both came from the same Greek origin 

and meant "having to do with MATTER."  However, in these modern times, when America has 

shown the world what WORK or ENERGY really is and the rest of the World has followed it, in 

this scheme of things the Greek word "physics" has come all of the way from meaning "having to 

do with MATTER" to becoming the modern expression for the "science of ENERGY and its 

transformations." 

 

So, nowaday the whole World uses, in the very most practical, everyday, obvious 

applications the primeval persuasion inherent in the word "free," that that which is "important" to 

man, WORK or ENERGY, must in some way be "material." 

 

Now, again, to the wide-spread conception that says that it is impossibly hopeless for man to 

know what ENERGY is and therefore to communicate one to the other how they may use it to 

learn again as they did when they were little children, the idea of the "state" of the Ancient 

Greeks.  The only reason that it found any "use" among them was because of the insinuation, 

made possible by the popular superstition that ENERGY has something to do with the spooky, 

metaphysical world of the "psyche," that politicians were somehow, magically, able to make 

some use of it with their "psyches." 

 

Now in these modern days people are free to think whatever they please; but as far as that 

insinuation (that made the concept "state" the "used" thing which it was) goes as having any USE 

at all in the modern scheme of things... well that is... frankly and succinctly anymore... insane. 

 

"Well, okay, then I guess that I am ready for the moral of the story.  But listen, you had 

better say it in great big, black capital letters just to make sure that I don't miss the point." 

 

Well all that it is, is that "IF WE WILL BUT TREASURE THE SLIGHTEST HOPE THAT 

WE OURSELVES, PHYSICALLY, ARE GOING TO KEEP RIGHT ON SEEING 'LIFE 

ITSELF,' PHYSICALLY ... WE MAY!  And if we do ... well, that's: 

 

THE FASTEST WAY (in existence, that we know of) TO LEARN SPANISH." 
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APPENDIX 

Alphabetic Index 

To 

Energy-Quality-Matter Charts 

 

The purpose of this index is to allow you to be able to read Spanish immediately, that is 

before you have memorized the words on the Energy-Quality-Matter Charts. 

 

Those Spanish words, along with their English equivalents, that are indexed are those in the 

columns on the Energy-Quality-Matter Charts that are headed by a letter of the alphabet.  The 

column on the left, will be headed "A," the column to its right will be "B," the column to the right 

of that, "C" etc. 

 

Within these columns there will be a number, "1," "2," "3" etc., between that Spanish word 

and its English equivalent which is "10," "20," "30" etc. down from the top of the column. 

 

Therefore, if you should come upon a word in your reading which this index shows as 

"C48," you will find that word on the Charts in the column that is the third in from the left (for 

the columns for this particular type of words) and is number "48" down from the top of the 

column. 

 

To the right of the Spanish word you will find the English word that the Spanish word means 

most of the time. 
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SHOUTS 

To determine if a word which you have come upon in your reading is a "shout," the big help 

which you have to let you know this immediately is that which you find on the left-hand side of 

the Endings Surface of the Tool Card.  If the word has the endings, changes and additions upon it 

that are shown there as those which are put upon "shouts" then you will know that the word is a 

"shout." 

 

The index is only developed for those shouts that are in the large, first group on the Charts, 

group "I.1.1:" shouts which end in "-a"-and which undergo no change.  The other groups of 

shouts are so small that no index is needed for them. 

 

Within all groups of shouts, in general, you will be able to isolate the basic shout, and 

thereby have an educated idea of which one of the groups the particular shout belongs to, by 

merely removing the endings, changes and additions found on the left-hand side of the Endings 

Surface of the Tool Card.  Be careful in doing this, though, of the changes caused by chanting, 

from "transferring" up and down between "e" and "i" because of chanting, and of the change in 

shouts that have retained the Roman sound "-zc-" before the sounds "-a" and "-o." 

 

Often the very most used shouts (those found on pages 109 through 131, or groups "I.4.1." 

through "I.4.23" inclusive) have no apparent relationship to the different forms that occur as their 

changes or with their endings, and additions.  For this reason, and because of the fact that they are 

encountered so often, it is well to familiarize yourself generally with these words which are found 

on these twenty-three pages. 
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QUALITIES OF ACTION 

An index has not been developed for these words since the individual groups within this type 

of words are so small.  However, since each of these small groups are divided into groups by their 

final sound or sounds, you may quickly tell by the final sound of a word, which you find in 

reading, if it is a Quality of Action by referring to that small group on the Chart which ends in 

that sound. 

 

One indicator that a word which you come upon in reading is a Quality of Action is that it 

will not have either the endings, changes and additions of "shouts" nor "names."  Another 

indicator is if it has the endings, changes and additions shown in the upper center of the Endings 

Surface of the Tool Card. 

 

QUALITIES OF WHAT WE NAME 

One indicator that a word which you come upon in reading is a Quality of What we Name is 

that it does not have the endings, changes and additions of "shouts."  Another indicator is if it has 

the endings, changes and additions shown in the upper center of the Endings Surface of the Tool 

Card.  Another indicator is if it has the endings, changes and additions shown in the middle 

grouping of endings, changes and additions on the right-hand side of the Endings Surface of the 

Tool Card. 

 

All Qualities of What we Name given on the Energy-Quality-Matter Charts are shown as 

"male."  A word which you come upon in reading may be the "female" form of a Quality of What 

we Name if it is the same word as one given on the Chart but with either the addition of the 

female final "-a" sound or the substitution by this final sound for a final "male" vowel sound. 
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NAMES 

 

Indicators that a word which you come upon in reading is a "name" are:  1. if it has a "pre-

position" or "touch" positioned before it, 2. if it has "el," "la," "lo," "los," "las," "unos" or "unas" 

in front of it, or 3. if it has the endings, changes and additions shown in the upper right-hand 

corner of the Endings Surface of the Tool Card. 

 

("Positioned before it" and "in front of it" do not have to mean "immediately" in front or 

before.  There may be, and quite often are, one or more Qualities of What we Name between 

these words, that are positioned before or in front of names and the name itself.) 
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